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ABSTRACT 

Formative evaluation of the WTTW-ESAA pilot 
television program, ECR '77, was conducted by Educational Testing 
Service. The pilot program, first of a planned television series 
intended to facilitate the desegregation process in our nation's high 
schools, was produced by television station WTTW in Chicago in 
cooperation with student co-producer teams. The students provided 
personalized statements on desegregation as it occurred in their 
schools and communities. The finished pilot program, based on three 
student scripts was shown to 1,241 high school students. They were 
black and white, Asian-American ^ Hispanic-American and Native 
American, and lived in cities, suburbs, small towns and rural areas 
in every region of the nation. Students who saw the pilot film knew 
more about, and expressed more favorable attitudes toward, 
desegregation than classmates who had not yet seen the film. Section 

1 includes the findings of a literature search to provide background 
for the project. The design of the evaluation is described in Section 

2 and includes detailed information on subjects, instrumentation 
used, and data collection, processing, and analysis. Findings are 
reported in Section 3. Results of questionnaire administrations are 
summarized for subjects who viewed the pilot film. The section also 
includes content analysis of the three pilot segment scripts, Q-sort, 
and distractor analysis findings. Implications of findings for future 
programming are also discussed. Section U presents the conclusions 
and recommendations. (BW) 
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SUMMARY OF MAJOR FT.NDTNnS 



Formative evaluation of the WTTW-ESAA pilot television program, 
"TCR '77," was conducted by Educational Testing Service. The pilot 
program, first of a planned television series Intended to facilitate 
the desegregation process In our nation's high schools, was produced 
by television station WTTW In Chicago In cooperation with student co- 
producer teams In Memphis, Tennessee; Portland, Oregon; and San 
Francisco, California. The students provided personalized statements 
on desegregation as It occurred In their schools and communities* 

A literature search was conducted to provide background Informa- 
tion In four areas: social Impact of television, teenaged viewing 
preferences, dlstractor analysis, and desegregation Instruments. 
Findings showed that television could exert a positive Influence on 
young viewers, and that various television techniques could be used 
to Improve the appeal of Information programs to teenagers. 

Formative evaluation was undertaken In two phases. Phase One 
evaluation activities related to pilot program development and In- 
cluded: a literature search; dlstractor analysis tryout with pilot 
program segments; Q-sort to explore teenage viewing preferences; a 
questionnaire survey of student co-producer teams and their local 
coordinators at the three pilot sites; content analysis of the pilot 
scripts; and development and pretesting of Phase Two Instruments. 

Phase Two evaluation activities Included dlstractor analysis of 
the completed pilot television program with 112 students In 
Minneapolis and the field-testing of the pilot film with a national 
quota sample of teenagers. 

"TCR '77'* was completed on June 2, 1975. Field-testing of the 
pilot television program was conducted at 27 viewing sites from 
June 3, 1975, to July 17, 1975. The control group consisted of 223 
tenth grade students. The experimental group was comprised of 1,241 
students In grades 9-12. Student behavior, while watching the film, 
was recorded. Selected groups of articulate students participated 
In post-screening group discussions. Data were processed and ana- 
lyzed, using Northwestern University computer facilities. Frequency 
distributions of student responses were displayed, and hypotheses of 
significant differences among student viewing groups vera tested by 
means of nonparametrlc statistics. 

Findings Indicate that a substantial proportion of WTTW-ESAA 
television project goals have been fully or partially attained by 
"TCR '77." Pilot student co-producers from different racial/ethnic 
groups have learned to work together effectively and creatively. 
They have gained much knowledge about and skills In script writing 
and television production. 
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The finished pilot program, han^d on three student scripts from 
Memphis, Portland and San Francisco, waa «hown to 1,241 high school 
students. across the nation* They witre black and white, Asian- 
American, Hispanic- American and Native American, and lived in cities, 
suburbs, small towns and rural areas in every region of the nation. 
Students who saw the pilot film knew more about, and expressed more 
favorable attitudes toward, desegregation than the 223 control group 
classmates who had not yet seen the film. 

The student viewers enjoyed the pilot film for what it was ~ a 
unique concept of high school students and television professionals 
working in close cooperation to put student ideas on film for a na- 
tional audience. There were differences among groups in their recep- 
tion of various aspects of the pilot film. Generally, black students 
were most favorable in their ratings, and girls were more generous in 
their ratings than boys. City and suburban students rated "TCR '77" 
higher than rural and small town students. Highly motivated student 
groups were more enthui^iastic than alienated teenagers. The story- 
lines and visuals were generally rated highly, but the sound track, 
pacing and tempo, and other relatively minor aspects of the pilot 
were more frequently perceived as fair or needing to improve. Six 
out of ten white students would like the film shorter, perhaps half 
an hour in length. The minority students were more willing to have 
a series of hour-long films. An overwhelming majority of the pilot 
program viewers felt that such a series would be welcomed in their 
schools. 

In addition to^the students, adult staff and administrators at 
the cooperating sites ^aw "TCR '77." The educators were enthusias- 
tic about the educationalN^potential of the projected series. They 
recommended that the series^Nnot only be televised, but that plans 
be made to disseminate the s^ies as a 16 mm. film curricular pack- 
age for school districts planning or implementing desegregation* 
The target audiences would include teacher in-service groups, parent 
and coimnunity groups, as well as students. 

Final recommendations were: 

1. The WTTW-ESAA television series on desegregation in 
high schools would find a ready audience and meet 
the needs of students and many public school policy 
makers . 

2. In planning the series, consideration should be given 
to the goals and objectives of the project. 

3. The series should give continuous, positive reinforce- 
ment for desegregated schooling. 

4. Important information should be presented with sin^li- 
city and clarity. 
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5, Emphasize people and feellnge associated with deseg- 
regation, rather than things, facta and figures. 

6* Important messages should come mainly from the young 
in the series. 

7. Plan imaginatively so that each program will offer 
something appealing to a majority of the target audi- 
ence* and the series in its entirety can offer rele- 
vant content for virtually all teenagers. 

8. Promote audience identification and empathy by pro- 
viding fewer, but more distinct, models in the per- 
sons of core group members. 

9. Consider national dissemination of a curricular pack- 
age of 16 mm. educational films and instructional 
materials In addition to public broadcasting of the 
television series. 

10. Some changes should be considered: a new title, or 
a promotion campaign for "TCR '77**; Improvement of 
sound and pacing and tempo; and greater emphasis on 
solutions to human relations problems. 

11. Address public school administrators and staff as 
well as teenagers in pre-broadcastlng promotions. 

12. Have a contest among all high school students for 
fresh ideas and to stimulate viewer Interest. 
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Section 1 



INTRODUCTION 



Background of Study 



The purpose of this project was to design and conduct formative e- 
valuation of a television pilot program on tension and conflict reduc- 
tion in the process of desegregation in high schools. The pilot pro- 
gram, with the working title "TCR '77," was the first film of a planned 
Series intended to help overcome problems attendant on high school de- 
segregation. WTTW, the Chicago Public Television station, produced the 
pilot show as part of a two-year contract with the U. S. Office of Edu- 
cation (HEW) under the Emergency School Aid Act (ESAA). 

Working together with WTTW as co-producers of the planned shows in 
the television series, selected high school students from 18 desegre- 
gated schools across the country have been contributing their percep- 
tions of desegregation as i" occurred in their schools and communities. 
The students, assisted by a local coordinator, have been meeting to- 
gether in 6-7 member student co-producer teams and have been active par- 
ticipants in script and film preparation. Three student co-producer 
teams participated in the production of the pilot program. The stu- 
dents were from Memphis East High School in Memphis, Tennessee; Wash- 
ington High School in Portland, Oregon; and Galileo High School in San 
Francisco, California. In addition, a core group of students from varied 
racial/ethnic groups, enrolled in Chicago area high schools, provided 
continuation in the form of a wraparound for the three pilot segments. 
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A formative evaluation of the IVTTW-ESAA pilot television program 
was conducted by Educational Testing Service. The evaluation was con- 
cerned with pll . television program development— from conceptualiza- 
tion of goals and objectives to assessing audience reactions and pro- 
gram effects of the completed pilot on a sample of subjects from the 
Intended viewing population. The study was designed to contribute to 
pilot program effectiveness. Findings of the study have been directed 
to maximizing the effectiveness of the planned television series on 
tension and conflict reduction. 

Organization of Report 

Section 1 Includes the findings of a literature search Intended 
to provide background Information for WTTW and the evaluation project. 
The design of the formative evaluation has been described In Section 2, 
which Includes detailed Information on subjects of the study. Instru- 
mentation used, and data collection, processing, and analysis. 

Findings of the study are reported in Section 3. Results of ques- 
tionnaire administrations are summarized for 1,464 control and experi- 
mental subjects who viewed the pilot film. Section 3 also Includes 
content analysis of the three pilot segment scripts, Q-sort, and dis- 
tractor analysis findings. laplications of evaluation findings for 
future progranmlng are discussed in Section 3. Conclusions and recom- 
mendations based on evaluation findings, are presented in Section 4. 

Literature Search 

Introduction 

As part of the formative evaluation, a literature search was 



conducted early in the study to provide background Information for the 
WTTW-ESAA television project and the evaluation. Information resources 
consulted Included various local and national audience measurement re- 
ports as well as a computer search for related ERIC, RIE CUE, and COPR 
by APA research reports » 

In seeking broader perspective for program development and forma- 
tive evaluation of the pilot program of the seriea, the literature 
search focused on four general areas of concern; (1) social impact of 
television; (2) teenage television viewing preferences and techniques 
for maximizing viewer interest; (3).. use of distractor analysis in form- 
ative evaluation; and (4) instruments pertaining to desegregation. 
Highlights of research findings in these areas are discussed below. 

Social Impact of Television 

The WTTW-ESAA television series on tension and conflict reduction 
in the desegregation of high schools has been intended to open channels 
of communication between high school students and to improve their so- 
cial understanding of issues relating to desegregation. The pressing 
need for tension and conflict reduction in school desegregation has 
been widely acknowledged. The New York Times (January 16, 1974) 
reported that although "quiet" progress In school desegregation has 
been achieved over the past five years, the process has not been 
smooth, and has often been accompanied by misunderstandings • tension » 
and irrational fears. 

Based on a review of research on the effects of television viewers, 
Leifer, Gordon, and Graves (1974) concluded that socially valued behav- 
iors could be conDiunlcated through television and that the medium could 



strve aa an important soclallzer of vi^weta. Studiea of t*l«vl«lon pro* 

gram effcctw have tuxown that televittlon could promote citizenship among 
adoleacenca ("CbS National Citizenship Teflt/' Alper and Leldy, 1970); 
more positive attitudes toward school and members of other races ("Sesame 
Street," Bogatz and Ball, 1971); and other socially valued messages ap- 
pearing m "Fat Albert" and "The Globetrotters" (New York Times, June 
12, 1975). 

In considering the social Impact of television. Lesser (1974) em- 
phasized its potential for providing viewers with a source of shared ex- 
perience and televised role models. Research evidence cited by Lesser 
showed that learning can occur by "modeling," thfi.t is simply by watching 
and listening to others, and that modeling can affect various behaviors 
such as the tendency to initiate social contact with peers. 

Teenaged Viewing Preferences 

To anticipate the television preferences of teenagers, audience 
measurement reports as well as research studies were consulted. A sum- 
mary of national television audience preferences showed that situation 
comedies as a group attracted the largest audiences in all categories of 
viewers (A- C. Nielsen Company, 1975). 

This finding was confirmed in an analysis of teenaged audience 
viewing in Chicago (Arbitron Television, November 1974) . Findings 
showed approximately half of the teenaged vieirlng audience tuned in on 
situation comedies in the 4:00 pm to 6:30 pm tine slot during weekdays. 
Other type shows with high proportions of teenaged viewers Included 
action adventure and action drama. A Nielsen Chicago audience viewer 
survey (January-February, 1975) disclosed relatively small proportions 
of teenagers tuned in to public broadcasting programs. 



Other findings related to teenage viewer preference, when considered 
by race, disclosed: white teenagers tended to prefer comedy shows and 
general variety shows, while black leeiut^tirH tended to prefer ohowfl in 
wlileh aome type ot family uitiL piayed o I'.enlrui rolu (Greenberij, 1909); 
and not surprisingly, that black viewers favored programs with black 
stars (Arbltron, 1975). 

Findings of a study conducted for the Nuffield Foundation (Hlmmel- 
welt, Oppenhelm, and Vlnce, 1958) disclosed that considerable variety 
existed In television viewer preference as a function of Individual dif- 
ferences. The authors reported that children often enjoy Information 
programs but given a choice, will not seek them out, Hlmmelwelt sug- 
gested that Information shows be made more appealing to viewers by In- 
corporating techniques used for entertainment shows such as suspense and 
greater use of action sequences. 

Other effective television techniques reported by Lesser (1974) In- 
cluded: appealing music, sound effects, attractive and realistic set- 
tings, variety of camera techniques, voice overs, elements of surprise, 
stop action, close-ups, longshots, matched dissolves, and diversity of 
program elements, such as that provided by a magazine format. Another 
format found to be successful with Appalachian teenagers was "Teen Beat" 
which incorporated a combination of entertainment (teenaged music and 
dancing) and information (Miller and Joachim, 1968). Some of the things 
children didn't like in television included: contrived and unrealistic 
scenes, "talking heads," and talk not directed at their level. 

Use of Pis tractor Analysis 

An overview of formative evaluation was provided by Palmer (1973) 
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in his report on formative research in the production of television for 
children. The major points itiEde were: (1) Increasing Interest In form- 
ative evaluation has been stimulated by current Interest in promoting 
social, emotional, and Intellectual growth in children; (2) formative 
evaluation has only recently been recognized as a distinct field of en- 
deavor; and (3) there Is relatively little accumulated knowledge In 
this area. 

One formative evaluation technique reported In media studies has 
been dis tractor analysis, a technique for measuring audience attentive- 
ness in the presence of a distracting element. A complete description 
of this technique ap rs in Section 2 of this report. Information on 
ualng dlstractor analysis for individual and small group (N«4) observa- 
tions was identified in various studies (Sproul, 1973; Reeves, 1970). 
More recently, the technique has been reported used with large sized 
groups such as studies by Langbourne A. Rust. The techniques for con- 
ducting dlstractor analysis used in this study was adapted from infor- 
mation provided in the literature. 

Instruments for Desegregation 

Literature search in this area wae concerned with relevant vari- 
ables used in research Instruments to study school desegregation and 
instrument sensitivity to cultural diversity. Attitude measures relat- 
ing to desegregation and towards other racial/ethnic groups were iden- 
tified by Shaw and Wright (1967); La Rose (1973) identified 185 In- 
struments found in desegregation studies. Also, questionnaire items 
used In the Exemplary Desegregation Study conducted by ETS were made a- 
vailable to the formative evaluation study. 

19 
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Summary 

This first section of the evaluation report provided general Infor- 
mation on Clio format Lvo evaluation of the WTTW-ESAA pilot celcvlsiou 
program conducted by Educational Testing Service. The pilot program, 
first of a planned television series inteaded to facilitate the desegre- 
gation process in our nation's high schools, wss produced by television 
station WTTW in Chicago in cooperation with student co-producer teams in 
Memphis, Tennessee; Portland, Oregon; and San Francisco, California. 
The students provided personalized statements on desegregation as it oc- 
curred in their schools and communities. 

The focus of the formative evaluation was on program development. 
The evaluation, conducted by Educational Testing Service, was viewed es- 
sentially as a process designed to assist in preliminary planning and 
production phases as well as to assess pilot program impact on student 
viewers in a nationwide survey. As part of the formative evaluation, a 
literature search was conducted to provide background information in 
four areas: social impact of television, teenaged viewing preferences, 
distractor analysis, and desegregation instruments. Findings showed 
that television could exert a positive influence on viewers and that 
various television techniques could be used to improve the appeal of 
information programs. 

The body of the evaluation report is organized in four major sec- 
tions: Introduction; Design of the Study; Results; and Conclusions 
and Recommendations. 



20 



Section 2 



EVALUATION STKATEGY 
Design of Study 

The formative evaluation of the WTTW-ESAA television pilot program 
was designed to be conducted In two phases: (1) preliminary planning 
and production relating to pilot program development; (2) field test- 
ing of the pilot program with a national fixed quota sample of approx- 
imately 1,000 young Americans, 15 through 18 years of age, of specified 
racial/ethnic backgrounds. 

The major evaluation activities conducted for the two phases of 
the study are described below. Samples of Instruments used in the study 
are Included. in the appendices of the report. 

Phase One Evaluation Activities 

Literature Search 

A literature search was conducted early in the study to provide 
background for WTTW and formative evaluation materials for the evalua- 
tion project. The literature search focused on four general areas re- 
lated to the study: (1) impact of television; (2) television viewer 
preference; (3) use of distractor analysis, and (4) desegregation in- 
struments. Findings of the literature search were summarized in 
Section 1. 

Distractor Analysis 

Inatrumentation. This program evaluation technique was used to 
measure viewer attentiveness to the pilot film. The method consisted 
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of videotaping audience reactions to the screening of the pilot film in 
the presence of distracting alternate visual stimuli. The "distractor" 
consisted of color slides of various types (flowers, animals, people, 
landscapes, seascapes, and buildings) which changed automatically every 
eight seconds. The slides were shown simultaneously with the film on a 
second screen positioned approximately at a 45 degree angle to the film 
screen. Care was taken to assure that the projected slide image was ap- 
proximate in size to the projected film image and both had approximately 
equal light intensity. 

The proportion of the audience attentive to the film, despite dis- 
traction, was systemically recorded for a freeze frame during each 8 
second period throughout the film. Graphic display of the results of 
distractor analysis identify the comparative audience attentiveness 
during specific micro elements of content. The distractor analysis 
technique was utilized at two stages of the study: during Phase One, 
with a "rough cut" version of the three co-produced pilot segments, and 
during Phase Two, with the pilot show used in the full-scale field test- 
ing. 

Subdeata. The "rough cut" version of the pilot segments from-Meo- 
phis, Portland, and San Francisco, were viewed by three groups of elev- 
enth and twelfth grade sociology students at New Trier East High School 
in Wlnnetka, Illinois. Of the 37 students whose viewing reactions to 
the film were recorded on videotape, 35 were white and 2 were black. 

Data Collection. The pilot film was shown to three classes of New 
Trier East students on May 13, 1975, during regular class time. Exten- 
sive "set-up" preparations were required for adjusting the light levels 
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and positioning the two screens, videotape recorder , playback unit, 
slide projector and film projector, prior to pilot film presentation. 
A technical consultant assisted in dlstractor analysis recording, and 
helped establish '*set-up'* specifications for Phase Two. 

Data Processing. Detailed analysis of both the pilot film and 
the videotaped viewers was required. Dialogue or other audio elements 
and visual descriptors were recorded at the end of each eight second 
interval on the film sound track as markers. A count of the number 
of viewers watching the film, as opposed to those distracted for one 
freeze frame per 8 second interval, was recorded for each audience 
videotape to correspond to every marker. The number of attentive 
viewers for all viewer groups was sunmied for each interval and propor- 
tions of attentive viewers were calculated. A graph was drawn to re- 
late the proportion of audience attending to the corresponding loca- 
tion in the pilot film. 

Data Analysis. The completed graph provided a readily understood 
measure of audience attentiveness during the screening of the pilot 
film in the presence of a distractor. Manifested troughs and peaks in 
the graph could be related to the corresponding film content to help 
identify areas of low and high audience interest. 

Q-sort 

Instx^entation. Q-sort was used to provide feedback on the type 
of television programs high school students prefer to watch and could 
learn the most from. The Q-sort instrumentation used in Phase One of 
the formative evaluation study consisted of synopses of 64 fictitious 
television programs, typed on cards » and patterned after the style of 
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2V Guide condensed descriptions. These synopses included summaries of 
10 script ideas received from WTTW and 54 others written to fill a for- 
mat by Issues matrix as shown below in Table 1. The list of fictitious 
television progrHtn synopses by proRram title and type usod lii Lhu Q- 
Hort Ih included in Appendix A. 

Table 1 

Q-sort: Distribution of Synopses by Format and Issues 
Inter- 



Format/Issues 


personal 
Relations 


Schools 


Future 
Plans 


Cultural 
Pluralism 


Social/ 
Political 


Documentary 


2 


3 


1 


2 


5 


Drama (talk) 


4 


4 


3 


6 


1 


Drama (action) 


2 


3 


1 


1 


1 


Comedy 


1 


2 




4 


1 


Musical 


1 


2 


1 


3 




Talk Show 


1 


3 


1 


2 


3 


Total 


11 


17 


7 


18 


11 


Subjects were asked to 


sort the 


64 cards 


into five 


f o r ce d-cho ice 



13 
18 
8 
8 
7 
10 



64 



categories in two ways: first, the kinds of programs they preferred, 
most to least; and then, the kinds of programs they could learn from, 
most to least. 

SubjeatB, Seventeen high school students in Mliinedpolis partici- 
patli in the Q-sort study t -Student ^chiraeterlaticsrttere as folloirs: 



Race/Ethnicity 


Hale 


Female 


Black 


2 


2 


Hispanic 


1 




Oriental 


2 


1 


Native American 


1 


1 


White 


4 


3 


Total - 17 


10 


7 




12 
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Grade 

10, 11, 12 

12 

10, 11 

11, 12 

9, 10, 11, 12 



Data Collection. The Q-sort was administered to the above stu- 
dents In Minneapolis, at Central and South High Schools on April lA and 
15, 1975. The students, who met in small groups, were requested to 
sort the 64 cards in five forced-choice categories, as indicated previ- 
ously, in terms of preference and learning. 

Data ProQeeeing. Student responses to the Q-sort were recorded 
during each instrument administration session at the two schools. Fre- 
quency counts of responses were made later, and results summarized in 
tabular form. 

Data Analysis. Since total numbers were small, and there was not 
symmetry within the matrix, the number of responses across each cate- 
gory was tallied. Relationships were examined between "least" and 
"most" categories as well as "preference" versus "learning" categories. 
Reactions of participants to each of the WTTW-related script ideas were 
also examined. 

Student Co-Producer Teams 

Instrumentation. The Student Co-Producer Questionnaire and the 
Local Coordinator Inventory were designed to provide general informa- 
tion about the members of the pilot teams, instructional materials and 
methods, and the personal reactions of participants to their experi- 
ences as co-producer team members. The two instrummts were field'- 
tested! with Evanston Township High School student co-producer team 
members and their local coordinator. The instruments were revised to 
incorporate suggestions received and are included in Appendix A. 

Subjects. Eighteen students from the three pilot sites (Memphis; 
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Portland. Oregon; and San Francisco) responded to the Student Co-- 
Pt\\hu\'V ^^UiHtiorimitrt'. Their three local coordlnatora completed thr 
corresponding U\jal Coordiru'zf.or Inoentory. The student respondentH 
were of diverse racial/ethnic backgrounds: 7 were white and 11 were 
minority group members. The ages of the students ranged from 15-18; 
and they were enrolled in grades 10-12. Both boys and girls partici- 
pated on the student co-producer teams. 

Data Collection. On March 25, 1975, questionnaires were mailed 
directly to the local coordinators of the student co-producer teams 
involved in the pilot program. Returns of the completed question- 
naires were monitored and a 100 percent return was achieved with one 
follow-up. 

Data Prooeaaing. Questionnaire returns of the Student Co-Producer 
Queatiotmaire and the Local Coordinator Inventory were hand tallied be- 
cause of the small number of subjects in this substudy (18 students and 
3 local coordinators). Quantitative results were recorded In tabular 
form. 

Data Analyaia. Responses to questionnaire items were examined for 
content and relationship to project goals and objectives. Average dif- 
ference factors reflecting students* perceptions of self-changes in 
knowledge, feelings, attitudes, and behavior since joining the co-pro- 
ducer teams were calculated and are reported in Table 7 in Appendix D. 

Content Analysis: Pilot Scripts 

Completed scripts for the three film segments In the pilot program 
were received from WTTW-ESAA project staff. Each of the film scripts 
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was anmlysttd by ETS to obtain relevant descriptive Information and to 

establish correspondence with project goals and objectives. Categories 
Included In the content analysis foriMt ware: script Identification, 
program type» storyline, racial/ethnic groups represented* protagonists, 
ESAA-TV related objectives. Issues Identified, sources of conflict, 
modes of tension reduction, and Implied values-specific and general. 

Phase Two Evaluation Activities 

Pis tractor Analysis 

Inetrumentation. During Phase One, alternate methods for conduct- 
ing dlstractor analysis were field- tested at the ETS Evanston Office. 
Tryout of the dlstractor analysis technique used In this study was con- 
ducted at New Trier East High School on May 13, 1975, and has been dis- 
cussed previously. Some Improvement In viewing conditions was attained 
by lowering the light Intensity of the room during pilot viewing. The 
use of red Illumination helped considerably In reducing the self-con- 
sciousness of viewers during videotaping. Also, dlstractor slides show- 
ing extreme closeups were found to be unusually distracting during Phase 
One and were excluded during Phase Two dlstractor analysis. 

Subjeota. The full-scale pilot film, "TOR '77," was viewed at 
Central High School In Minneapolis, Minnesota, by eight groups of stu«- 
dents. This urban audience was composed of 112 viewers enrolled In 
grades 9-12; approximately 57 percent were white and A3 percent, black. 

Data Colleotion. The pilot film was shown to Central High School 
students on June 3-6, 1975. Set-ups for lighting, media equipment, and 
seating were coiq>leted the day prior to the scheduled vlewlngs. A 
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technical consultant was utilized for videotaping the eight viewer 
groups. 

iJuLd rrO(*riunn(/. Knch of the vIdcotnpM wan nnnlyr.ed on n piny- 
back unit. The freeze frame for each 8 second interval was examined 
to count the number of pilot film viewers. The proportion of atten- 
tive viewers was computed for the combined groups. Data processing 
was the same as described previously for the New Trier East audiences. 



Data Analysis. The completed composite graph prov^^^.. an indi- 
cator of audience attention by eight second intervals during the show- 
ing of the pilot film, pinpointing high and low levels of attention. 

Pilot Field Testing 

The major effort of the formative evaluation involved the field- 
testing of "TCR '77" with a national quota sample of approximately 
1,000 high school students, stratified by sex, racial/ethnic group, 
type of conmunity and geographical area. The sample was to include 
students from five major racial/ethnic groups in the following pro- 
portions: approximately 100 Asian-Americans, 300 blacks, 200 
Hispanic-Americans, 100 Native Americans, and 300 whites. Fixed 
quota sampling technique is considered appropriate to formative eval- 
uation studies where findings are intended to improve • product effect- 
iveness rather than to infer population variables. Findings may be 
applied only to subjects included in this study and should not be 
considered representative of any population of viewers. 

Regional coordinators at their respective ETS regional offlcea 
identified high schools and other viewing sites and then arranged for 
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student viewers, according to project specifications described In an 
ETS planning memorandum dated April 4, 1975, and Included In Appendix C. 
Selection criteria for Inclusion of schools or other viewing centers and 
students In the study are listed below: 

1. School Location 

nationwide — East, Southeast, Southwest, Midwest and 
far West 

conmunltles — urban, suburban, and rural (one of each 
type in each of the respective geographic regions) 

2. School Characteristics 

exclusive of schools in vrTTW-ESAA television project 
sample 

desegregated with students of varied racial/ethnic 
group membership 

school calendar permitted pilot viewing during 

school session 
cooperation of required school officials obtained 
pilot viewing facilities were available 

scheduling of pilot viewing, administration of control 
and experimental instruments, and group discussion 
feasible within class schedules 

3. Student Characteristics 

representative of various grade levels — 9-12 
representative by sex 

geographically representative of specified racial/ethnic 
groups 

Instrumentation. The Student Viewer Survey^ a four-page question- 
naire, was designed in two forms— experimental and control. The con- 
trol form was completed by students before sMlag the pll^ fll« «^ 
the experimental form, afterwards. Instruments were pretested at 

New Trier East High School. 

Content areas in the experimental Instrument Included factual know- 
ledge and comprehension of the pilot film, attitudes towards desegrega- 
tion and other groups, the relative appeal of the pilot program on 
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various dimensions, and preference for future shows In the "TCR" series. 
The control Instrument, a shorter version of the experimental Instrument, 
Included items relating to factual knowledge presented in the film, and 
attitudes towards desegregation and other groups. Both pre- and post- 
viewing questionnaires were field-tested and appropriate revisions made 
prior to use in field-testing of the pilot program* 

Small group discussions with selected groups of articulate students 
were conducted by ETS field staff members. The discussions were con- 
ducted as semi-structured group interviews and followed the format in- 
cluded in the Small Group DiecuBeion Guide. Other Phase Two forms were 
designed for observation and record-keeping by field personnel during 
scheduled pilot viewings. These included; (1) Pilot Viewing Gvoup Ob^ 
aervatiorij to record student comments during post-viewing group discus- 
sions with selected students; and (3) Surmcay Sheets for keeping rec- 

i 

ords of each school or viewing center. Training materials were pro- 
vided for ETS field staff members and included in the Manual for ETS 
Regional Coordinators. Copies of the pilot field-testing Instruments 
and forms discussed in this section are included in Appendix C. 

Si4bjeat8. Altogether, 1,464 experimental and control group stu- 
dent viewers across the country saw "TCR '77" during Phase Two pilot 
field testing. The experimental group was comprised of 1,241 (41Z 
male and 59Z female) high school students In grades 9-12; and the con- 
trol group, of 233 students in tenth grade* Only students with usable 
responses to the Student Viewer Survey were included In the study. 
Table 2, on the following page, reports the racial/ethnic character- 
istics of these students. They were distributed geographically as fol- 
lows: South IIZ, Midwest 27Z, East lOZ, Southwest 19Z and Wes.t 33Z. 
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Table 2 

MCIAL/ETHNIC CHARACTERISTIC OF EXPERIMENTAL 
AND CONTROL GROUP STUDENT VIEWERS 



Viewer Group: 

Racial/Ethnic Group ; Experimental Control 

Asian-American 105 15 

Chinese (40) 

Filipino (44) 

Japanese (19) 

Other " (2) 

Black 385 43 

Hispanic-American 212 27 

Mexlc an- Amer Ic an (119) 



Cuban (24) 

Puerto Rlcan (68) 

Native American 104 12 

White 424 122 

Other 11 3 

Total 1,241 223 
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Data Collection. Pilot fleld-tostlng was conducted from June 2. 
1975 through July 17. 1975. at 27 high achools or other viewing sites. 
A list of participating schools and viewing dates is Included in Ap- 
pendlx C. 

Scheduling arrangements for pilot program viewing, instrument ad- 
ministration, and small group discussions were completed prior to day 
of visitation. A tenth grade class was administered the control form 
of the Student Viewer Survey before seeing the film, and classes of 
all grades were administered the experimental form of the Suin^ey after 
seeing the film. Brief introductory comments were made by ETS field 
staff to student participants before showing the film and administer- 
ing the instruments. 

ETS field staff completed a Group Obaeroation Reoos^ for each 
group of viewers watching the film and recorded the group's behavior 
during each of the three film segments and wraparound. After viewing 
sessions were completed, a semi-structured group interview was held 
with a selected group of articulate students. The Small Group DisauB- 
eion Guide provided the basis for discussions, and student comments 
were recorded on the Small Group Dieauaaion Report. Regional coordi- 
nators also completed a Surmary Sheet for each school or viewing cen- 
ter included in the study. Completed instruments and other project 
forms were returned to the ETS Evaneton Office for data processing and 
analysis. 

Data Processing. Returned student Instruments were scanned for 
legibility and completion. Student responses were then coded and 
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keypunched In preparation for data analysis, Coinputer prograias were 
written and trial runs conducted. The computer facilities at Northwest- 
em University in Evans ton were used to analyse control and experiment- 
al data received from the pilot field- tea ting. 

Data Analyaia. Frequency distributions of student viewer response 
types were displayed by computer and classified by sex, racial/ethnic 
group membership » type of community » and geographical area* 

The Chi square statistic (x^), which measures ditf<nr«^Mcy br^Ween ob- 
served and expected response proportions » was computed to teat the noli 
hypothesis of no significant differences between proportions of students 
in above categories who chose each response. Significant differences 
between proportion of students selecting responses were reported only at 
the 'Ol and the .001 l€vdlS' of .signiflcanee. 

Summary 

The formative evaluation of the vrTTW-ESAA television pilot program, 
"TCR *77," %ias conducted in two phases. Phase One evaluation activities 
related to pilot program development and included: a Ittiikntatm^ &99SD«iii 
dis tractor analysis tryout with pilot program segments; Q-sort to ex- 
plore teenage viewing preferences; a questionnalrs survey of student 
co-producer teams snd their local coordinators at the throe pilot sites; 
content analysis of the pilot scripts* snd pilot tests of Phase Two 
instnmients* 

Phase Two evaluation activities included distractor analysis of the 
completed pilot television program with 112 students in Minneapolis and 
the field-testing of the pilot film with a national sample of teenagers of 
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five major raciel/ethnic groups. Selection of subjects for the study 
was made through quota sampling technique. 

Th# f l#ld-t^«ring of th# pilot ttitvlilon program was conductad at 

27 viewing sites from June 3, 1975, to July 17, 1975. The control group 
who completed the Student Viewer Survey before seeing the film was com- 
prised of 223 tenth grade students; the experimental group was comprised 
of 1,241 students in grades 9-12. Student behavior, while watching the 
film, was recorded by regional coordinators. Also, selected groups of 
articulate students participated in group discussions with ETS field 
staff personnel. 

Data was processed and analyzed at the ETS Evanston Office, using 
computer facilities of Northwestern University. Frequency counts were 
made and nonparametric statistical tests of significance used for analy- 
sis of findings. 
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Section 3 



RESULTS 
The Film Makers 

Student Co-Producer8 

Analysis of responses to the Student CO'-Produoev Questionnaire from 
the 18 students at the three pilot sites (Memphis, Portland, and San 
Francisco) Indicated a high level of student enthusiasm for the project. 
After all, the whole field of television ^scrljrttjmrltlng was .a nwmfld • ex- 
citing experience for most of the students. They were happy with their 
progress, and experienced few problems, with the exception of temporary 
difficulties such as finding a good meeting place and being required to 
do too many exercises In the beginning, with not enough chances to show 
their strengths In creative aspects of writing. However, no problem 
lingered beyond the first few sessions. 

The students rated themselves as being average or above average ac- 
ademically. They reported that participation In the project has had no 
adverse effect on their school work. Indeed, several reported their ac- 
ademic work had liiq>roved since joining the team. 

The few months that the pilot script co-producer teanw worked to- 
gether made some difference In terms of knowledge and attitudes, accord- 
ing to the students' before and after self -ratings on the Student Co^ 
PiH^duaer Qi^ The greatest gain was In knowledge of script 

writing from outline preparation to finished product. Most of them knew 
little about television production or script writing before the ESAA 
project. Relatively smaller gains were reported In terms of more 
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positive attitudes toward desegregation and interpersonal relations, be- 
cause almost all rated themselves as being quite positive in Reneral at- 
titudes at the Mtnrt of the project. However, all reported changes were 
in the positive direction. A summary of responses to each item in the 
Student CO'-PvodLioer Queationnaire io included In Appendix 

Local Coordinators 

Responses to the Local Coordinator Inventory received from the 
three pilot sites indicated that these local staff members were gener- 
ally satisfied with their progress. The reported total amount of time 
devoted to the project at each location, from start date until April 1, 
1975, ranged from 100 to over 140 hours. All felt great satisfaction 
that their scripts were selected for the pilot program. The only area 
where there was agreement that some difficulties were experienced, was 
with some shortage of equipment and supplies on occasion. There was 
also an expression of desire for more guidance in terms of possible 
formats, inasmuch as they felt limited almost entirely to the documen- 
tary, interview format. A svumaary of local coordinator responses to 
each item of the Inventory is included in Appendix D. 

Relation to Goals 

Project goals were stated in WTTW's Scope of Work (June 17, 197A). 
Three of the four general project goals related directly to the overall 
concept of the WTTW-ESAA project, that is, " ... to supply help, oppor- 
tunity, and motivation" for high school students to co-produce the 
television series on high school desegregation. The completion of the 
pilot film, representing the efforts of high school students who worked 
as co-producers with WTTW-ESAA project staff, would Indicate success 
toward attainment of these goals. 
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In fulfilling the four general ^oals of the project, 23 subgoals 
were formulated (pp. 11-12) relating to student co-producers, proposed 
shows in the television series, and to the project, as well. Responses 
to the Student Co^Produoer Queetionnaire and the Local Coordinator 
Inventory suggested that a number of project subgoals relating to stu- 
dent co-producers had been attained at the pilot sites. These were: 

1. To have high school students express their views 
about race and prejudice to other high school 
stu()&nts • 

3. To provide an opportunity for teens to articulate 
some questions which they usually would ask a 
best friend. 

11. To show teens what can be accomplished through 
interpersonal/interracial relations • 

15. To encourage teens to identify with er«ch other as 
teens, rather than along racial/ethnic lines. 

17. To suggest ways teens can express their feelings. 

18. To teach participating teens to use television as 

a means of expression. 

19. To give participating teens a sense of "team-ness'' 

with other teens of dissimilar backgrounds. 

The Pilot Program 

Content Analysis; Three Pilot Segment Scripts 

During Phase One of the study, shooting scripts of the three 
television pilot segments were prepared and submitted to ETS for 
review. The format for content analysis of the pilot segment 
scripts, discussed previously in Section 2, was designed to de- 
scribe and link them to the stated goals of the television project. 
Analysis of the pilot segment scripts was considered preliminary to 
analysis of the hour-long pilot television show, scheduled to be 
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field- tested during Phase Two. 

Completed analyfils of the pilot H^gment scripts showed that many 
issues related to desegregation were dealt with: alternative schools^ 
busing, community resistance, desegregation plans, dress code, extra- 
curricular activities, interracial friendship, life styles, race rela"* 
tlons, reclassification plan, stereotyping, student expectations, and 
teacher expectations. Content analysis of each pilot segment script 
also identified sources of conflict relating to desegregation and 
modes of tension reduction. The completed analyses are Included in 
Appendix 3. 

Relation of Pilot Segment Scripts to Pro.^ect Goals 

Project goals identified in the three pilot scripts were as 
follows: 

1. To have high school students express their views 
about race and prejudice to other high school 
students (Memphis) . 

6. To help viewers identify the origin of feelings 

of conflict in the high school (Portland, Oregon). 

7. To show symptoms and origins of some conflicts 

(San Francisco). 

11. To show what can be accomplished through inter- 
personal/interracial relations (Memphis). 

23. To provide televised role models (Memphis, 
San Francisco) . 

It should be observed that a number of WTTW-ESAA project goals 
not readily apparent in the pilot segment scripts were identified in 
the hour-long pilot television show. The correspondence of "TCR '77" 
to project goals are discussed later in this section under the head- 
ing, ''Viewer Preferences in Relation to Project Goals." 
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The V/m-uci-s 



Vfhat the Viewers Said: Find In&g^ Based on Verbal Data 

Were there any significant changes in student knowledge and atti- 
tudes toward schoolmates of different racial groups or the idea of going 
to desegregated schools? Tenth grade classes in each site were randomly 
designated to be experimental or control groups. Distribution by sex 
and geographic area among controls and experimental groups were similar. 
However, there was a slightly greater proportion of minorities among 
experimental groups (57.2%) than among controls (45.3%). Two hundred 
and twenty-nine experimental students were shown the pilot film and then 
asked a series of questions about general racial attitudes and film con- 
tent. The same questions were asked of 223 control students before the 
screening. The responses would indicate that seeing the film was asso- 
ciated with more positive attitudes toward going to desegregated schools. 

Attitude to Desegregation. To the question: "How do you feel about 
students of different racial ethnic groups going to school together?," 
four possible answers were offered. The percent of control and experi- 
mental students choosing each response is shown below: 



Controls 
(N»223) 



Experiment a Is 
(N-229) 



I like it 



29% 



42% 



I don't like it 

It doesn't matter to me 



9 



4 



53 



50 



I don't know 9 
Chi Square (x^) - 13.4***; p<.001 
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The proportion of atudentii who w*ir*» ohn^rved to renpond poiltively and 
negatively to the notion of attending Hesegregated achoola was algnl- 

flcnntly dlfferont botwoon oxperlmont.n ! and control groupa. More t»x- 
perlmentals exproHsed preference for desegregated schools, fewer dis- 
liked the Idea. 

A series of 22 questions, based on items in the Exemplary Desegre- 
gation study, asked the students to think about students of different 
racial/ethnic groups, and their likelihood of participating in particu- 
lar school activities. No significant differences were found between 
the responses of control and experimental groups to 21 of the items. 
Only one item shows a significant difference between groups. A rela- 
tively greater proportion of experimental subjects chose Asian-American 
students as being most likely to play on the chess team. Since one sig 
nificant difference among 22 items would be expected to occur by chance 
it is concluded that no difference between experimental and control 
groups was found in this series of items concerned with racial/ethnic 
groups and likely school activities. 

Knowledge Gained From the Film. Did the experimental students, who 
responded to the questionnaire after seeing "TCR '77," know more than 
their control group classmates about desegregation in Memphis and San 
Francisco, or the Portland story of Charley Brown? The answer is une- 
quivocally yes. A significantly greater proportion of experimental 
group students consistently chose the correct responses to every ques- 
tionnaire item concerned with pilot program content. Table 3 below sum- 
marizes the results « 
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Tab]e 3 



1;NT ok 229 IJXI'KKIMKNTAI. ANtt :'2/« CONTHOL (JROUP STUDKNT 
VIEWERS WHO CHOSE CORRECT RESPONSES TO 
ITEMS ABOUT PILOT PROGRAM CONTENT 



Item 
No, 


Description 


Control 
v,A correccJ 


Experimental 
(a correct) 






Feeling of bussed 
Memphis students 


17 


77 


170.6*** 


30. 


Meaning of C.A.B. 


7 


43 


105.7*** 


31. 


Reason for closing 
alternative schools 


3 


23 


127.9*** 


32. 


Who is Charley Brown? 


2 


67 


208.1*** 


33. 


Stereotyping 


17 


38 


94.4*** 


3A. 


Angel Island 


5 


50 


150.3*** 


35. 


S.F. Chinese feeling 
about desegregation 


2 


55 


209.8*** 


36. 


Galileo High School 


5 


41 


181.3*** 


***p<:ooi 









It is clear, then, that the pilot film was quite successful in con- 
veying information about desegregation and interpersonal relations among 
high school students. Items 29, 32, and 35, which dealt with feelings 
of the protagonists in the three sections, were well understood by more 
than a half of the experimental group. Items 30 and 31, which dealt with 
factual details of the Memphis alternative schools, were less well under- 
stood. Post-screening discussions confirmed the general failure to under- 
stand the dynamics of the Memphis alternative schools. It is possible 
that this presentation of information, through either voice overs or sub- 
titles alone, was not adequate to insure general comprehension. 
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What Vie^evR Remmbeved about "TJH '77" One Week Later. In order 
to determine long term impact of the pilot film, three small groups of 
students ut South High Schooi, Minneapolis, were interviewed a week af- 
ter the pilot srroenlnR. The composition of the 24 students, assessed 
for long term recall, by sex and group membership, is shown below: 

Race ; Black Chicano White Total 

Sex ; 

Male 2 1 10 13 

Female 4 - 9 13 

Total 6 1 19 26 

The following questions were asked of each small discussion group; 

1. Do you remember seeing a pilot television film last week? 

2. Do you recall the title of the film? 

3. What did the title mean? 

4. Do you remember what the film was about? 

5. What kind of feelings did the film leave you with? 

6. What values did the pilot film convey? 

7. What characters do you remember from the pilot film? 

Individual students had varying degrees of recall. All remembered see- 
ing the film during the previous week, but only two students recalled 
its title even vaguely. After they were given the title, no one could 
remember what "TCR" stood for. One student explained that so many ex- 
planations were given that it was hard to remember what It really stood 
for. 

Although some factual details about desegregation presented In the 
pilot had been forgotten, most students retained lasting impressions of 
general content. For example, they readily recalled the Memphis busing 
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scene, students in halls, the fight, rbe pep rally, and the alternative 
schools. They remembered that Charlie Brown was stereotyped as a 
troublemaker by his teacher because he had a poor record and dressed 
flashily. The students retained an impression of hardship suffered by 
the San Francisco immigrants (although they weren't sure whether they 
were from China or Japan). They remembered the crowded living condi- 
tions in Chinatown. 

The Minneapolis students remembered and talked about the affective 
content of the pilot film even more than their recall of factual details ♦ 
Retention of feelings and attitudes expressed by students, parents, 
teachers, and community members towards desegregation in the Memphis and 
San Francisco segments remained keen. "That*s how it really is I" 
remarked one boy, and the rest voiced their agreement. 

• The values expressed in the pilot film were closely understood and 
remembered. The major points they remembered were: (1) we should try 
to understand people of other races and get along with each other; (2) 
stereotyping is foolish; and (3) racism and segregation are "bad." 

The Minneapolis students also recalled their most and least favor- 
ite characters. They all liked the core group and Memphis pep rally *s 
high spirited social dancing in the wraparound. They were sympathetic 
to the elderly man (Mr. Chow) on Angel Island in the San Francisco epi- 
sode, because he appeared to them to be "really genuine." Black stu- 
dents especially remembered the purpose of alternative schools in the 
Memphis episode, and found the Briarcliff principal's speech about 
seeking more black students "hypocritical." 

31 

43 



AIL students felt that the basic idea of a series on desegregation 
featuring high school students was a fine one. One connnented, "... but 
you didn't show us any solutions!" Another quickly responded: "Dummy, 
it's really up to us to talk and make our own solutions." All in all, 
the important issues about desegregation raised by the pilot were re- 
tained a week later by a group of inner-city high school students, even 
though factual details had been somewhat blurred. 

In short, it was found that student viewers' knowledge about de- 
segregation in Memphis, the stereotyping in Portland, and the dynamics 
of human relations in San Francisco, was significantly greater after 
seeing "TCR '77." The complex factual information about alternative 
schools in Memphis was less well understood than the content of the San 
Francisco and Portland segments. 

A greater proportion of the pilot program viewers alao expressed 
more favorable attitudes toward attending desegregated schools them- 
selves after seeing the film, than the control group which had not seen 
the film. A week later, follow-up interviews showed that the affective 
content and personalities of some of the characters in the film were 
remembered more clearly and accurately than factual details. 

Viewers' Likes and Dialikes. A survey of student viewers' tastes 
and preferences with regard to television in general, and the "TCR" 
series in particular, was included in the questionnaire. The instru- 
ment was completed by 1,241 teenagers, but not everyone answered each 
question. The viewer preference questions and responses follow: 
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Q. In terms of format, how UfK^ld you like all the reet of 

the &howa to be? 

A. Of Che 1,156 respondents , responses showed : 17 percent 
wanted the series to be the Name magazine format as the 
pilot film; 21.1 percent preferred longer, in-depth 
treatments of a single issue; and the greatest propor- 
tion, 62.0 percent, would like to see a combination of 
the two. 

Q. In terma of content^ which of theee script types already 
submitted by high school co-producers would you most 
enjoy seeing as a finished television program? 

A. A summary of responses is shown below. 

Number of Respondents 



Script Types Who Choose Category 

1 - Communication Gaps among students, 387 

between students and school activities 

2 » Busing - problems and resolutions 204 

3 « Extra-curricular activities and sports - 193 

problems and ways out 

A « Prejudice - problems and ways out 395 

5 - Gangs 347 

6 =• Interracial Dating 302 

7 - Generation Gaps - problems with parents 292 

and family 

8 =• Stereotypin g ^ 257 

9 " Peer Pressures - problems and ways out 208 

10 - Ethnic Pride - minority vs. majority 235 

values 

11 » Fear o^ "^etty Crimes. Violence - 250 

probxema and resolutions 



33 

o 45 

EKLC 



There were significant differences among groups with regard 
to subject matter preferences. Relatively fewer black and 
Hispanic-American students expressed interest in seeing a 
film about peer pressures. Contingency tables of response 
frequency classified by group membership of this item and 
the questions which follow are shown in Appendix D. 

There were some differences in the subject preference of 
boys and girls. Over a third of the girls chose Communica- 
tion Gaps as a favorite subject, while only a quarter of 
the boys selected that subject. Prej udice - problems and 
ways out. Interracial Dating , and Generation Gaps were 
favored by a relatively greater proportion of girls. 

There were regional differences observed. These should be 
considered with caution, since there was no effort to se- 
lect representative regional pilot audiences. For example, 
fewer of the eastern students chose any subject listed for 
future programs. But all East Coast teenagers may not be 
so blase as the particular groups we observed. Busing was 
selected most frequently by viewers in the Southwest and 
on the West Coast. Extra-curricular Activities was more 
often chosen by western viewers. Students in the Midwest 
and West expressed most interest in seeing episodes deal- 
ing with Gangs, and so did the student viewers in Florida. 
The southern students chose Peer Group Pressures more fre- 
quently than those of other regions. Fear of Petty Crimes 
was selected by students in the South, Midwest and West. 

There were, however, no significant differences when sub- 
ject matter choices were classified by type of commtmity 
" rural, small town, suburban or urban. 
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Q. The pilot film you ju3t oau Li^tad approximately ono hour. 
What would you prefer in the full series? 

A. Of 1,148 respondents, 50.2 percent preferred hour-long 
showsv and 49.8 percent would like a longer series of 
half-hour shows. Although response of the entire ex- 
perimental group was about evenly divided, there were 
differences among groups in response frequency. Sixty 
percent of the white students preferred the shorter pro- 
gram, while over half of each minority group preferred 
the hour-long show. Seventy percent of viewers in the 
East chose the half-hour option. 

Q. In general^ what kind of television programs do you like 
to watch the most? 

A. There were 1,091 student responses to this item, and the 
two favorite categories were comedies and action dramas t 
preferred by 41 and 34 percent of the respondents respec- 
tively. More Asian-Americans and black students chose 
action dramas over comedies, while Hispanic-Americans, 
Native Americans, and white students indicated they 
watched comedies most frequently. More male students 
preferred comedies, while more female students pre- 
ferred dramas and documentaries • Southwestern and south- 
em respondents preferred action shows to comedies, while 
the students on the two coasts and in the Midwest chose 
comedies over action shows. These two categories com- 
bined constituted from 68 to 80 percent of student favor- 
ites in all regions. Documentaries were named tops by 6 
percent of the audience. 

The student viewers rated each of the three episodes as well as the 
wraparound on a number of dimensions. The number of students responding 
to each item, and the percent of respondents choosing each category are 
tabulated for each film segment in Table 4, on the following page. 
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Some inferences can be made about perceived atrength. and wealmea.eB 

rating, vlthln «nd among th. pi,o. ^cgmanta. The„ f,.„dlnga. «ug„,e,. .d 
by the dl«tractor annlysls data. «hou clearly the aapects of the pilot 
film which were well received, as well as the sections which may need 
editing. All dimensions received "good" and "excellent" more often than 
"fair" or "needs improvement" ratings. The Memphis East episode received 
most "excellent" ratings for visual effects and success in encouraging 
teens to identify with each other as teens rather than along racial/ 
ethnic lines. Portland's stereotyping was rated highly for the storyline 
and visuals. And San Francisco's Chinatown received most "excellent- 
ratings for its storyline. Sound effects, pace and tempo, and ideas for 
reducing conflict and tension were rated less positively for all three 
episodes. The wraparound received highest ratings for music, followed 
closely by dancing. In-depth discussions after screening showed that it 
was the social dancing which was being praised, while the modem dance 
received mixed notices. 

There were some differences among groups in their ratings of the 
program segments. Black students, on the whole, tended to be most 
generous in their judgments. Girls tended to choose more positive 
ratings than boys. Southern viewers tended to rate all dimensions 
"excellent" more often; eastern viewers were generally the most criti- 
cal. The following discussion covers differences found among groups' 
response frequencies with chi squares significant at the .01 or .001 
level. Contingency tables showing the frequency of responses classi- 
fied by film segment, dimension and group membership are listed in 
Appendix D. 
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Memphis East: 

Storyline . Among black respondents, 32.9 percent rated 
the storyline "excellent," while only 15.6 percent of the 
As Ian- Americans did so. When "good" and "excellent" catego- 
ries were combined, about two-thirds of each minority group 
responses fell Into this cell, while 58.4 percent of white 
students rated It "good" or "excellent." Students In the 
South and East gave highest percentages of "excellent" 
ratings. 

Music . A third of the black and Native American respond- 
ents rated the Memphis East music "excellent." When the two 
top ratings were combined, about seven out of ten blacks t 
Hispanic-Americans and Native Americans were In the combined 
cell. Relatively fewer white and Asian-Americans rated the 
music as highly. Students In the South and Southwest rated 
the music "excellent" most frequently. 

Sound effects . Black respondents once again were most 
generous. More than two-thirds rated sound "good" or "excel- 
lent." All other groups were less enthusiastic. About half 
of them chose the two lower ratings. Respondents In rural 
and small town high schools rated the sound less positively 
than city and suburban respondents, but that may have been 
due to poor projection equipment and screening facilities at 
those schools. 
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Pace and tempo . More than half of the rural respondents, 
and almost the same proportion of small town students, rated 
this dimension In the two lowest categories. It Is possible 
that the strong emphasis on the hectic pace of urban living 
In **TCR *77" did not appeal as much to rural and small town 
residents. 

Presents symptoms and origins of some problems relating to 
desegregation . While there were no raclal/ethAlc group differ- 
ences In rating this dimension, there were significant sex dif- 
ferences. Relatively more girls rated this dimension positively 
than did boys. 

Encourages teens to identify with each other as teens . 
rather than along racial/ethnic lines . Among the girls, 36.9 
percent rated this dimension "excellent," while 26.7 percent of 
the boys chose this category. There were also proportionately 
fewer rural and small town respondents who rated this dimension 
highly. Here again, the urban emphasis of the pilot program 
probably could explain the lack of identification of rural and 
small town students. Southern students expressed most eii?)athy 
with the Memphis teens. 

Stereotyping (Portland): 

Sound effects . Similar to the ratings of this dimension 
for Memphis, black respondents rated sound effects more highly 
than all other racial/ethnic groups. Rural and small town re- 
spondents rated sound effects less highly than city and sub- 
urban students. In addition to screening facilities differ- 
ences, the pacing of the dialogue and the urban idioms may have 
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Im»(mi ri)iiru.»j Iii>' (di- rural andsm.ill town vlow<»rH. roMt-vh»wlnK 
dlnninnlonfl whowed that not all tiLiidentfl understood nuch idioms 
a.q ''piittlnp, uh In somo kind of bag/* These mlsunderstAndlngs 
may have been generalized to ratings on sound effects. 

Visuals , There were proportionately fewer "excellent" rat- 
ings for the camera work among rural and small town students. 
Since the wraparound as well as the three regional segments were 
shot in big city locations, it may have been the locations rather 
than the camera work to which the small town and rural students 
responded. 

Pace and tempo . Relatively more girls rated this dimension 
"excellent" than boys. City and suburban respondents rated it 
"excellent" more frequently than rural and small town students. 
This episode » even more than the Memphis segment, was fast-paced, 
which may not have been as appealing to rural and small town 
residents. 

Chinatown (San Franaisao) : 

Storyline . Although there were no significant differences 
of response patterns among racial/ethnic groups or by sex, fewer 
rural and small town students rated it "good" or "excellent." 
Ghettos of any nature are not particularly relevant to rural and 
small town living, so that the relative lack of enthusiasm for 
the storyline of Chinatown could be understandable. Southern 
students rated it highest. 

Format > Southern students rated format most highly; east- 
em viewers gave lowest ratings. Again, small town and rural 
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respondents rated this dimension Irbs highly than city and sub- 
urban students. During discusslonH after screenings, city and 
.suburban students often mentioned the fad for old movies, such 
as the one shovm in the opening scene of this episode. This 
point was not mentioned among small town and rural viewers. The 
fantasy/satire format may also not have been as relevant to 
country dwellers. A favorite show of teenagers in the Chicago 
area and other urban centers has been "Monty Python's Flying 
Circus," a wild comedy satire series. 

Sound effects . Rural and small town respondents rated 
sound less highly than urban and suburban students. Eastern 
students were most critical among geographic groups. 

Visuals . Here, too, rural and small town respondents and 
the eastern groups were more critical than urban and suburban 
students. 

Encourages teens to identify with each other as teens . 
rather than along racial/ethnic lines . Rural and small town 
students rated this dimension less highly than urban and sub- 
urban respondents. Eastern groups were more critical than 
students elsewhere. 

Wrccparound: 

Music. Blacks, Hispanic-Americans and Native Americans 
rated the wraparound music "good" or "excellent" more frequent- 
ly than whites and Asian-Americans. The latter were least en- 
thusiastic, with almost half of the respondents choosing the 
two lowest ratings. Girls, on the whole, rated the music more 
favorably than boys. Over half of the Eastern students, 
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contrary to their ronsisient rrtiiral responses, rated it 
'•excellent." 

D ancing , Blacks and Hispanic-Americans rated the wrap- 
around dancing more highly than other groups. More girls 
praised the dancing than boys. City and suburban students 
rated it higher than rural and small town viewers. Post- 
screening discussion showed that this item failed to distin- 
guish between two types of dancing by the core group. 
Generally, greater appeal was attributed to social dance than 
modem dance « 

Narration . Black students rated narration "good" or "ex- 
cellent" most often. Hispanic-Americans and Native Americans 
followed very closely. Whites were relatively less positive, 
and Asian-Americans were most tempered in their praise, with 
half choosing the lowest categories. Girls were more gener- 
ous with praise than boys, and rural and small town viewers 
reacted with less enthusiasm than city and suburban students. 

About a third of the student viewers felt the working title of the 
series should be changed. The greatest number of proponents for change 
were on the East and West Coasts. A list of alternative titles for the 
WTTW-ESAA TV series proposed by student viewers is included on the fol- 
lowing page. 
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A Kid* 8 Eye View 
Being Together 

Bussing in Memphis > Tennessee 
Come Together 
Come Together Children 
Communi ca t ions 

C.K.C. Crazy Kids on Campus 

Feel Sorry 

For Students Only 

Get It Together 

Getting Along 

Getting Together 

Help 

How Integration Affects Your 
Schools 

How To Get Along With Other 
Fellow Men 

Integration, Black and Chinese 
Citizens 

Integration, Does It Work 

I'm Hip Man 

It*s All Right To Be Together 

J-ust Plain Together 

Rids 

Let's Get It On 

Let's Get It Together 

Look Up and Live 

Loving You 

Melding 

Mbvln' On 

Nut Cracker 

One Community 

People 

People and Places 

People To People 

People Together With People 



People vs. People - Isn't 
That Dumb 

Problems of Today 

Pros, Cons of Desegregation 

Rainbow 

Students from Other Towns 

Society Will Reflect Your 
Personality 

T.G.B. Taking Care of Business 

Take Care of Races 

Taking Action 

Teaching Children Races 

Tension Conflict Reduction 
for Teenagers 

Tension U.S.A. 

That's Together 

The Domedomes 

The Dopes 

The Bad and Good About 
Integration of Tomorrow 

The Teen Screen 

The Way Things Should Be 

The Way We Are 

The Young Society 

Think Blood 

Together 

Togetherness 

Together Children Really 

Together Forever 

Together We Can Make It Happen 

Tune In + Turn On 

Working Together 

What It's Really All About 

What It Is 

Wash Can News 

Your Teenage America 
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Poat-^areening Small Group DieauGciona. Semi-structured group In- 
terviews were held with selected » small groups of students after the 
pilot screening. ETS regional coordinators followed the Small Group 
Dieoueeion Guide and posed a series of questions about the film for 
students' reactions. Thirty-two small group discussion reports have 
been received. At a few sites, scheduling conflicts and student apathy 
prevented post-screening discussions. Native American groups usually 
wrote out responses to the questions because they were not accustomed to 
group discussions. A summary of student responses is given below to 
each of the stimulus questions. 

Q. Generally speaking^ how would you judge the pilot pro- 
gram with other aomparable television programs? 

A. Substantial numbers of students said they never watched 
PBS programs. Almost all felt that this type of film 
should not be compared with comnercial television. Com- 
ments about "TCR '77" were generally favorable, especial- 
ly in light of the fact that this film had been produced 
in cooperation with high school students. The public 
television programs they felt most comparable to "TCR 
'77" were "Zoom" and "The Big Blue Marble." The only 
commercial TV program with even a slight resemblance to 
"TCR '77" mentioned was "Room 222." 

Q. Generally apeaking^ hew would you judge the pilot pro^ 
gram aa one written^ aatedj and Qo-^produQed by high 
school students? 

A. Virtually all the student viewers were impressed and de- 
lighted with the notion of a professional-level series 
produced, acted, and directed by other high school stu- 
dents. They were generous in their judgment of the 
writing and acting abilities of the student co-producers. 
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Occasionally, among relatively sophisticated, achievement- 
oriented groups, there was a tinge of jealousy In their 
comments. Several groups asked that their school be In- 
cluded in the series. Low-achieving, alienated, potential 
dropout groups, on the other hand, did not care enough 
about school or other students to be impressed by the co- 
producer teams. The only group which felt that the core 
group lacked "professionalism" was a sophisticated student 
theater group in Dallas. 

Which of the program parts did you like moat: 

Wraparound (core group of student performers); 
Six Students from Memphis East; 
Stereotyping; or 

Chinatown Story of San Franoiaco? 

The most popular segment, by far, was the Portland segment- 
on stereotyping. The reasons given were varied. Some per- 
tained to the format and pacing, the fast action, the music 
and the humor. Most students who chose "Stereotyping" did 
so because they could identify so easily with caiarlle Brown, 
Apparently many students feel that unfair teacher percep- 
tions is one of the main problems in school. Some students 
liked the idea that "Portland posed a problem but left the 
answer to the audience." Others felt that the segment 
might have been more symmetrical If Charlie fcould have 
either responded at length in some way, or had a fantasy 
scene where he made reciprocal changes in the teacher. 
One group said in dissent, "We laughed, but we didn't like 
it. Teachers shouldn't think like that!" 

"Stereotyping" was enjoyed equally by high achieving stu- 
dents such as Upward Bound classes, and less academically 
oriented teenagers such as Neighborhood Youth Corps. The 
pep rally scene from Memphis East was also extremely 
popular, even though some other scenes in that segment 
were reported to have been tedious. The speeches 
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by Mrs. Saed, Mr. Baer, and the polltlclane w«re condemned 
as confusing and boring by a number of groups. An added 
complaint was their lack of clarity of presentation of In- 
formation about the alternative schools, which was borne 
out by the relatively low proportion of experimental stu- 
dents which chose the correct answers on the Memphis Infor- 
mation questions. Brother Wayne was perceived as hypocrit- 
ical, which meant that the affective Intent of that scene 
was properly conveyed. Criticism of the Memphis segment 
generally came from more academically-oriented student 
groups. They felt that the process of desegregation may 
have been oversimplified and sugar-coated. Several groups 
pointed out that the implication in the Memphis segment 
was that just desegregating makes everything rosy, which 
is far from the truth in their own experiences with busing 
and desegregation. A few found the interracial dancing 
"phony." 

There were also expressions that not enough attention was 
paid to the actual methods used to attain reduction in 
conflict and tension. A group of high achieving Upward 
Bound students objected to the triviality of the student 
hosts' comments that football and besketball were the 
most Important things at Memphis. These students felt 
that school should be mainly for learning. 

The San Francisco segment on Chinatown and Galileo High 
School was also frequently mentioned as a top favorite. 
This segment was enjoyed by the viewers for somewhat dif- 
ferent reasons. Rather than any great feeling of empathy 
or emotional catharsis, it was the fresh information con- 
tent that was of interest to the audience. While grown- 
up talk was generally disliked by most viewers, the Angel 
Island scene with the elderly Mr. Chow was a surprising 
favorite among very disparate groups, although the 
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dlsCracCor analysis showed a trough in the middle of this 
scene. Earlier, It was reported that "the old man" was a 
character who remained In the memories of student viewers 
In Minneapolis. This segment, like that from Memphis, 
was occasionally criticized for being too slow-moving by 
some viewers, especially the low achieving group. Yet, 
other students felt that more In-depth treatment of the 
nature of conflicts and tensions and their resolution at 
Galileo High School was needed. 

The wraparound had mixed reviews. Scenes such as the be- 
ginning dancing and the "that's together" skit were ac- 
claimed. The long, slow, modem dance and the final 
screen credits were found "too slow" by most discussion 
groups. Actually, only other modem dancers understood 
and enjoyed the interpretive dance s^i^quence. Less sophis- 
ticated students were somewhat threatened hy it. For ex- 
ample, small town or rural white studentt^ found the 
leotards "ohameful," while some urban minority students 
thought the same outfits "weird." The large number of 
students in the core group, their poor diction, and their 
failure to get across the exact meaning of TCR was also 
discussed. 

On the whole almost every discussion group objected to 
the length of the film and felt that the wraparound, 
Memphis, and Chinatovi-T.. segments could be cut to good ef- 
fect* Also, several groups found nuch of the idiomatic, 
rapidly presented dialogue hard to understand. Finally, 
information pre&<inted in audio modality alone without 
supporting action visuals was found to be confusing and 
hard to follow* 
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Q. Whiah wore Bome of the things uou lik^d about th^ $how? 

A. The student viewers liked the idea that the film was done 
by and for high school students. They liked those parts 
of the film that dealt with real situations and real feel- 
ings. Each group liked best those portions of the film 
which were relevant to their lives. For example, Dallas 
Upward Bound students liked the Memphis courtroom scenes 
because Dallas is under a court ruling in appeal for 
several years. Western students and other groups vith 
Asian-American schoolmates liked the San Francisco seg- 
ment. Most groups liked "Stereotyping" becuuse they all 
have experienced it. 

Q. Which were eome of the thinge you didn <-e about the 
ehow? 

A* The excessive length of the film and some slow-moving 
parts came in for the greatest criticism. Groups with 
lower academic ability were more easily bored and com- 
plained about the length. They also had the most trou- 
ble understanding the dialogue and Intent of the segr 
ments. High-achieving groups, who were generally more 
constructively critical, agreed about the length and 
pacing, but also wanted more in-depth discussion of the 
issues raised. Everyone found the lack of clarity in 
some scenes trying; for example, no one understood why 
the alternative schools closed. Several groups felt 
that each segment could stand alone if followed by an 
overall group discxission. The extensive wraparound and 
the size of the core group were also questioned, ber- 
ceuse it was hard to get to know so many faces at once. 
Finally, and most important, the lack of information 
about how schools go about resolving tension and con- 
flicts associated with desegregation was brought up 
frequently. 
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Unii) dc you t.hink /.//.' ohoQ miaht he impr\fi)(^d? 

"Shorten it'' is the consensus among all groups • It was 
also felt that the sound track needed some improvement. 

Did the film change any of your feelings or attitudes 
about schoolSy people^ ov issues? 

Only a few of the students admitted any change in feel- 
ings or attitudes as a result of viewing the film. How- 
ever, this was not borne out by their questionnaires for 
experimental and control groups. 

Did you leam anything new from the pilot film? 

Not very many students admitted learning very much new 
information. Academically-oriented groups were more apt 
to report that there was some new knowledge gained, usu- 
ally from the San Francisco segment. Again, objective 
data showed that substantial information gains were made. 

Did the film stimulate your interest in learning more 
about any of the subjects it covered? 

Several groups said that they would enjoy having the 
series assigned for classes. Many even said they would 
watch the series at home voluntarily. Most groups felt 
that a half-hour film in school, followed by a discus- 
sion period, would be a good way to see the series. 
One group suggested pitting a half-hour program on 
Tuesday or Wednesday evening against "Star Treck," 
while another group felt Saturday morning might be a 
suitable spot. Most agreed they would not choose it 
over their regular commercial television favorites, 
but would like it in a time slot with less competition. 
Several worried aloud about the size of potential audi- 
ences if it were broadcast solely through PBS without 
film distribution through schools. 

Mtat are some of the other subjects you would like to 
see included in the series? 

The list of suggestions included: 
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Peer Relations 
fJnngH 

Interracial dating 
Peer Preasurea 

Feelings about ourselves and each other 

Family Relations 

Home life of different groups 

How parents can be made avare of their 
own hangups 

Parents and children 

How parents think 

School Relations 

Extracurricular activities 

How people of different ethnic groups 
can work together In school 

Real life solutions of conflict and 
tension In desegregation 

How to cope with racism and racist learn- 
ing materials In school 

Student rights In the everyday problems 
of suspension and punishment 

How students can work with administrators 
and teachers to overcome problems asso* 
elated with busing and new schools 

Racial discrimination In school 

Teacher stereotyping of two white boys 
who dress and talk differently 

Student-teacher relations 

Crime (cause and effect) 

Pollution 

Drugs 

Why students cut class and vandalize 

How to develop positive attitudes about 
school 
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Societal Problems 

Gaps in intergroup understanding 
Women's I.lb and sex stereotyping 
The why of prejudice 

Chauvinist Hangups 

Indians wanted to see more Indians 
Chicanos wanted to see more Chicanos, etc. 

Q. How did you like the working title TCR? Can you come up 
wvth. a tvtle that would be more appealing to all hiah 
school students? 

A. "It's too hard to remember." "The title scared me. Big 
words always scare me." "if I had just heard the title 
of the show, I would have switched the channel." "I 
wouldn't watch it if I read 'TCR' in the TV Guide." 
"It's a grown-up name." "Too scientific." One group of 
28 predominantly Hispanic-American high achieving stu- 
dents was asked for the title immediately after screen- 
ing. Only a single student recalled it. 

These are some comments on the working title of the se- 
ries. While virtually all groups criticized "TCR" as a 
program name, in varying degrees, few managed to come 
up with satisfactory alternatives. The following were 
some of the suggestions: 

"Together We Could Make It Happen" 

"That's Together" 

"The Railroad Station" 

"Getting Together" 

"Togetherness" 

"Help" 

"Come Together" 
"For Students Only" 

The "together" titles were most frequently nominated. 
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Adult Viewers: Some Opinions* A number of school administrators 
previewed "TCR '77" before particlpat Ihk In the pilot acraening. Teach- 
ers also often sat in on the screening with their students. As a resulti 
there is a small pool of gratuitous opinions and advice from knowledge- 
able school people, who are usually committed to make integrated public 
education work. All were agreed that the purpose for producing a televi- 
sion series on desegregation is laudable, and that there is genuine need 
for such media materials. Indeed, a number of principals have already 
requested the series for their schools. Teachers have made plans for 
new or improved courses in sociology or human relations using the series 
as starting points for classroom discussions and group projects for the 
next academic year. They were sorely disappointed by the projected pro- 
duction schedule. 

There were also kudos for the student written scripts and student 
performers* Several minority administrators and teachers were especial- 
ly taken with the Charley Brown sequence. However, almost everyone agreed 
]that the pilot. prograD- wa« ni4j4br too* long* and that the wraparound and 
documentary segments could be edited with good effect. They felt that 
less able students, with short attention spans, can not sit still so 
long or process so much information at one sitting. Furthermore, they 
hope to have the series available for classroom instruction as well 
as for public consumption through PBS, and they/pointed out very practi- 
cally that most high school classes run 40 to 45 minutes, so that a 30 
to 35 minute production would be most suitable for their own needs. 
The educators also hope to have stimulating support materials such as 
discussion guides and bibliographies packaged along with the films. 
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One short scene, the brief dance of a black girl and white boy dur- 
ing the Memphis East pep rally, was questioned by a number of southern 
admin Latrators. ''ThatVs Llie kind of thing that some of uur parentB will 
ralHO caln about wlicn some kid hpIIIh the l)eanBr' .said one particularly 
disturbed administrator. 

What the Viewers Did: Findings Based on Observation Dat a 

Distraotor Analysis. This technique for assessinrj audience atten- 
tlveness, was undertaken on two occasions. First, the three pilot seg- 
ments from Memphis; Portland, Oregon; and San Francisco were shown to 
several classes of suburban high school students. These preliminary 
findings were reported to the WTTW production team, and included in the 
Interim evaluation report submitted by ETS on June 6, 1975. A few low 
attention spots, identified through the distractor analysis, were 
edited further before inclusion in the pilot film. 

The distractor analysis of the coi^l^ :ed pilot film, "TCR '77," 
was done with an audience of 112 high school students in an urban mag- 
net school. A summary of the details of the two distractor analyses 
conducted by ETS appears below: 



Film Version Shown: 



2. Viewing Sites: 



3, Dates of Viewing: 

4, No. of Viewing 

Groups: 

5. Subjects: 

White 
Black 
Total 

6. Grade Levels: 



Three Pilot Segments Final Pilot Version, 

(Memphis, Portland, "TCR '77" 
and San Francisco) 

New Trier High School Central High School 

Winnetka, XL. Minneapolis, MN. 

May 13, 1975 

3 



35 
2 
37 

11, 12 
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June 3, 4, 5, 6, 1975 
8 



64 
48 
112 
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Phase I Dls tractor Analysis was presented In the Interim report of 
June 6.. 1975. Figure 1 on the following pages shows the results of the 
second distractor analysis of the entire pilot film. Sustained high in- 
terest, indicated by over 80 percent attentive, was observed in the 
introduction scene during which the students in the wraparound group 
» speculated about the meaning of "TCR." 

Memphis: Memphie Eaat High School and Alternative Sohoola. This 
episode held the attention of between 60 to 80 percent of the viewers 
most of the time. Peak attention levels were observed for the school 
hallway scene and the pep rally. Since the important information about 
alternative schools appeared in the relatively low attention-holding 
parts, second thoughts may be needed about the actual amount of content 
and interest-holding footage to be jiixtaposed within any one episode. 
Furthermore, the questionnaire responses indicated relatively low pro- 
portions of the audience comprehended the detailed information about 
the alternative schools. The problem may be in scripting and editing 
strategies rather than limitations in audience comprehension. 

Portland: Stereotyping. This episode, which was only 5 minutes 
and 27 seconds in length, succeeded in holding the attention of between 
80 and 100 percent of the audience throughout. The brief moments of 
less than 80 percent attention were connected to soliloquy statements by 
the teacher, which were meant to be aversive to students. For example, 
"Let's have it quiet in here I" was associated with the audience turning 
away from the screen momentarily, it was, however, probably eliciting 
the intended audience response. Long-term memory of the segment, dis- 
cussed earlier, was good. 

San Francisco: Chinatom and Galileo High School. Audience at- 
tention was sustained at 80 to 100 percent of the viewers with the ex- 
ception of long dialogues. The Levy interview was uniform in holding 
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Figure 1 

"TCR '77" PILOT FILM DISTUA^'Tqi^ ANALYSIS 
Phase Two 
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Figure 1-contlnticd 
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Figure l-contJtuicd 
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Figure 1-contlnued 
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Figure 1-continued 
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Figure l-con( Iniu^il 
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Figure 1-continued 
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60 - 80 percent of the audience, while attention during the Angel Island 
eplflode flagged below 80 percent at midpoint. Like the Memphis episode. 
It was ^he Inf ormaclon-glvlng sections which were associated with loss 
of audience attention. But a relatively high proportion of the audience 
was able to answer content questions correctly, which was probably re- 
lated to the clarity of Information presentation In the segment. 

A comparison of the patterns of attention for the three episodes 
during dlstractor analysis 1 and 2 shows that while the profiles were 
very similar, attention level during the first dlstractor analysis was 
less stable,, and generally lower. Several factors might account for 
the observed differences In attention levels between the two groups: 

1. While every effort was made to duplicate viewing condi- 
tions, minor differences In the size and shape of the 
rooms, as well as differences In light Intensity, could 
have led to observed variations In attentlveness. 

2. The editing of the episodes after the first dlstractor 
analysis may have eliminated observed troughs, so that 
the second dlstractor analysis would be expected to have 
fewer low points than the first analysis. 

3* The full scale pilot with Its up-beat music, dancing; 
and spirited teenagers In the wraparound may have been 
more entertaining to student viewers and held their at- 
tention better than did the three pilot segments. 

4. Tripling the audience size for the full scaled dlstractor 
analysis may have been associated with more stable observations. 

5. The relative Inattentlveness of the New Trier students 
was explained by their video specialist. He pointed out 
that New Trier Is sophisticated In the use of multl media 
teaching materials. The students are constantly exposed 
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to films and other technical devices, and have become rel- 
atively blase about films. A movie is still a treat in an 
inner city high school such as Central. 

The observed relative lack of attention in the first distractor 
analysis was not associated with decreased assimilation of new informa- 
tion. Discussions held with each group of viewers showed that the sub- 
urban, academic oriented New Trier students had retained more film in- 
formation than the seemingly more attentive inner city audience. Fur- 
thermore, the New Trier students Tended to regard the film as instruc- 
tional material, while the Central students tended to view it primarily 
as entertainment. 

Pilot Viewing Group Observation Record, How did the student view- 
ers, over twelve hundred teenagers, behave during the hour-long pilot 
screenings? Attentively and quite appropriately, on the whole, accord- 
ing to observational data recorded on 42 groups at 26 sites by regional 
coordinators and summarized in Table 5, 

Observation and recording of group behavior was undertaken ring 
each screening, since it was not possible to look at so many vi rs 
individually. A Pilot Viewing Group Observation Record was completed 
for each viewing group by the ETS regional coordinators. Their com- 
ments made it clear that not all audiences behaved in the same way. 
In general, alienated, low achieving groups with relatively short at- 
tention span appeared to have been more inattentive with bored or in- 
appropriate responses. High achieving groups such as Upward Bound stu- 
dents appeared to have been more attentive and enthusiastic, although 
their comments during post viewing discussions indicated that they 
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were critica] In tlielr attention. Indeed, they were callable of con- 
LrllMitlnK m.iny roy.pnl and helpful (M)ininrntri, 

The general patterns of behavior during the wraparound and the 
three segments did vary somewhat. The wraparound was received with 
enthusiasm or attention by 88 percent of the groups. Additional 
comments by the observers indicated that favorable behavior was ob- 
served in the beginning of the wraparound footage, while restless- 
ness and boredom were shown during the long slow dance sequence and 
the screen credits toward the end of the wraparound. 

Memphis East High School^ s segment on alternative schools was 
viewed with attention or enthusiasm by 82 percent of the groups; 
only 18 percent of the groups, located in all regions, showed rest- 
less or inattentive behavior. In this episode, written comments 
indicated that the long speeches by adults elicited boredom, while 
the pep rally livened up the audience groups. 

By far, the greatest number of enthusiastic groups was recorded 
for the Portland segment on stereotyping: 67 percent were enthusi- 
astic, and 27 percent attentive throughout. It was also observed 
that general excitement was occasionally associated with inappropri- 
ate and derisive behavior. 

The San Francisco segment on Chinatoxm and Galileo High School 
was viewed with attention and enthusiasm by 78 percent of the groups. 
It should be noted that this segment elicited the highest proportion 
of attentive and appropriate audience behavior, even though almost a 
quarter of the groups became bored and restless at times. The western 
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audiences were generally attentive, since most have had some experience 
with Asian-American schoolmates, and felt the segment had relevance to 
their lives. The audiences which indicated less empathy for the segment 
were low achieving students and those located in the east and southwest. 

On the whole, from three-fourths to more than nine-tenths of the 
audience groups were reported to have been enthusiastic or attentive 
during the pilot viewings. It was among these interested audience 
groups that the most satisfactory and insightful group discussions were 
held. Inattentive, bored groups seldom had much to say about why they 
failed to be interested by the pilot film. 

Q-sort: Teen Age Viewing Preferences 

Results of the Q-sort administrations to 17 students in two 
Minneapolis high schools ara presented in Table 6. Findings indicated 
that, high school students reported catholic tastes in television pro- 
grams. Documentaries and dramatic presentations dealing with inter- 
personal relations and school desegregation were preferred choices and 
considered to be likely sources of information. Talk shows were viewed 
as being relatively informative, but not interesting. Comedies were 
preferred but not judged to be informative. These findings are con- 
gruent with market research data on viewing preferences of adolescents 
in general as well as those of minority teenagers. 

Table 7 presents the ninaber of responses to each of the synopses 
of the ten WTTW-related script ideas as rated by students. It can be 
observed that the San Francisco segment summary elicited the highest 
number of "learn most" responses, while **Rock Concert" received the 
highest number of "most preferred" responses. 
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Table ^ 

NITMBER OF RESPONSES TO Q-SORT C^AsSl^'tED BY FORMAT AND ISSUE 



p^^fe^^Iice Learning 

Format; iSast, Most Least 

Documentary 5^ 63 84 31 

Drama-Talk 7^ 84 ^9 61 

Drama"-Action 3^ 28 26 32 

Comedy 48 33 12 49 

Musical 3^ 38 15 37 

Talk Show - 3^ 51 50 26 



Issues : 

Interpersonal relations 4^ 54 28 46 

School P 85 56 63 

Future Plans 3^ 29 26 25 

Cultural Pluralism 0^ 79 67 71 

Social/Political 45 50 59 31 
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Table 7 



NUMBER OF RESPONSES TO Q-SORI SYNOPSES ^LATED TO WTTW SCRIPT IDEAS 



Title and Description 



Preferred 



Learning 



Most Least Most Least 



ROCK CONCERT 

(Scenario Idea-Musical Format; 
Future plans) 

THE FIGHT 

(Scenario Idea-Drama/Action; 
Interracial fighting) 

LAND OF THE FREE 

(San Francisco Documentary; 
Chinese history) 

DROP OUTS 

(South Dakota Documentary; 
Problems of Native Americans) 



11 3 



7 4 



6 4 



6 5 



2 6 



3 4 



10 1 



5 4 



THE PRO 

(Scenario Idea-Drama/Action; 
Future plans) 

PEP RALLY 

(Scenario Idea-Drama/Action; 
School sports) 



6 4 



5 2 



3 5 
3 4 



DATING 

(Portland Documentary; 
Interracial dating) 

THE WAY IT CAN BE 

(Scenario Idea-Talk Show; 
School desegregation) 

SCHOOL DAYS 

(Memphis Documentary; 
School desegregation) 

SUPPORT OR DEPORT 

(Scenario Idea-Prama/Action; 
Alien American students) 



5 4 



5 3 



3 2 



1 1 



4 2 



5 3 



3 3 



4 3 
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Viewer Responses in Relation to Project Goals 
From the ob^^rved viewers' written and oral responses, as well 
their behavior, it r.nn be concluded that the following OTTW-ESAA pro 
ject goals have been " '^'^ or p rtially fulfilled with this pilot 
program. 

Goal 1. To have high school students express their views 
about race and prejudice to other high school 
students. 

How attained? Memphis, Portland, San Francisco 
and core group students expressed their views. 

2. To show mixed racial/ethnic teams working to- 
gether to define their problems. 

How attained? Memphis, San Francisco and core 
group students were seen working together. 

'jr To help viewers identify the origin of feelings 
of conflict in high schools. 

How attained? Each pilot segment dealt with a 
specific origin of feelings of conflict. 

7. To show the symptoms and origins of some conflicts. 

How attained? Each pilot segment treated symptoms 
and origins of conflicts. 

8. To show ways of coping with conflict. 

How attained? Memphis and Sau Francisco dealt 
with coping strategies. 

10. To show teens that they are not powerless. 

How attained? Teen viewers were impressed by the 
power of the co~producer teams to create an episode. 

8 4 
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Goal ehc'^j teenB what oan aooompliahed through 

lloW ^^^^Ined? Student viewers were particularly 
itcp^^^^ed the accomplishment of multi-ethnic 
co^P^^Ucer teams. 

12. TO ^^^^^i^e teenagers to want to know more 
abo^^ ^QQh other. 

no^ ^^^atned? Many student viewers asked for 
jflor^ ^^Ograms about how other teens live. 

13. TO that "the more you find out about 
peop''^* the more you will find ways in 
jjh'i^^ ^hey ^ evnilar. " 

HoW ^'^^Ined? "Stereotyping," in particular, 
gtl^*^^ a Common core among students of all 
reg^°°^' "Memphis East" was also successful 
in e"^°^ln8 empathy. 

14. To ^"""^^tx^te that aommonatity of feeling and 
Qpii^^^^ dosQ aro88 racial/ethnic lines. 

HoW ^^^^Iried? Responses to the Student Viewer 
Sur^^y Indicated many commonalities of feelings 
and ^P^^lons across racial/ethnic lines. 

15. To ^^^^^ge teens to identify with eaoh other 
CUB i^xther than along racial/ethnic lines. 

UoW ^^^^Ined? overwhelming majority of re- 

spo^^®^ to questions on this issue for each pilot 
gggflient ^^^^ positive. 

16. r[o ^^^^^ge teens' curiosity about one another. 

Ho^ ^^^^^Hed? Teen viewers requested more pro- 
gr^^ ^^out other teens. 
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Goal 18. To teach participating teens how to use TV as a 
means of expression. 

How attained? Co-producer team members reported 
that they gained the most knowledge in this area^ 

19. To give participating teens a sense of "team'-ness" 
with other teens of dissimilar backgrounds, 

Bow attained? This goal was confirmed by re- 
sponses to the Student Co-Producer Questionnai^^- 



23. To provide televised role models* 

How attained? Models in the pilot program ^n- 

eluded core group members, student e^-prouuceis 
and adults. 
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Implications of the Findings for Future Programing 

Taken as a whole, the data from different groups of students, col- 
lected by means of Q-sorts, written and oral responses or through sys- 
tematic observation, all Indicate that i series on the crisis and ten- 
sions associated with desegregation wou3^ be welcomed by most teenaged 
viewers. Such a series Is seen to be genuinely needed by school admini- 
strators and teachers. American teenagers are by no means a homogeneous 
group, so that so single program can be expected to please all tastes* 
However, It would be entirely feasible to produce a television series, 
on tension and crisis reduction among teenagers, which could offer 
something for almost everyone. 

The over twelve hundred pilot program viewers would like to see 
magazine format as well as in-depth treatment programs in the future. 
They showed more interest In and remembered better those episodes which 
dealt with Interpersonal relations and feelings, rather than factual 
details about desegregation. Many '^ihem would like to see how other 
teens live at home and deal with their parents and families. They 
would also like to learn more about peer relations and studeut-adult 
relations in and out of school. They are concerned with finding ways 
to reduce conflicts relating to cultural differences and desegregated 
schooling, and felt the need for more specified solutions than those 
offered so far in the pilot program. Each ethnic group, of course, 
would like to see more shows about their own lives and problems. 

The amount of information assimilated by the pilot viewers was IJt- 
fluenced by modes and rate of presentation. Close atter i during 
screening, as shown by high levels of eye focusing in di .^actor 
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analysis, was not always associated with higher degrees of comprehen- 
sion. For example, che footage devoted to the meaning of "TCK" was 
cioacLy watched by 80 - 90 percent of the dirttractor auulysid oiudiouco 
for the ten minutes duration. Post-screening discussions » however, 
found that so many plausible explanations were given; and the real 
meaning was t^xven so quietly, that the substantial proportion of the 
viewers failed to grasp the "real*' meaning of "TCR/' 

In some Instances, lack of comprehension was associated with re- 
latively low audience attention levels. Voiceovers and monologues by 
adults in the Memphis episode was attended by about 50 to 80 percent 
of the viewers. A questionnaire item based on these scenes was an- 
swered correctly by less than a quarter of the audience. Research on 
children's comprehension of informational television has shown that 
children demonstrated poor comprehension of factual statements with- 
out associated visual cues, of rapidly presented verbal and visual 
"asides," and of elements presented in visual or auditory modal i. 
alone (Friedlander, 1974). This explanation for failure to c^mprt^ 
hend may be applicable to certain scenes in "TCR." It wil ; be 
important to present information in digestible bits, and through more 
than c e sensory modality simultaneously. For example, the rise and 
decline of alternative schools might be accompanied visually by a 
cartoon or by miniature school houses appearing and disappearing on 
a relief map of Memphis, if that informational content is considered 
important. Greater attention by professionals to the programming of 
informational content, as provided by co-producer teams, can contrib- 
ute to improved comprehension. gg 
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The length and pacing of the pilot production raised some ques- 
tions. About half of the viewers, and proportionately more white 
students (about 60 percent) ,vWOuld like to see the series produced 
as twice as many half-hour shows. There was restlessness during 
slow-moving footage, especially among less academically oriented stu* 
dents with low attention spans. Judicious mixing of relatively slow 
footage with peppy episodes will be important to retaining audience 
attention. At the same time, tempo suited to urban and suburban 
viewers may not be equally acceptable to rura^ and small town vlewets. 
Some future episodes relevant to rural and small town viewers might 
be paced differently for acceptance by these target groups. 

The responses of a small nximber of southern students and adulcs 
to the interracial dauce scene in "Memphis East'* may have implica- 
tions for future prograixning. It was observed that substantial num- 
bers of student viewers expressed interest in programs about contro- 
versial subjects such as interracial dating. The decision to deal 
with such subject matters as a program segment or an entire show 
will rest with WTTW producers and the National Advisory Council. It 
may also be well for the decision makers to consider, as a separate 
issue » the timing and quantity of minor scenes in the series which 
may become the source of unexpected contention. Perhaps a plan 
could be developed to include potentially controversial scenes very 
gradually in the series to accustom viewers to such material. 

Comments by students about their desire to see a film series 
like "TCR" in their classrooms, as well as requests from staff and 
administration in the cooperating schools. Indicated that there is 
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a sizeable potential audience among public schools In the nation. In 
addition to broadcasting the series on a national scale, packaging it 
as a 16 mm. film series with accompanying instructional materials 
might be given serious consideration. There are over 14 million pub- 
lic high school students In more than 25 thousand schools. This con- 
stitutes an Important target audience which could be reached by the 
dual paths of public broadcasting and educational film distribution. 

The single, most exciting feature of the pilot for all students 
resided In the fact that the film was written and produced by teen- 
agers like themselves. The pilot viewers were very pleased and Im- 
pressed by the px'^fesslonal sheen of the pilot production. Of 
course, there were sour grapes comTnents, especially among students 
in schools with strong audio-visual departments. They felt that 
they could do just as good a job, and deserved to be Invited to par- 
ticipate too. This Jealousy might be capitalized upon -^t a later 
date for promotional purposes. 

Summary 

During Phase One and Two of the formative evaluation project, 
data were collected from a variety of sources. Information from 
student co-production teams, local coordinators, etudent pilot pro- 
gram viewers, and content analysis of the pilot script, when taken 
together^ Indicated that substantial numbers of the original WTTW- 
ESAA televis3-in ^-^ct goals have been fully or partially fulfilled 
by the single pilot program, "TCR '77." 
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Pilot student co-producers from iltfferent racltl/ethnlc groups 
have learned to work eifoctively togetl\<?r with each other and with 
their adult local coordinators. They reportr^d that they have gained 
much knowledge about and skills in script writing and television pro- 
duction. The finished pilot program, based on three student scripts, 
was shown to 1,241 high school students across the nation. They were 
black and white, Asian -American, Hispanic-American and Native 
American, and lived in cities, suburbs, small towns and rural areas 
in every region of the nation. It was found that students who saw 
the pilot film knew more about and expressed more favorable attitudes 
toward desegregation than their control group classmates who had not 
seen the film. 

The student viewers enjoyed the pilot film for what it was — a 
unique concept of high school stucant teamc and professional TV pro- 
duction teams working in close cooperation to put student ideas on 
film for a national audience. There were differences among groups 
in their reception of various aspects of the pilot film. Generally, 
black students were most favorable in their ratings, and girls were 
more generous in their ratingi? than boys. Highly motivated student 
groups were more enthusiastic than alienated teenagers. The story- 
lines and visuals were generally rated highly, but the sound track, 
pacxng and tempo » and other relatively minor aspects of thft pilot 
were more frequently perceived as fair or needing to improve. Six 
out of ten white students would like the film shorter, perhaps half 
an hour in length. The minority stoiients were more willing to have 
a series of hour-long films. An overwhelming majority of the pilot 
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program viewers felt that such a series would be welcomed in their 
schools, and they came up with many suggestions for future scripts 
and alternative series titles. 

In addition to the students, adult staff and administrators at 
the cooperating sites saw "TCR '11.'' The educators were \ 
enthusiastic about the educational potential of the projecL^,* 
ries. They recommended that the series not only be televised, but 
that plAita be made to disseminate the series as a 16 mm. film cur- 
ricular package for school districts pianni:.g or Implementing de- 
segregation, with the target audiences being teachers' i^-service 
groups, parent and community groups, as well as students. 
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Section i\ 



CONCLUSIONS AND RECOMMENDATIONS 

This section lists the major conclusions of the formative evaluation 
project foil wed by recommendations corresponding to each of the conclu- 
sions. 

Conclusions 

1. Over 1,200 pilot program student vlw*rs said they enjoyed 
"TCR '77," and most would be Interested In seeing a seri^a 
like the pilot program. 

2. Substantial members of the WTTW-ESAA television projects 
goals and objectives have been fully or partially fulfilled 
through the production of the pilot program. 

3. High school students were observed to express more positive 
attitudes about attending desegregated schools after view- 
ing "TCR '77." 

4. Teenaged high school students did learn new information 
about the process of desegregation through watching the 
pilot program. 

5. High school students tended to remember general feelings^ 

and favorite or most disliked charact-rs, better""than factual 
information from "TCR '77-" 

6. High school students expressed more interest in seeing pic- 
tures of teenagers, and paid more attention tc tha state- 
ments made by teenagers, than to those imade ~by adults. 

7. There were some differences in taste among the high school 
students when they were classified by racial/ethnic group 
meiT.bership, sex, region and type of community they lived in. 
What pleased one group did not necessarily appeal to another 
quite as much. 
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H. Kveryono agreed that the notion of a television series, on 
proMcMHH rnccil by t<»onM>;(»rH , proiliircMl In (M>op(»rM 1 1 on with 
hl)'h fuliool stiulentH, wan :i Huper oue, 

9. Scliooi people: Huperintendents , principals, human relations 
spc.!ialists and teachers all agreed that the s<Bries wllJ gen- 
uinely address an unmet need in the nation's public schools. 

10. 3 :udent viewers offered some criticisms of the pilot program. 
These included shortcomings in timing and pacing, length of 
show, quality of sound track, and the f-^ilure to be more de- 
finitive in addressing specific issues raised by the three 
episodes and offering practical solutions to each of them. 



Recommenda t i ons 

1. There is no question that the series would find a ready audi- 
ence. Virtually all the high school viewers, except for mal- 
contents and alienated teenagers, liked the film and said 
they would enjoy watching such a series. Serious considera- 
tion will need to be given to future programming and such 
broadcasting details as time slots, since teenagers will prob- 
ably not give up their favorite commercial television in order 
to see an "educational" series on PBS. In addition, a major- 
ity of white students, and viewers who lived in the east, ex- 
pressed preference for a half-hour show rather than the hour 
long pilot program. If white students are considered a pri- 
mary target population, then serious consideration should be 
given to shortening the duration of individual programs within 
the series. 

2. Consider urunei goals in planning the series. Substantial num- 
bers of the original WTTW-ESAA television project goals have 
been met in the pi^ocess of producing the pilot program. In 
planning for the rest of the series, attention will need to be 
paid to goals which have not been dealt with effectively so 
far. For example, objectives relating to parents and conmuni- 
ties have not been addressed by "TCR '77." Most impcr^^^ut, 
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student viewers expressed the need for more realistic solu- 
tions and rerommendatlonB for things teenagers can do to 

improve interpersonal relations in and out of school. 

Provide rontinuoue positive veinfoToement for desegregated 
schooling. Since the formative study showed that teen-ex- 
pressed attitudes were changed after viewing the pilot, con- 
tinuous reinforcement of such attitudes in the series can be 
expected to make a difference. However, the relative sophis- 
tication of high school audiences would Mil for a soft sell 
rather than a hard line propagandistic approach, "Telling it 
I'ke it is..." was much preferred over "goody goody, sugar- 
coated" versions of problems associated with human relations 
in high schools . 

Important information should he presented simply and clearly. 
If specific facts and concepts are considered important by 
student co-producers, the latter will benefit from strong pro- 
fessional support in getting these ideas across on film. In- 
formation should be presented clearly in an unambiguous man- 
ner, with no conflicting cues between visuals and sound track. 
A multi-media combination of pictorial, auditory and written 
information insures best chances for learning. 

Pay attention to people and feelings leather than things ^ 
facts and figures. Everyone can understand affective Content 
in his or her own fashion, but not all teens liked or learned 
"educational" material. Close-up shots» strong characters, 
and people in numbers limited enough to permit audience Iden- 
tification, will get feeling across more effectively than 
diffuse characterization by too many people on screen. The 
intuitive grasp of numbers is no more than five or six. More 
than that number on the screen at one time is a crowd scene. 



83 



95 



Since ci^ ^^t^'^^^s . to '^'^^ ^ 



as well as their talent for working together as a team» 
so that audiences can IdontiTy with them selectively. 



9. Consider a 16mm ^duoational film bbtIbb packaged with ap^ 
propriatc in-oarvioe and curricutar materials for nation- 
al distribution through schools* In addition to broad- 
casting nationally through PBS, It may be possible to 
reach a potentially larger audience through sales or 
rentals to the public high schools across the nation. A 
series and support materials which could constitute an en- 
tire course In sociology, or human relations » would be 
well received by many schools. 

10. Some suggestions for change: 

A change of title . About a third of the respondents defi- 
nitely felt that the title "TCR" should be changed. During 
group discussions by students selected for artlculateness 
by their teachers, the title cane frequently under attack 
as being "too hard," "too grownup," and "too scientific." 
While It is possible to retain the "ICR" title, a substan- 
tial promotional effort should then be planned in order to 
transform It into a household word. 

Pay more attention to sound, pace and teinp o . Relatively 
more sophisticated teens » who lives in cities and suburbs, 
on the east and west coast, like the action fast and furious, 
and a very professional production. Rural and small town 
teens, especially those in the south, prefer a more leisurely 
pace. It will probably be necessary to provide both kinds of 
experiences within each program. Extremely slow moving scenes 
are generally not well accepted by anyone. Clarity of sound 
was important to all pilot program viewers. 

Emphasize more solutions . While the pilot program raised a 
number of provocative questions about problems associated 
with desegregated schools, there was a relatively paucity of 
solutions which viewers could apply to their own desegrega- 
tion problems. Some student viewers* suggestiona Included 
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a small group discussion after each episode on ways to 
defuse crises, or more attention to the solution of 
problems raised In each script. School administrators, 
and teachers requested accompanying teaching materi^^ls 
and discussion guides which would provide alternative 

solutions to specific problems. * 

11. Keep school people in mind during pre^-broadcast promo-- , 
tions. Many students said they would be glad to watch 

the series as a school assignment. Teachers and admini- 
strators expressed interest in building courses around 
the series* It will be important to make certain that 
school people are aware of the series in good time so 
that they can, in turn, encourage their students to watch 
the series. 

12. Have a contest. So many student viewers wanted to be a 
part of the projected series, that this desire could be 
turned to good effect via a promotional campaign. Dur- 
ing the course of the opening program, an announcement 
can be made for a contest of short episodes about local 
school desegregation by any high school group in the 
United States. Entries could consist of scripts or pre- 
ferably completed black and white short videotapes. The 
top winners would be awarded a production in color for 
the series. It would provide a forum for all high school 
groups, as well as stimulate viewer interest in future 

programs. • 
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ERIC 



WTTW-ESAA TV PILOT PROGRAM EVaJ'^^'^ 



STUDENT CO-PR(?' 



Dear Student Co-Producers ^ 

You are a member of one of 20 ^N^^JracS across the 

country working with station M^J ^ Lti^^^ '^^^dace a series 
of television programs about 

Educational Testing Service (Er^^^^^^»^^\()^^^^^e^u^cS^^^ devoted 
to educational research and me^^"^ ^^S% ^^^^^^""^^^ 

TV to serve as project evaluat^^^'^^>^^ .^i odixC^^^Xi h^^^^^^^^^^ 
to follow the progress of the ^^"^ ^v?^ ^"^aJftS' 

We are asking for your 

Produaer Questionnaire. Your ^**!V^^V^ 'keif®*^ oi^ letting us 
know about your Individual exp^*^J^ "^A^ re^^Hw « co-production 
team and the progress your teaJK 5c^^^^^5 Lt, Vo. tt»e project 
goals. Please feel free to be ^'S-olT^'^O* responses. 

The Information received from 0*-^J^'^\\i f \J ^^liotK^ pooled 
and summarized. No individual ^ ^^d and you do 

not need to identify yourself ^'^ ^ 

Direotione: Read each questio<»-^*!>« ^J^'^j'^the^^iS^ carefully. 
Mark your answer by putting a <J*-'*^ \iS(^°^ that best de- 

scribes you and what you think' 

Example: Are you a male ^ °*ie.^ 

1 - w^J-e " 



2 - f < 

th, 



If you are a boy, you would cl^'^^V'*^^)^!)!**®'^^- Tn«le; if you 

are a girl, you would circle tf^ ^ ^ 

When you have completed the qu^*^J> ^^^^ ?ia*^tt*^^enJ envelope 
that has been given to you and ^ j'^'^^l t<> ^Its^l^P* y°^^ 

supervisor who will return all 'V*-' ^ iXuxSt you for 



your cooperation. 
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FIKST, A Ft:W QUKSTIONS ABOUT YOU,,, 

1. Wiiat grade are you in nou? (Circle one.) 

1 » 9th 

2 - 10th 

3 « 11th 

4 = 12th 

2. Are you a male or a female? (Circle one.) 

1 s male 

2 » female 

3. HaiJ old to your nearest birthday are you? (Circle one.) 





1 = \L or under 






2 = 15 






3 « 16 






4 « 17 






5 18 or over 




4. 


Which of the following best describes you? 


(Circle one.) 




1 « Black 






2 " Chicano 






3 B Chinese 






4 « Cuban 






5 » Filipino 






6 Japanese 






7 " Native American/Indian 






8 « Puerto Rican 






9 B White 






0 « Other, please specify: 




5. 


Sow do you rate yourself in school ability 


compared 




to your classmates? (Circle one.) 






1 » I am one of the best 






2 "* I am above average 






3 » I am about average 






4 B I am below average 






5 " I am one of the poorest 
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NEXTs A FEW QUESTIONS ABOUT YOUR Tf:,W OF STUDENT CO^FRODUCERS. . . 
6. How many etudenta are there on your team? (Circle one*) 



5 5 or fewer 
6-6 

8 " 8 or more 



7. Bob your team been meeting regularly? (Circle one.) 

1 " No, we're ju8t getting started 

2 - Yes, for one month or less 

3 " Yes, for about two or three months 

4 - Yes, for over three months 

8. About hew many hours each week does your team meet? 
(Circle one.) 

5 - 5 hours or less 

6 " 6 hours 

7 " 7 hours 

8 " 8 hours 

9 « 9 or more hours 



9. Haw many of the team members regularly attend 
scheduled meetings? (Circle one.) 

1 ■ All of us except for an occasional absence 

2 - Most of us except for one or two members 

who miss meetings often 

3 " About half of the team members attend regularly 

4 - Only one or two team members attend regularly 

10. The different student co-production teams across the country 
began working together at various times during the year. Each 
team is at a different stage of progress in preparing its scripts 
on desegregation. Please indicate how far your team has pro^ 
gressed. (Circle as many items as apply.) 

1 - We have met with our coordinator and tha WTTW 

team 

2 « We have explored the school, family and cotmnunity 

Issues relating to desegregation 

3 " We have studied materials for Ideas about possible 

scripts 

4 - We have prepared autobiographies 

5 - We have done exercises on. thinking visually 

6 - We have practiced story boarding and script writing 

7 " We have decided on a problem ariea 

8 " We have done research on our problem and decided 

on content 

9 » We are well into writing scripts 
0 ■ We have completed our scripts 
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In working together on a group project, problams in different ai^eas 
may ariac. llao your teem had any problams in each of the areas listed 
below? (Circle one number on each line.) 



11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 
24. 

25. 

26. 



1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 



2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 



^No, we have had no trouble here 

^Ycs, we had a little problem here, but it was 

resolved quickly 

Yes, this caused a good deal of discussion, 

but has been resolved 

Yes, this area has been and continues to be a 

] problem 



4 Lack of team spirit 

4 Conflicts tend to happen along racial or ethnic lines 

4 Problem with finding a convenient place for meetings 

4 Not quite enough adult leadership 

4 Too much adult supervision 

4 Materials and equipment not suitable for our needs 

4 Too many exercises, not enough creativity 

4 Having trouble learning to think in terras of pictures 

4 One or two team members too bossy 

4 Not enough time to research our problems 

4 Not enough sources of information 

4 Script writing is not going well 

4 Too many good ideas, can't decide which one to tackle 

4 Conflicting activities makes it hard for team to get 
together 

12 3 4 Problems in agreeing on solutions to problems 



3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 



Please list below the five most promising ideas your team has 
identified for further study. 



1. 



2. 



3. 



4. 



5. 



27. 



PUase liet below any of your favorite ideas which were not 
adapted by the team. 
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What would you aay was your main reason for wanting to Join 
th§ Btudmtt oo^produotion team? (CiroU on§.) r 

1 • To moko new friend* 

2 • To learn mora about writing «nd/or ttltvlilon 

3 • To earn a regular Income 

A • To help Improve conditions relating to desegregation 



Whioh of the follouting beat describes how muah, if arty, your 
aahool grades have changed in general since becoming a member 
of the student co'^production team? 

1 " Improved a great deal 

2 ■ Improved somewhat 

3 ■ Stayed about the same 

4 ■ Vent down somewhat 



Whioh of the following best describes your general reaction 
to your team experiences? (Circle one. ) 

1 ■ Very positive 

2 • Somewhat positive 

3 « Neutral 

4 • Somewhat negative 



THANK lOU VERT MUCH FOR YOUR COOPERATION. 
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WTTW-ESAA T\' PILOT PROGRAM EVALUATION 

LOCAL COORDINATOR INVENTORY 



FIRSTs A FEW QUESTIONS ABOUT THE STUDENT CO-PRODUCTION TEAM WHICH 
YOU SUPERVISE. . . 



1. When did the student co-production team first begin to meet? 



Month Day Year 

2. About hou) many hoiirs each week does the team meet? (Circle one.) 

5 " five hours or less 

6 - six hours or less 

7 " seven hours 

8 • eight hours 

9 « nine or more hours 

3. Kindly list five of the most important issues or content areas 
relating to desegregation that the team has formulated: 
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4. i/hat are the eubjeate of the ecripts that the team finally reached 

agreement on? 



How would you rate your team on each of the following categoriea? 
(Circle one nicriber on each line.) 




+ + + + + 

5. Sharing work and Ideas 1 2 3 4 5 

6. Working together creatively ... X 2 3 4 5 

7. Enthusiasm 1 2 3 4 5 

8. Understanding project goals ... 1 2 3 4 5 

9. Respect for racial/ethnic .... 1 2 3 4 5 
differences of other team 

members 



10. What do you consider to be the moat intpcptant aaoonpliehnente of 
the atudjnt team members? 
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11. Wliat kinds of difficulties^ if any^ did the students expeHenae in 
working together ao a team? 



NOW, A FEW QUESTIONS ABOUT WU AND YOUR EXPERIENCES AS LOCAL COORDINATOR. 

Please rate each of the following categories as it relates to your 
experiences as local coordinator. (Circle one number on each line.) 



Qj O t> ^ 

^ C? ^ ^ 
+ + + + + 







+ 


+ 


+ 


+ 


+ 


12. 


Training received by local coordinators . . . 


1 


2 


3 


4 


5 


13. 




1 


2 


3 


4 


5 


14. 


WTTW facilitator/producer assistance received 


1 


2 


3 


4 


5 


15. 


Availability of equipment and supplies . . . 


1 


2 


3 


4 


5 


16. 




1 


2 


3 


4 


5 


17. 




1 


2 


3 


4 


5 


18. 




1 


2 


3 


4 


5 


19. 




1 


2 


3 


4 


5 
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20. Pleaoe use the epaae bolau) for any additional oormentB you aare 
to makm. 



21. Vhat is your raoial/ethnio group meniberekip? 
(Please specify:) 



22. In addition to serving as u>aal coordinator for the student co^ 
production team^ what is your regular occupation? 



23. Vote of completion: 



Honth Day Toar 



TBASK YOU VERY MUCH FOR THE TIME AND HELP YOU HAVE GIVEN TO THIS STUDY. 
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Q-SORT: 

LIST OF FICTITITIOUS TELEVISION PROGRAM SYNOPSES 
BY TITLE AND TYPE 



TV yro^tAm^jTle P rograi Type 



1. 


Wlio KnnwN HcHt?? 


Drama 


2. 


A WltuilnK Cunlributlon 


Drama 


3. 


"llnlfbrced" 


Drama 


4. 


CucAS W)io*8 Not Coming to Pinner 


Drama 


5. 


JuHt Intc^.ratcd 


Priima 


6. 


School Diiys 


Documentary 


7. 


11ic New School 


Documentary 


8. 


RcUllnlnr, 


Documentary 


9. 


TcAchors Strike for Students 


Documentary 


10. 


Sins of Our Fathers 


Documentary 


11. 


New Country 


Documentary 


12. 


Land of the Free 


Documentary 


13. 


Drop Outs 


Documentary 


U. 


Togother and Apart 


Documentary 


13. 


Tlie Migrant 


Musical 


16. 


Chop Suey Looey 


Musical 


17. 


Pow-Wow 


Musical 


18. 


Rock ConcerC 


Musical 


19. 


llumcconlnf. 


Musical 


20. 


A Uost Uestblde Story 


Musical 


21. 


The Wlilte Trumpet Player 


Musical 


22. 


Private or Public 


Comedy 


23. 


Militant Mathev 


Comedy 


2U. 


Student Co-Producer 


Comedy 


23. 


School Play 


Comedy 


26. 


Funny ! 


Comedy 


27. 


Bilingual Nurse 


Drama 


28. 


Rashooon Revisited 


Drama 


29. 


The Vanishing American 


Comedy 


30. 


Full Court Mix-Up 


Comedy 


31. 


Support or Deport? 


Drama/Action 


32. 


Tlie Pro 


Drama/Action 


33. 


Cimne a Quarter 


Drama /Act ion 


34. 


Red and Green 


Drams/Act ion 


33. 


The Big Came 


Drama/Action 


36. 


Pep Rally 


Drams/Action 


37. 


The Fight 


Drama/Action 


38. 


Aim - Does Might Make Right? 


Drama 


39. 


Art and Indians 


Drama 


40. 


"Hillbilly" 


Drama 


41. 


Abortion 


Drama /Act ion 


42. 


The Exchange Program 


Drama 


43. 


Yo Estoy 


Drama 


44. 


Mothers and Daughters 


Drama 


43. 


Uncool 


Dsama' 


46. 


Ulio Cheated? 


Drama 


47. 


Caught! 


Drama 


48. 


"Chico and the Han Revisited" 


Comedy 


49. 


Careers 


Documen tary 


50. 


Pushout 


Documentary 


51. 


Dating 


Documentary 


52. 


Trouble in Paradise 


Documentary 


53. 


WIio Wins? 


Talk Show 


54. 


Wounded Kneo 


. Talk Show 


53. 


Self-Concept 


Talk Show 


56. 


Japanese Culture 


Talk Stiow 


57. 


Heritage 


Talk Show 


58. 


Going On 


Talk Show 


59. 


Will We Graduate? 


Talk Show 


60. 


The Way It Can Be 


Talk .Show 


61. 


On the Air 


Talk Show 


62. 


Lonesome Maria 


Comedy 


63. 


Cnmplng 


Talk Show 


64. 


Getting Together 


Drama/Action 
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APPENDIX B: 
CONTENT ANALYSIS OF PILOT SEGMENT SCRIPTS 



FRIC 
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CONTENT ANALYSIS: PILOT SCRIPT 



Script; Memphis East High School (Memphis, Tennessee) 
Type ; Documentary 

Storyline; A group of high school students enrolled at Memphis East High 

School tell how the cltywlde desegregation plan was Implemented 
following the court decision, and how studrnta^ parants, and 
conaaunlty maabara reacted. Contrasts are aada batwean tha achool 
experiences of students attending two private segregated high 
schools and those attending the Integrated public high school. 
School desegregation Is shown to help lin)rove the educational ex- 
periences for students of different races. 

Racial/Ethnic Groups Represented ; 
Black, white 

Protagonists ; 

Community members, parents, teenagers, principal of alternative 
lichool. 

ESAA-TV Related Objectives ; 

1. To have high school students e xpress t heir views about race 
anc^ rejudlce to other high school students. 
11. To Si.^^ what can be accomplished through Interpersonal/ 

Interracial relations. 
23. To provide televised role models. 

Issues Identified ; 

Alternative schools 
Busing 

Comnunlty resistance 
Desegregation plans 

Sources of Conflict ; 

Resistance by the white community following the court order for 
public school desegregation In Memphis resulted In the formation 
of a system of alternative schools. Enrollment in the public 
schools was further decreased by uneasy parents tending to over- 
react to incidents occurring between students of different races. 

Modes of Tension Reduction ; 

1. Shows symptoms and origins of some conflicts. 

2. Provides televised role models of teenagers with positive 
attitudes toward desegregation. 

Presents an integrated high school as an appealing school 
environment. 

Implied Values-Specific ; 

1. Integration is working at East High School despite negative 

attitudes of parents and community membara. 

2. The integrated public high school has mora to offer students 

than the alternative private high school. 
Implied Values-General ; 

1. Avoid premature conclusions, overgeneralizations, and stereo- 

typing of people and ideas.* 

2. Respect law and order; honeaty and Integrity of thought and 

action; reaponsibility; and education.* 



Extracurricular activities 
Interracial friendship 
Race relations 



3. 



* 



Prom among curricular concepts formulated'' for ^ffactlva Intargroup 
education (Wtlght, 1965)*. ^ . 
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CONTENT ANALYSJ-'^' \ ^^^^^ 



Script: WasliliigLon Higli School \d> 

Type; Comedy/Satire 

Storyline : Depicts the stereotyp^^ t^^'^ _£ e^^,. ^t:udent of 

different racial/ethn^^ ^^^^ ^^^^to <^'^^nsf^'^^®'^* ^® 
teacher fantasies tha^ ^t^^-f *''^^t 

dent and other studen^^ \$ ^^^f ^^^^ss^^^ considers 

to be "the ideal stud^^^J^'Wf^ ^ tPe classroom 
behavior. The student ^\ *^*'!Lt^d w^J^Her is like 

all other teachers wh^ ^^^i^^^l; ^^'^^^ ch^^ ^" 
dividual. However, tf^/ ""X Tf&re<^^ ^.^^Md^T^^^ ^nd 
teachers actually com^ ^V^i di^^ c ^Hu^s, shapes, 
and colors and that t^^^ ^• 

Racial/Ethnic Group Represented : 
Black, White 

Protagonists : 

Student, teacher 

ESAA-TV Related Objectives : (= (■^^ jn of ^^eli 

6. To help viewers ident:^'^^ ^1* \s of 

conflict in the high ^^""^ 

Issues Id entified ; .^"^^ i-ati'^'*^ 

Life styles i^^^ V^'^' 

Stereotyping 

Sources of Conflict ; raC^H/eb, 

Teachers and students I C'^W^^ r^tH^^ ^^^'^ groups 
frequently think of ^ ^ ^ti^ireo types. 

Modes of Tension Reduction ; ^^'^'^^^ ^ stt>^®^t-b 

Presents an exaggerate ^ "^^acher 
stereotyping in a hunif V^^* 

Implied Values-Specific : ^'^''^V 4al/e^^^Lc 

Stereotyping persons 0^ nduC^^^Q %to"PH 

students or teachers ^^.^^'''^^V ^iV^^tln estab- 
lishment of meaninef 
the attainment of des^''^'^ X^^''*^ 

Implied Value-General : mdi^^^Uai 

Persons should be judf^^fWi^ ^ * merits and 

abilities without ste^^"*^ ^ t**^ 



}oy\^ tot ^^^tiv, 



* From among curricular concepts > ^ ^ intergroup 

education (Wright, 1965). 



CONTENT ANALYSIS: PILOT SCRIPT 



S_crlpt: Galileo High School (San Francigco) 
Type : Doaumentary 

Storyline : Explores origins of feelings of conflict in Chinese community 
towards school desegregation through a sympathetic review of 
the Chinese experience In California — from early days of the 
gold rush to present day "Chinatowns." Interviews with stu- 
dents at Galileo High School Indicate that teenagers are more 
accepting of desegregation than are their parents. 

Racial/Ethnic Groups Represented s 

Chinese, black, Hispanic, white 

Protagonists: 



Community members, parents, teenagers, |>rlnclpal, and Director 
of Office of Integration of San Francisco echpqjlji^. 

ESAA-TV Related Oblectlves: 

77 To show symptoms and origins of some conflicts. 
23. To provide televised role models. 

Issues Identified: 

Alternative schools Desegregation plans 

Busing Race relations 

Community resistance Reclassification plan 

Sources of Conflict: 

Chinese community members, particularly parents, are opposed 
to school desegregation. 

Modes of Tension Re duction: 

1. Promotes understanding of origins of conflict within 

Chinese community. 

2. Provides televised role models of teenagers with positive 

attitudes toward desegregation. 

Implied Values-Specific: 

1. Historical background experiences of Chinese community 

fostered ethnocentrism. 

2. Chinese community menibers in San Francisco feel threatened 

by desegregation which they regard as forcible asdlMlation. 

3. Although parents may be upset about desegregation, many 

Chinese teenagers accept it. 

4. It is really teenagers who will determine whether desegrega- 

tion of San Francisco's schools will work. 

5. The San Francisco School Board's desegregation plan will 

work in time, even though there are mixed feelings about 
it at present. 

Implied Values-General: 

Differences in attitudes and behavior are determined by one's 
cultural environment; they are therefore changeable 
through new kinds of encounters and reactions.* 
2, Maintain open-mlndedness towards ideas, events, and persons 
of one's own and different cultural groups.* 



* From among currlcular concepts formulated for effective lntergroiq> 
education (Wright, 1965). 
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TELEVISION PILOT PROGRAM FIELD TESTING 
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..5ITE AND STUDENT SELECTION SPECIFICATIONS. 



MEMORANDUM TO: Ms. D. Coates 
Mr. D. Hood 



cc: Mr. J. Dobbin 



Mr. £• Gordon 
Mr. R. Hill 



Ms. M. Johnson 
Ms. D. Napper 
Mr. B« Ough 



Mr. G. Sldwell 
Mr. H. Smith 



Ms. C. Scott 
Ms. P. Wheeler 



Subject: Responsibilities of Regional 



Date: April 4, 1975 



Coordinators — 

WTTW-ESAA TV Pilot Formative 

Evaluation (PJ 268-19) 



From: Terrl Strand 



Project Background 

The purpose of this project Is to design and conduct formative 
evaluation of a television pilot program on conflict resolution and 
tension reduction In the desegregation of high schools. The pilot will 
be the first of a planned series of 13 hour^long television programs to 
be broadcast In the fall of 1976 on the Public Broadcasting System and 
other television stations. 

Station WTTW-TV In Chicago Is producing the series under a two- 
year contract with the USOE (DHEW) under the Emergency School Aid act 
(ESAA). The series Is Intended to help overcome problems attendant on 
high school desegregation. High school students will contribute their 
perception In both the preparation of scripts for the serler and In the 
field testing of the pilot program. 



The Evanston office will conduct formative evaluation In two 
phases. Phase One activities will focus on pilot program development. 
Phase Two will Involve actual field testing of the pilot with a na- 
tional sample of approximately 1,000 high school students In desegre- 
gated schools. Another group of 200-300 pupils In 10th grade classes 
will be treated as a control group. The student sample will be com- 
prised of five major racial ethnic groups Including approximately 30 
percent black, 30 percent white, 20 percent Hispanic American, 10 per- 
cent Asian American, and 10 percent Native American (Indian). 

Responsibilities of Regional Coordinators 

Regional coordinator's activities fall In three categories: (1) 
Identifying and selecting three desegregated high schoolB which meet 
study specifications In their respective geographic areas; (2) making 
arrangements with the selected schools for student viewing of the pilot 
and data collection; and (3) conducting site visits for the actual 
field testing. The activities relating to each of the three categories 
are discussed below: 
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(1) hlanl ifii'ui'j iind In' Icift Uhj iJcliooltK- 

1.1 Three desegregated high schools are to be selected 
in each region: in urban, suburban, and rural 
communities. In order to achieve required racial 
composition, an additional high school or centers 
serving high school age groups might be added. 

1.2 In order to attain required quotas of experimental 
viewers, a minimum number of students of specified 
racial/ethnic groups needed for each region are 
shovm in Table I on page 5. Regional coordinators 
are requested to use their judgment in actual se- 
lection within schools. Intact classrooms are 
easiest to work with, and more than minimum numbers 
of students in any one group will not be a problem. 
But individuals can also be invited to participate. 
One group of 10th graders will be selected in each 
school, the other classes can be selected at ran- 
dom. 

1.3 In addition, students in an intact 10th grade 
class in each school will be chosen as controls. 
Control classes are given an assessment instrument 
before viewing the film. Experimental classes view 
the film before completing the instruments. 

1.4 A list of schools cooperating with WTTW in the 
production of the film series appears on page 6. 
These schools and, wherever possible, the cities 
in which they are located, should be eliminated 
from consideration by ETS regional coordinators. 

1.5 School calendar would permit pilot program view- 
ing before school closing. It is anticipated that 
the pilot film will be delivered to the Evanston 
office on June 2, 1975. 

1.6 School has 16mm film projector and some technical 
assistance in running pilot film. 

1.7 Identification of all cooperating schools is to be 
completed by approximately mid-April. 

(2) Making Arrangements With Selected Schools 

2.1 Final arrangements with cooperating schools are to 
be completed by mid-May. This will include arrang- 
ing for selection of classes and/or students, plan- 
ning for setting up projector, scheduling pilot 
viewing, arranging the time and place for the ad- 
ministration of assessment instruments to experimental 
and control groups, and selection of a small repre- 
sentative group of articulate students for an interview 
with the regional coordinator. 
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2.2 If regional coordinator feels need for local as- 
sistance, an available high school staff member 
who Is capable of making arrangements for viewing, 
selection and scheduling of student viewers, and 
helping in administering instrximents might be in- 
vited to participate for a small honorarium ($20 - 
$40 altogether). 

2.3 Criteria for selection of student viewers relevant 
to racial/ethnic group origins have been discussed 
previously in paragraphs 1.2 and 1.3. 

2.4 Depending on school schedules, either intact class- 
rooms or individual students can be assigned to the 
experimental treatment. 

2.5 There should be a balance in terms of sex and grade 
levels given that one 10th grade control and one 
10th grade experimental class will be selected per 
school. 

2.6 In each geographic region, the remaining experl- ' 
mental classes will be selected at random. De- 
pending on class size, there should be about two 
9th grade classes, two 11th grade classes, and 
two 12th grade classes. 

2.7 The 10th grade control groups will be adminis- 
tered assessment Instruments before viewing the 
pilot film. All experimental groups will be ad- 
ministered assessment Instruments Immediately 
after viewing the pilot film. School time sched- 
ules permitting, it would be best to complete all 
activities at each school within a single school 
day. 

(3) Conducting Site Visits 

3.1 Site visits at schools are tentatively scheduled 
for June 3, 1975, through June 11, 1975. The 
scheduled date for delivery of the pilot films by 
WTTW-TV to the Evanston office is June 2, 1975. 
The pilot films will be shipped to regional 
coordinators on the same day. Special mailing 
and delivery services should help assure their 
arrival at the respect:*.ve regional offices some- 
time during the following morning, June 3, 1975. 

3.2 Specific details concerning school visits will be 
provided to regional coordinators at a later date. 
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L '3 Tin' IOtl» KTiide control grmips can be admin LsLcred 
the assessment instruments while the experimental 
groups are viewing the film* Observations of the 
behavior of the experimental group viewers will bo 
recorded by the regional coordinator. After the 
experimental groups have completed viewing, they 
will be administered assessment instruments. Later 
in the school day, 10th grade control group can be 
scheduled to view the film. In the meantime, the 
regional coordinator can conduct the group inter- 
view with selected representative experimental 
group students from all grades. 



ts/fs 
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TABLE 1 

MINIMUM NUMBER OF STUDENTS Nh'.RDED FOR PILOT VIEWING 
CLASSIFIED BY RACIAL/ETHNIC GROUP AND REGION 



Region: Southeast Southwest West lll*,Mt East Total 

(Atlanta) (Austin) (Berkeley) (Evanston) (lUME) 



Racial/Ethnic Group 

1. Asian American* 

2. Black 

3. Hispanic American 

Chlcano 
Cuban 

Puerto Rlcan 

4. Native American/ 

Indian 

5. White 
TOTAL 



60 



60 



40 



60 
60 

40 



20 
60 



20 
60 



100 
300 
200 



AO 



60 



160 



40 



60 



200 



30 

60 
250 



40 
30 

60 

210 



40 



60 



100 



300 



180 1000 



Note: Control group In each school will consist of one intact lOth grade class with 
about the same racial/ethnic composition as the experimental group. 



*Includlng Chinese, Japanese and Filipino Americans. 
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LIST OK wrrw (khipkhatinc schools* 



city 

Austin 9 Texas 
Chicago , Illinois 
Evanston, Illinois 
Harrlsburgy Pennsylvania 
Hickory, North Carolina 
Memphis, Tennessee 
Miami, Florida 
Pont lac, Michigan 
Portland, Oregon 
Providence, Rhode Island 
Rapid City, South Dakota 
San Francisco, California 
Santa Ana, California 
Wichita, Kansas 



Name of High School 
Austin 

Roberto Clemente 
Evanston Township 

Hickory 

Hlllcrest; East High 
Carol City 
Pontlac Central 
Jefferson; Washington 
Central 

S tevens ; Central 

Galileo 

Saddleback 

Wichita High East; Wichita High West 



*These schools and preferably the cities In which they are located should 
be avoided In selecting cooperating schools for pilot viewing. 
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LIST OF PILOT PROCHAM VIEWING SITES 



RRCIOW URBAN 

South Kinml Killian Sr. HS 

10655 S.U. 97ch Ave. 
HI and » FL 33176 

Midwest A8pira» Inc. 

University of Illinois 
1007 W. Harriaon St. 
Chicago* XL 60607 

South HS 

3139-19th Ave. S. 
MinneepoUe, MH 55A07 

Eaet Lehman H8 

3000 E. Tremont Ave. 
Bronx, N.Y. 10461 

Southwest Albuquerque Indian School 
1000 Menaul Blvd. Rd. N.W 
Albuquerque » New Mexico 87106 

Neighborhood Youth Corps 
Dallat. Tx. 

SMU-Uv^ward Bound 
2706 Carlisle St. 
Dallas » TX 75201 

Weat Abraham Lincoln HS 

555 Dana Ave. 
San Jo8e» OA 95126 

Youth Drop-in Center 
1467 Fruitvale Ave* 
Oakland » CA 94601 

Berkeley HS 
2246 Milvia 
Berkeley, CA 94704 

Monterey HS 
Herraano Drive 
Monterey, CA 93940 

Oakland Youth Croup 
Oakland, CA 94610 



SUBURBAN 

Miami Palmetrn Sr. HS. 
7460 S.W. 118th St. 
Miami, FL 33156 

Maplevood Sr. HS 
7539 Manchester Rd. 
Maplewood. MO 63143 



George Washington HS 
1611 E. 140th St. 
East Chicago. IN 463U 



Edison HS 

1425 S. Center St. 

Stockton. CA 95206 

Encinal HS 

210 Central Ave. 

Alameda, CA 94501 

Mt. Eden HS 
2300 Panama 
Hayward, CA 94545 

Nelson (LaPuente & Workman HS) 
330 No. California 
U Puente, CA 91744 



South Dndp Sr. HS 
2BA0I S.W. I67th Ave. 
Homestead, FL 33030 

Rensselaer HS 
Highway 114 East 
E.Rensselaer, IN 47978 



Bucks County Technical H8 
Wister Road 

Fairleas Rills, PA 19030 

Berryville HS 
Berryville, AR 72616 



Shiprock Boarding School 
Shiprock, New Mexico 87420 



Rough Rock Demons tratioa 

School 
Star Route 1 
Many Farms, AZ 86538 

Vacaville US 

100 Monte Vista Ave. 

Vacaville, CA 95688 



Central RS 
3416-4th Ave. South 
Minneapolis, MR 55408 



DI8TRACT0R ANALYSIS 



New Trier HS 

385 Wlnnetka Avs. 

Winastks, IL 60093 
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SUMMARY SHEET 

To be completed for each school or other viewing center and mailed eeparately ... 
to ETS Evanston Illinoie Office in enclosed envelope. 

School of Viewing Center: ETS Field Coordinator: 

Full Address: 

Date Completed Questionnaires Mailed: Month: Day 1975 

THE SETTING: 

1.1 Fll* vaa shown In: Classroom (s) A-V Center Auditorium Other 

1.2 Questionnaires were administered in: ClassroomCs) A-V Center ^ Other 

1*3 Did screening equipment function satisfactorily? Yes No 

1.4 Total number of viewing sessions was: (Experimental ; Control ) 

1.5 Number of days at school was: ; Date(s): ' 

THE AUDIENCE: 

2.1 Grade Total Number of Total Number of Experimental Total Runber of Control 

Class Sections Students Students 

9 

10 J 

IX 

12 

2.2 Ethnicity of student viewers (estimate percentage) 

BUck 1 White % Asian American 1 

Blapanlc American X Native American X 

COHHBNTS: 
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School: 



PILOT VIEWING GROUP OBSERVATION RECORD 
To B« Completed For Each ScrMQing 

ETS Field Coordinator: 



SCREENING INFORMATION: 

Sate of Screening: 

Starting Time: 

Total Students Present: . 

Ethnicity of Students Present: 
Other Adults Present: 



GENERAL BEHAVIOR OF STUDENT VIEWERS DURING SCREENING: 

Vtaparouxtd Episode 

12 3 

Enthusiastic _^ 

Attentive; Appropriate Emotions 

Bored; Inattentive 

Restless ^ 

Inappropriate Emotions; Derisive «^ 



OTHER COMMENTS: 
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(Control) 

3tUI>^ VXEWla SURVKT 

•I'A"^ ft. . In ^ 

t««n-«8«^ vi^crt. Th« purpose of th« 
d«a«|r«8at«d tchooli. •ntirt ••rl«t 

hl|h ichooXi aoroM th« U*S, 

th« ■•rl«t and vti ptoductd by WTTW, th« 
trrltt«n and «Qt«d by hlsh school itudonu 
TtnnotttAo • 

kiio«#l«ds« *ttitudoa rtt* 
1^.'^--^^- p*"- KU^fc"* have ytt «ccn the fllai, thore say b« so«e qw«»tl 
* . but ufl« the "don't know" response category provided. 

be liBpO'tant lo making the aeries relcveot «ad eppcaling to high school 
vv>wv' ^ you eojoy thinking about the questions* and giving answere that will 

^SiJi^'**^ t*** aut^Whlla televleion aeries. Ml answers vlH b% held confldeatlel. end you 




i*^-* ^ tais k • — 

4^ ^^^^ ^vO'"* ^^'^^^ v^^ey were deelgned to leeru about atudenta' -mi^*wus-v — 

^ ^ bSirr^i^ 8ul^ have tw>t yst seen the fllai, there asy be %omt questions which you c«n- 



^nd follow directions carefully. Kark yotir ensver by putting « circle 
sod vhftt you think. 



^ ^^•^i<^^* w v^)** ^^4^^ to the nurter next to ule as in the «x«n>le ebove. If T©" *rs « girl 

' "''^ 1 - 1l<'^ '•JWitly oanpUUd? (CtroU an*') 

^/ J'^'Ti^ i..t 7' 



^ of th^y ^^^^^ ^at ^ 

l"Ho ^o/^^^*'^ ^loa^* sc^l you regwIopZy (CiroU om.) 

* ■ ^'^^^J^^''^ ^^^^ •UK^*ck and White 

J ■ ^^JW^^j' auK^^antial numbers of Hiepanic Amerlcens as weU es other groups 

• " ^'^^N^^^*^' ^^^^ «uK^tantlal numbers of Asian Americans (Orientals) ae weU as other groups 
^ ■ ^^H^^^^^f 1^' ■Pec^S^tantlal numbers of Native Americans (Indian) veil as other groups 

>^ ^* 
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6. ITou do you f^el about atudenta of different raoial/ethnio grwpB going to Bohool togeth^rf (CiroU onM.) 



1 - I like it 

2-1 don't like it 

3 *" It doesn't natter to me 

k " Don*t know 

thitik about Btudente in high echcoU aaroaa the aountty. Raw likaly i9 it that a §tudent of a ^ particular raoial/ 
0thnia group would participate in the follauing activities? (Circle only one member on each line.) 



Most likely for s white student 
Most likely for a black student 

Most likely for a Spanish Anerlcan student (Puerto Rican» Chlcano, or Cuban) 
Most likely for a Native American (Indian) student 

Most likely for an Asian American student (Chinese, Filipino, Japaneae) 
Any atudcnt would be Just as likely to participate 



7. 1 


2 


3 


4 I 


\ 6 


Be on the human relations council 


8. 1 


2 


3 


4 I 


\ 6 


Play on the basketbsll team 


9. 1 


2 


3 


4 I 


\ 6 


Take a vocational education course 


10. 1 


2 


3 


4 I 


\ 6 


Take the college preparatory course 


11. 1 


2 


3 


4 ! 


\ 6 


Play on the cheas team / 


12. 1 


2 


3 


4 2 


\ 6 


Offer original ideas in class 


13. 1 


2 


3 


4 [ 


S 6 


Be s cheerleader 


U. 1 


2 


3 


4 I 


\ 6 


Drop out of high achool 


15. 1 


2 


3 


4 [ 


S 6 


Win a acholarahlp 


16. 1 


2 


3 


4 [ 


S 6 


Belong to honor aociety 


17. 1 


2 


3 


4 2 


\ 6 


Play in the band 


18. 1 


2 


3 


4 I 


\ 6 


Be an officer in atudent government 


19. 1 


2 


3 


4 2 


S 6 


Take the lead in • achool play 


20. 1 


2 


3 


4 2 


» 6 


Take typing 


21. 1 


2 


3 


4 2 


\ 6 


Give a speech 


22. 1 


2 


3 


4 2 


S 6 


Represent the achool in a state or national neeting 


23. 1 


2 


3 


4 2 


» 6 


Get into a fight in achool halls or cafeteria 


24. 1 


2 


3 


4 ! 


S 6 


Sing in the glee club or choir 


25. 1 


2 


3 


4 2 


S 6 


Play on the football team 


26. 1 


2 


3 


4 2 


S 6 


Be auspended or expelled 


27. 1 


2 


3 


4 2 


» 6 


Win an art conteat 


28. 1 


2 


3 


4 2 


» 6 


Compose a aong for achool nnisical 



nXT^ A m QUESTJOHS ABOUT PROGRAM C0STE9T... 

29. Vkioh of the foliating beat deeeribee the feelinge of high eohool etudente in Mn^hie on the first day 
of bueing? (Circle one. ) 

1 - Indifferent, didn't care 

2 " Eagerly looked forward to the new experience 

3 - Fearful, didn't know what to expect 

4 - Angry at being bused 
3 - Pon*t know 



30. Th$ initiate C.A.B. etand for: (Cirole one.) 

1 - Coaounity Action Board 

2 " Comounicy Advocatea of Blacks 

3 - Committee for Assisting Blacks 

4 - Committee Agalnat Busing 

5 - Cofcaunity Advisory Board 

6 - Don't know 

• 

31. The alternative echool eyatem in Hea^hie closed after 18 months bsoauae: 

1 " Cost of operating alternative achoola was too expensive 

2 " Public schools had more programs and better facilities 

3 - Churcl]e-related private schools were built 

4 - Psrents were less sfrsld of busing and integrated achoola 

5 - All of the above 

6 - Doa*t know 
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CHarUy Brom is: 



1 ■ NicknAtM of A popular high achool principal 

2 - Sharply draaaed n«v cranafar atudanc 
. 3 ■ High achool basketball aCar 

4 ■ Fancy tripla-deckar aandvich 

5 ■ "Funky** new dance like the Buap 

6 ■ Don't knov 

33. St4fr€ot}/ping i$ uhmi: 

1 - A teacher puta certain klda in "some kind of bag'* 

2 ■ A etudent thinks all teachera are the aatse 

3 - A atudent expecta to be treated unfairly by teachera 

4 - A teacher Judgea a student by hla/her looks or dreaa 

5 - All of the above 

6 ■ Don't know 

34. Angsl laland lootf.* 

1 - iHsigration detention center 

2 ■ Site of a federal prison 

3 ■ Police training center 

4 - Spot for "wetback" (illegal iJHaigrant) crosaings 

5 ■ Don't know 

35. tMch of thm follcvCng baot dmBoribma hou CkinssM paopU in San Fsmaimao fmlt about ao^l 
dM^graqation? (Cirole ons.J 

1 - Students, parents, and other connmity ncBbera were all equally opposed 

2 ■ Students were opposed but parents and other coomunlty aaabers thought children 

would get a better education 

3 • Student and parents vsre opposed but auiny Chinese rnnntij aei^ers bell«vcd It 

would benefit then In the long run 

4 - Students were oore accepting than their parents or other cooBunlty aeabers 

5 ■ Don't know 

36. Today at Galitao Bigh Sahool in San Franoisoo: (Circla cnm.) 

1 ■ Kacial balance haa been reached through buaing 

2 ■ Parents have accepted Integration 

3 ■ There are nore Chinese students than any other groups 

4 - Students expreaa resentaent against integrated classes 

5 ■ Don't know 



fEMJnr TOV VSRI HUCB FOR TOUR COOPERATIOW. VK BOPS lOU SBJOI SESIBQ TBE FlUi. 
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VmW-ESAA TV PILOT PROGRAM EVALUATION 



(Experimental) 



STUDENT VIEWER SURVEY 



W« mv asking for your h«lp in developing n tplrvltlon ■•ri«s for t««l-«s*d viavtrt. 
Tha purpota of tha aeries ia co foater reduction of cenaion and criaia aituaCiona %rlchln 
desegregated schools. The entire series will be produced in cooperation with student co- 
production teama at 18 high achoola acroaa the U.S. 

Tha hour*long film you Just aav vaa tha pilot program for the aariaa and woa produced 
by WTTW, the Public Television station in Chiciigo. Tha atoriea in tha pilot were written 
and acted by high school atudenta in San Franciacot California; Portland, Or agon; and 
KanphiSt Tanneaaae. 

Tour answers to the questions in this survey will be important in making the series 
relevant and appealing to high school students all over the country. We hope you enjoy 
thinking about the questions, and giving frank ancwers that will help produce an entertain- 
ing and irorth-vhile television series. All answcra will ba held confidential, and you need 
not identify yourself in the survey. 

Direationa: Please read each queation and follow directions carefully. Mark your anavar 
by putting a circle around the number that best describes you and what you think. 

Example: Are you a maU or a female? (Circle one.) 



If you are a boy* you would circle the number next to mala aa in the example above. If 
you are a girl, you would circle the number next to female. 

raZST^ A nn QVSSTIOHS ABOUT lOV. . . 

1. Vhat grade are you in noQ or have you recently ooepteted? 
(Circle one.) 

1 - 9th 

2 - 10th 

3 - 11th 

4 - 12th 

5 ■ Hot in achool 

2. Are you a male or a female? (Ctrelm one.) 

1 « Male 

2 - remale 

3. UkMi of the follcuing beet describee you? (Circle one. ) 

11 ■ Chinese 

12 - Filipino 

13 ■ Japaneae 
20 - Black 

31 ■ Chlcano 

32 - Cuban 

33 * Puerto Rlcan 

40 - Native American/ Indian 
50 - White 

60 " Other, please apecify: • 

4. Vkich of the follcuing best deearibee where you Uoef (OiroU on$.) 

1 ■ Country or rural area 

2 « Small tovn 

3 * Suburban community 

4 ■ Large city 

5. Which of the foliating beet deearibee the high echool you regularly attend? (Circle one.) 



1 • Moatly white 

2 - Moatly black 

3 - Integrated, mainly black and white 

4 - Integrated, with aubatantial nunbera of HlafMnlc Americana aa wall aa other groupe 

5 • Integrated, with aubacantlal nuabera of Aalaa Amerlcani (Orientala) aa wall aa other 

groupe 

6 - Integrated, with aubatantial w Vocra of Native Amarleana (Indian} aa well aa other 

groups 

7 - Other, please specify: 




6. Sou do you fael about eti4denta of different racial/ethnic groups going to ochool together? (Circle one») 



1 - I like it 
2-1 don't like it 

3 ■ It doesn't oatter to me 

4 • Dun' t Uiutw 

Think .aZ»cuf nthd^ntu iit ht\jh uohooU tuuvtta th*» xj^mntt-j, Ur\o likely tn it One >.i nt\i,Umt of n /••irM'i-n/ii/' t>t,.*t>tt/ 
e thn ic group i>ould i'ur tic iya ic in the fot Lou C nj ac I i vi t i cu t' (CCrola only one mcnibv. r cn each lin^^. ) 

Most likely for a white student 
Most likely for a black student 

Most likely for a Spanish iVjncrlcan student (Puerto Rlcan, Chlcano, or Cuban) 
Most likely for a Native American (Indian) student 

Most likely for an Asian American studenc (Chinese, Filipino, Japanese) 
Any student would be Just as likely to participate 



7. 

8. 

9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 

0. 
. 1. 
12. 
23. 
24. 
25. 
26. 
27. 
28. 



I r 

4 5 6 Be on the human relations council 

4 5 6 Play on the basketball team 

4 5 6 Take a vocational education course 

4 5 6 Take the college preparatory course 

4 5 6 Play on the chess team 

4 5 6 Offer original ideas in class 

4 5 6 Be a cheerleader 

4 5 6 Drop out of high school 

4 5 6 Win a scholarship 

4 5 6 Belong to honor society 

4 5 6 Play in the band 

4 5 6 Be an officer in student government 

4 5 6 Take the lead in a school play 

4 5 6 Take typing 

4 5 6 Give a speech 

4 5 6 Re(>rcsent the school In :\ state or national meeting 

4 5 6 Get Into a fight in school halls or cafeteria 

4 5 6 Sing in the glee club or choir 

4 5 6 Play on the football team 

4 5 6 Be suspended or expelled 

4 5 6 Win an art contest 

4 5 6 Compose a song for school musical 



NEXT, A FEW QUESTICKS ABOUT PROGRAM CONTENT. . . 

29. Whioh of the folloiying beat deacribea the feelinga of high achool atudenta in Hemphia on the firat day 
of busing? (Circle one.) 

1 • Indifferent, didn't care ^ 

2 ■ Eagerly looked forward to the new experience 

3 ■ Fearful, didn't know what to expect 

4 ■ Angry at being bused 

5 - Don' t know 

30. The initiate C.A.B. atand for: (Cirole one.) 

1 " Community Action Board 

2 ■ Community Advocates of Blacks 

3 " Committee for Assisting Blacka 

4 " Committee Against Busing 

5 ■ Community Advisory Board 

6 " Don' t know 

31. The alternative school ay a tern in Memphis oloaed after 18 months becauae: 

1 ■ Cost of operating alternative schools was too expensive 

2 ■ Public schools had more programs and better facilities 

3 ■ Church-related private schools were built 

4 ■ Parents were less afraid of busing and Integrated schools 

5 - All of the above 

6 " Don' t know 
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32. CharUy Bpcon is: 

1 • Nickname of a popular high school principal 

2 - Sharply draased new transfer student 

3 m High echool baiketball star 

4 m Fonoy tripU-U^ckcr Handwlch 

9 - **runky" n«v danco llko iha Bump 
6 " Don*t kiu)W 



33. Stereotyping ie whan: 

1 - A teacher puts certain kids in "some kind of bag" 

2 - A atudent thinks all teachers are the same 

3 - A student expects to be treated unfairly by teachers 
A • A teacher judges a student by his/her looks or dress 

5 • All of the above 

6 - Don't know 

34. Angal laUmd wclb: 

1 - Xmalgratlon detention center 

2 " Site of a federal prison 

3 m Police training center 

4 - Spot for "wetback" (illegal innnigrant) crossings 

5 - Don't know 

35. Vkich of the folloHng beet deeoHbee hoQ Chineee peopU in San Franoieoo felt about eohool 
deeegregation? (Circle one*) 

1 - Students, parents, and other conimunity members were all equally opposed 

2 - Students were opposed but parents and other cotnnunity members thought children would 

gat a better education 

3 • Student and parents were opposed but many Chinese community aembers beilevea it 

would benefit them in the long run 

4 - Students were more accepting than their parents or other community members 

5 - Don't know 

36. Today at GaliUo High School in San Francisco: (rircle one.) 

1 - Racial balance has been reached throush b'jslng 

2 " Parents have accepted integration 

3 - There are more Chinese students than any other groups 

4 - Students express resentment against integrated classes 

5 ■ Don't know 

mXT» SOMS QUBSTIOSS ABOUT ^OVR LIKES AW DISLIKES... 

37. In terms of format, how would you like all the rest of the shews to he? (drole one J 

1 - Same magazine format as the pilot you just saw 

2 - Longer, in depth treatments of a single issue, school, community, ethnic group or 

person, as related to tension and conflict reduction in desegregated schools 

3 " A combination of 1 and 2 

38. In term of content, which of thees script types already submitted by high school eo-pro^ioere 
would you most enjoy sseing as a finished teUvision program? (CiroU ae nrny as apply. ) 

1 m Conmunications Gaps among students, between students and school activities 

2 " Busing - problems and resolutions 

3 • Extra Curricular activitiea and sports - problems and ways out 

4 m Prejudice - problems and ways out 

5 " Gangs 

6 ■ Interracial Dating 

7 m Generation Gaps - problems with parents and family 

8 " Stereotyping 

9 • Peer Pressures - problems and ways out 

10 - Ethnic Pride - minority vs. majority values 

11 m Fear of Petty Crimes. Violence - problems and reaolutlona 

39. The pilot film you just sau> lasted approximately one houp. Vhat would you prefer in the full 
series? (Circle one.) 

1 ■ I prefer a aeriea of hour-long shows 

2 " I prefer a longer aeries of half-hour shows 

40. In general, kind of Ulevieion progrms do you like to watch the moot? (Circle one.) 

1 ■ Dramatic/soap opera 

2 " Musicals 

3 " Comedies 

4 ■ Documentariea 

5 ■ Action/drama 
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FINAUY, PLEASE THINK ABOUT EACH OF THE THREE EPT^innP^ ru muv nr^^ „ . 

THE FOLLOWING: (CIRCLE ONE NUmER ON EAC^^^^^^ EACH ONE IN TURN ON 



Six BtudetiU fvom Memphia Eaet (MemphU, Temeaoea 



) 



1 

2 
3 
A 



41. 
42. 
43. 
44. 
45. 
46. 
47. 
48. 
49. 



1 
1 
1 
1 
1 
1 
1 
1 
1 



Excellent 

Good 
Fair 

Needs Improvement 



3 
3 
3 
3 
3 
3 
3 
3 
3 



I p'^i^?! ^P"^^^^ alternate high schoola) 
7 (docuoentary.tell It like It la) 
Mualc 

^ Sound effecta 

^ Visuals (camera work) 

^ Pace and tempo 

t ::::: llllZl l^lir..T^^^^^^^^ desegregation 

^ Encourages teens to Identify wlS Lch J^" ''"^ '^"'^ '° deaegregated achool. 

ethalc/raclal llnea "•'""'^ ""^ ^^""^ ^^her aa teena, rather than along 



Stereotyping (Portland, Oregon) 



50. 
51. 
52, 
53. 
54. 
55. 
56. 
57. 
58. 



3 
3 
3 
3 
3 
3 
3 
3 
3 



I Storyline (atereotyplng can be rldlculoua) 

4 ::::: S™' U-a moatly in people'a heada) 

^ Sound effects 

^ Vlauals (camera work) 

^ Pace and tempo 

\ ::::: P^^^"nt^^ - deaegregatlon 

^ Encouragea teena to Identify with Lrh '"^^^^ *° dw^gregated school. 

ethnic line. "«ntlfy with each other as teena, rather than along racial/ 



CMnatom story (San Franciaoo, California) 



59. 
60. 
61. 
62. 
63. 
64. 
65. 
66. 
67. 



1 
1 
1 
1 
1 
1 
1 
1 
1 



3 
3 
3 
3 
3 
3 
3 
3 
3 



Music ' 

4 Sound effect. 

^ Visuals (camera work) 

^ Pace and tempo 

4 ;:::: iz:^?. iJs:™ rc.ri;LT.ir^.sLtr:jt:irL^r-"-"2 



f^raparound (Core group of etudent performers) 



68. 
69. 
70. 
71. 
72. 



73. 



I 
1 
1 
1 
1 



3 
3 
3 
3 



4 Mualc 

4 Dancing 

^ Narration 

^ teen-aged conflict and ten.lon reduction 

^ preaent time, the working title of the teXevlalon i^w* 4 m ^ 

do you think of It a. the final title for the series? " 



1 
2 



I think It's a good title 
I think It should be changed 



If you would like to auggest a different hHp Fo,- i-i. ^ , . 

write It on the line below: ^^"^ television aerie., please 



THAIiK TOU FOR TOUR COOPERATION 
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SMALL GROUP DISCUSSION GUIDE 



Th§ amall group diaouaaion with aaleotcd atudtnta ia to ba hald aa a 
aemi^atruotured group interview. Tlia following quiationa aarva to intro^ 
duoa tha topioa to ba diaouaaad with atudanta. Snoh of the topioa can ba 
aovarad briaflu or furthar in dapth^ whiahavar ia moat appropriata for 
tha group. A briaf raport awmriaing atudanta^ raaponaaa anould ba pra-' 
pared for eaah diaouaaion hald. 

1* Generally speaking, hov would you Judge the pilot progran with 
other co]q>arahle television programs? 

2. Generally speaking, hov would you judge the pilot program as 
one written, acted, and co-produced by high school students? 

3* Which of the program parts did you like most: 

Wraparound (core group of student performers) 
Six students from Mesq}hl8 East, Stereotyping, or 
Chinatown Story of San Francisco? 

4* Which were some of the things you liked about the show? 

5. Which were some of the things you didn't like about the show? 

6. How do you think the show might be Improved? 

7. Did the film change any of your feelings or attitudes about 
schools, people, or Issues? 

8. Did you learn anything new from the pilot film? 

9. Did the film stimulate your Interest In learning more 
about any of the subjects It covered? 

10. What are some of the other subjects you would like to 
see Included In the series? 

11. How did you like the working title ICR? Can you come up 
with a title that would be more appealing to all high 
school students? 

12. Additional comments or questions. If any: 
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SMALL GROUP DISCUSSION REPORT 



School : 

Date: 

Time: From; Xo: 



Field Staff Member: 
Number of Students: 
Ethnicity of Students 



EKLC 
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APPENDIX D: 
SUMMARY OF RESPONSES 



« 



ERIC 
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RESPONSES TO STUDENT C^^^RODUCER QtJESTIouNAl^'^ 

FIRST, A ^ QUESTIONS ABOUT iOV. > ' TOTAL 

1. Vhii^ Q^de are you in ftou? (CirQi^ cm^*-' 

1 • 9th 

3 - iith 11 
A • 12th 2 

(No response) ^ " 

2. Af^ you <x mate OP a feriiale^ (Cvc^qU ai^'i 

1 • male 7 

2 • female lO 

(No response)' , , one ) ^ 

3. oW to your neareet bii'^^ ctre yC^^ (cirat^ 

1 14 or under 

2-15 I 

5 * 18 or over ^ 

(NO response) * 

4. fc^'^ the foilowing beei^ ^^eoi^^ j^^? 

1 * Black 6 

2 * cblcano ~ 

3 * Chinese 2 
^ * Cuban 

5 * Filipino 

6 * Japanese 1 

7 * Native Amerlcan/I^*^^^^ 

8 * Puerto Rlcan 

White ^ ] 

0 * fith«-A_ileate spe^^^^y- ^..^^^^ ^ 

(No response) ^ , , ^ I 

5. noii ^ you rate yovx^eetf ^^^^oi abit^^i <^r>r(ipaf^ 
to QloBsmatee? (Cipcl^ one.) 

1 * I am one of tua \>e^^ 

2 * I am above ave^ag^ ^ 

3 * I am about ave^ag^ S 
^ * I am below ave^ag^ 

5 * I am one of tb^ pt^^^^st 

(No response) ^ 
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SEXT, A FBlf QUE^^PiONS ABOUT YOUR x^AM ^^^i)^/ ^^^^^^^OsPS. - ' 



5 - ^ Or fewer 
1 - I 

S - ^ Or more 

response) 



/. Bob been meeti^ 



^ * J« ' for one month \t^^ 
A * >^^, for over thr^© oo^ 



response) ja^^ . 

8. About ftoa '%u/ Ws eac;, wg^^ ^ ^ 
(Cuddle afi^^i ^ 



5 
6 
7 

9 



^ J^Oura ot less 
6 



7 



^Ours 



7 9 more hours 

response) >;2«>»z i 

5. 5cw ^7/ t}y^ teem member'^ ref) ''^ ^uen^ 



1 
2 

3 



t^}^ of us except f^^r ai^e oS^^«^l ^?eS* 
^^11 ot us except f^f 

♦Vo miss meetings ^^^^a^^^^ A 

Of^> one or two te^ mc^ ^^Iv 



team -ig 
on d&Q^_ 



eartpts 



in ™. » Response) * "^-^ 

team U ^^i^Jl^ifferent stc^T^lt^^^ ecH^ 

.d' i^^aU as many it^a (K ^ly^j ^ 

V^Kve met with oUc co(^^^^^\^ ^nd '^K, 

tf^ Ave explored the f ^^8^4 Jv^^ """Suiittf 
*J^»ue8 relating de^ fo?^ V J>o^t 

Ve studied Bat^^laK ^ Hj^s ^ ^sfllb^^ 



3 



ve 



'«fve prepar - autijt>i<?j; 1:^7^,^^ . ^u^, , 
Sve done exerci^^ Vatd?^.r.« ^^acti > 
Sve practiced flei'^^Cfod ^ '^^^Pt: 



l^ve practiced et<j^ Ueja V »^ 
> h^ve decided on ^ pr^^^out ^^^^ 



8 We '•^ve done resear(>i) oa 
content 



9 Ue well Into wrlt^"8>^iPt J*^ 
a 0 Me "^ve completed ob*r 



Wirlti<»8 
^tded 



^Ve Completed 



TOTAL 

it 
6 
7 



17 
1 



2 
2 
6 
1 



15 
2 



10 



11 

6 
10 
11 
10 
11 

14 

17 
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Table 8 - con l Limed 



In working together on a group pro j eat j problems in different areas may arise* 
Has your tern had any problems in each of the areas listed below? (Circle one 
on each line* ) 



Total 
(N-18) 



Item 



No we have had no trouble here 

Yes, we had a little problem here, but it was 

resolved quickly 
Yes, this caused a good deal of discussion, 

but has resolved 
Yes, this area has been and continued to be a 

problem 
NR (no response) 



1 2 3 4 NR 



11. 


14 


3 






1 


Lack of team spirit 


12. 


15 


1 




1 


1 


Conflicts tend to happen along racial or ethnic lines 


13. 


11 


6 






1 


Problem with finding a convenient place for meetings 


14. 


16 








2 


Not quite enough adult leadership 


15. 


14 


1 


2 




1 


Too much adult supervision 


16. 


16 


1 






1 


Materials and equipment not suitable for our needs 


17. 


11 


6 






1 


Too many exercises* not enough creativity 


18. 


9 


6 


2 




1 


Having trouble learning to think in terms of pictures 


19. 


13 


2 


1 




2 


One or two team members too bossy 


20. 


9 


4 


2 


1 


2 


Not enough time to research our problems 


21. 


12 


4 






2 


Not enough sources of information 


22. 


11 


2 


3 




2 


Script writing is not going well 

Too many good ideas, can't decide which one to tackle 


23. 


10 


5 


1 




2 


24. 


& 


7 




1 


2 


Conflicting activities makes it hard for team to get 
together 


25. 


10 


2 


1 


1 


3 


Problems in agreeing on solutions to problems 
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Table 8 - continued 



26. PUaoe Hat belcw the five moat promiaing ideas your team haa iden^ 
ttfted for further atudy. 



Private Schools - 
Alternative to 
Public Schools 
(N- 4) 

Southern Church 
Influence Towards 
Segregation 
(N-4) 

Prospective on 
Past and Present 
Black/White 
Conditions (N=4) 

Liberated Child 
with Close-Minded 
Parents (N=4) 

Future of Integrated 
Society (N-4) 



General Lack of 

Communication 

(N-5) 



Successful Inte- 
gregatlon Hampered 
by Peer Group 
Pressure (N«5) 

Parents Instill Race 
Prejudice In Children 
(N«5) 

Exclusive Ethnic 
Clubs Intensify 
Ethnocentrlclty 
(N-5) 

Integration Should 
Be Raclaliy Balanced 
(N-5) 



Stereotyping (N-3) 
Interracial Couples 0^*^^ 



Prejudice Where Starts 
and Stops (N=2) 

Bussing - Who's Segr^g^t 
Portland (N-6) 

Racial Prejudice In I^/ 
Enforcement (N-1) 

Magnet Schools (N-1) 

Cultural Difference 
(N-2) 

Planning Scripts for 
Possible Solution (N^J.) 

Conformity In Educational 
Institutions (N-1) 

Why Portland Has Less 
Problems with Integra^pt^ 
(N-1) 

Most Effective Ways to 
Integrate (N«l) 

More Interviews (N-1) 

Housing (N-1) 



27. Please Hat belou) any of your favorite ideas which were not adopted M 
the team. 

Tension and Conflict (not just race. I.e. rich/poor, popular/unpopul^t) 
(N-1) 



**Toms" from every racial group (N-1) 
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Table 8 - cont1nn»»d 
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Table 8 - contlnu«A- 
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Table 8 - continued 

RESPONSES TO ITEMS 28-43: 



Total (N-18) 



Item 


1 


2 


*> 

3 


4 


NR 


28. 


- 


- 


6 


11 


1 


29. 


12 


4 


- 


- 


2 


30. 


1 


6 


8 


1 


2 


31. 


7 


8 


1 


- 


1 


32. 


- 


- 


9 


7 


1 


33. 


7 


8 


1 


- 


2 


34. 


- 


2 


8 


6 


2 


35. 


9 


5 


1 


- 


3 


36. 


1 


. 


4 


11 


2 


37. 


5 


9 


2 




2 


38. 




5 


7 


4 


2 


39. 


5 


7 


2 


1 


3 


40. 


1 






15 


2 


41. 


3' 


1 


11 


1 


2 


42. 




4 


7 


5 


2 


43. 


3 


9 


3 


1 


2 



Code: 

1 a A great deal 

2 =» Quite a bit 

3 * A few things 

4 " Nothing much 
NR " No response 
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Table 8 - continued 

RESPONSES TO ITEMS 44-61: 



Total (N-18) 



Item 


1 


2 


3 


4 


NR 


44. 


5 


3 


6 


1 




45. 


11 


3 


1 






46. 


1 


7 


6 


1 




47. 


5 


8 


2 






48. 


1 


10 


'X 

•J 


1 

X 




49. 


7 


7 


1 

X 




J 


« 


A 




A 




/. 

H 


51 


A 




J 








1 

X 




Q 




J 


53. 


8 


7 






3 


54. 




6 


6 


3 


3 


55. 


5 


8 


1 


1 


3 


56. 


1 


1 


10 


2 


4 


57. 


3 


9 


2 




4 


58. 


1 


2 


5 


7 


3 


59. 


1 


6 


4 


4 


3 


60. 


1 


1 


6 


7 


2 


61. 


1 


7 


4 


3 


3 


Code: 












1 - A 


great 


deal 









2 ■ Quite a bit 

3 " A few things 

4 « Nothing much 
NR « No response 
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Table 8 - continued 



RESPONSES TO ITEMS 62-75: 



Total (N-18) 



Item 


1 


2 


3 


4 


NR 


62. 


8 


1 


5 


2 


2 


63. 


10 


3 


2 


1 


2 


64. 


7 


2 


6 


1 


1 


65. 


12 


3 


1 




2 


66. 


5 


6 


5 




2 


67. 


14 


2 






2 


68. 


5 


5 


5 


1 


2 


69. 


12 


4 






2 


70. 


6 


4 


5 


1 


2 


71. 


12 


4 






2 


72. 


5 


4 


7 




2 


73. 


12 


3 


1 




2 


74. 


6 


2 


5 


3 


2 


75. 


10 


4 


2 




2 



Code: 

1 « Very much 

2 » Quite a bit 

3 " Somewhat 

4 « Very little or not at all 
NR « No response 
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Table 8 - continued 



RESPONSES TO ITEMS 76-91: 



Total (N«18) 



Item 


1 


2 


3 


4 


NR 


76. 


2 


3 


4 


7 


2 


77. 


2 


1 


2 


11 


2 


78. 


2 


5 


5 


3 


3 


79. 


- 


3 


6 


7 


2 


80. 


2 


5 


4 


2 


5 


81. 


2 


3 


5 


3 


5 


82. 


2 


4 


2 


8 


2 


83. 


1 


1 


4 


10 


2 


84. 


2 


3 


3 


8 


2 


85. 




4 


4 


8 


2 


86. 


2 


7 


2 


5 


2 


87. 




6 


2 


8 


2 


88. 


4 


6 


1 


5 


2 


89. 


1 


4 


3 


8 


2 


90. 


5 


3 


2 


6 


2 


91. 


1 


2 


3 


10 


2 



Code: 

1 - Never 

2 " Once or twice 

3 " A few times 

4 « Often 

NR ■ No Response 
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Table 8 - ronffnued 



What would you eay was your main reason fop wanting to Join 
the student oo-produotion team? (Cirole one.) 

1 " To make new friends 

2 " To learn more about writing and/or television 

3 » To earn a regular Income 

4 " To help improve conditions relating to desegregation 

(No response) 

Which of the following best describes how much^ if any^ your 
school grades have changed in general since becoming a member 
of the student co'-produotion team? 

1 « Improved a great deal 

2 « Improved somewhat 

3 ■ Stayed about the same 

4 • Vent down somewhat 

(No response) 

Which of the following best describes your general reaction 
to your team experiences? (Circle one.) 

1 ■ Very positive 

2 " Somewhat positive 

3 « Neutral 

4 ■ Somewhat negative 

(No response) 



THANK YOU VERT MUCH FOR YOUR COOPERATION. 



143 

150 



Table 9 

AVERAGE DIFFERENCE FACTORS FOR ITEMS 28-91* ON 
STUDENT CO-PRODUCER QUESTIONNAIRE 



Item 


N** 


Average Diff. 


Item 


N** 


Average Diff 






Factor 






Factor 


28-29 


16 


2.39 


62-63 


16 


.39 


30-31 


16 


.89 


64-65 


16 


.88 


32-33 


16 


1.97 


66-67 


16 


.87 


34-35 


16 


1.53 


68-69 


16 


.96 


36-37 


16 


1.78 


70-71 


16 


.80 


38-39 


16 


1.03 


72-73 


16 


.87 


40i-41 


16 


1.14 


74-75 


16 


.84 


42-43 


16 


.97 


76-77 


16 


.38 








78-79 


15 


.64 


44-45 


15 


.94 


80-81 


14 


.23 


46-47 


15 


.73 


82-83 


16 


.53 


48-49 


15 


.70 


84-85 


16 


.27 


50-51 


13 


.51 


86-87 


16 


.61 


52-53 


15 


1.13 


88-89 


16 


.79 


54-55 


15 


.99 


90-91 


16 


.87 


56-57 


14 


.94 








58-59 


15 


.49 








60-61 


15 


.67 









*Difference factor reflects a positive or negative change. 
Negative change is Indicated by a minus (-) sign preceding the average 
difference factors for each item. It can be observed that all 
changes reported In the table above are In the positive direction. 

**Dlff erences in Ns are due to omitted responses. 
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ThIiI.- ill 



1 
1 
1 



RESPONSES TO LOCAL COORDINATOR INVENTORY 
(N-J) 

L^i?^^/!'^^^^'''^^ ''^^^^ ^■''^^^^ CO-P«?Z?:/CrjOA^ TEAM WHICH ^p^^^f 

1. When did the etudent oo-produation team firet begin to meet? 
Oct. 30, 1974; Nov. 1, 1974; Dec. 4. 1974 

Month Day Year 

2. About how many hours each week does the team meet? (CiroU one. ) 

5 ■ five hours or less 

6 " six hours or less 

7 " seven hours 

8 « eight hours 

9 ■ nine or more hours 

3. Kindly Hat five of the moat importcnt ieeuee or content areas 
relating to deeegregation that the team has fommlated: 

^ Public sc hools vs. private schools; b) Racism; c) Segregation; 

Integration vs. segregation; e) Religion & racism— teenager- 
parent conflicts. 

Lack communication between ethnic groups at Galileo; b) Success 

In integ ration hampered by peer group pressure; c) Parents in- 

still pre judice in children; d) Exclusive ethnic aocial clubs 

Intensify ethnocent ricitv ; e) Racially balance integration so 

certain racial groups tfon't predominate. 



^ — Stereotyping; b) Interra cial datint^; c) Peer pressures ("Uncle 

l2Ss!!ii — Desegregation: Portla nd Plan; c) Conformity pressures 

by educational institutions. 



ERIC 
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4. A(7zct (xpe the subjeate of the eov/'iJta that the team finally reached 
agreement on? 

a) Student attitudes on Integration different from parent attitudes; 

b) Majority of students at Galileo favor Integration; . 

c) Students want voice In desegregation process; 

d) Racial Inbalance at Galileo due to Isolation of Chinese community; 



a) Public schools better than private for the development of the 
total person; 



a) Stereotyping; b) Interracial dating; c) Peer pressures ("Uncle 
Toms"); d) Desegregation; Portland Plan; e) Conformity pressures 
by educational institutions > 



Hoii) would you rate your team on each of the follouyCng categories? 
(Circle one number on each line.) 

Ar 

5. Sharing work and ideas • • . 

6. Working together creatively 

7. Enthusiasm 

8. Understanding project goals 

9. Respect for racial/ethnic . 
differences of other team 
members 

10. What do you consider to be the most important aooomplishments of the 

student team members?- 

Pilot script 4 

Completing pilot segment, awareness and acceptance of cultural dlf- 
ferences, student self determination- (can change if try) 

Work togethe r honestly and openly; respect for o therms opinions (great 
interpersonal relations) 




. 1 1 1 - - 
. 2 - 1 - - 
. 2 - 1 - - 



ERLC 
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11, what kinds of diffioultiea^ if any, did the atud^nte Qxperienaa in 
working together ae a tecan? 



None 



Coordinate time schedulea, lack sufficient facilities, lack of 
school district and communit/ support, lack of support from NA C 
and WTTW 



Few - I was surprised 



NOW^ A FEW QUESTIONS ABOUT YOU AND YOUR EXPERIENCES AS LOCAL COORDINATOR. 

Please rate each of the following categories as it relates to your 
experiences as local 30ordinator. (Circle one number on each line,) 



^ i 

> ^ 



/ 

/ / / / / 

f + + + 4- 

12. Training received by local coordinators ..--111 

13. Instructional materials received - - 3 

TA. WTTW facilitator/producer assistance received i 1 1 - - 

15. Availability of equipment and supplies . . - « 1 2 - 

16. Parental support - " 1 " 2 

17. School cooperation 1 1 1 

18. Public relations activities - - 2 - 1 

19. Community interest - 1 1 ^ 1 
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20. Pleaoe use the space below , for any adcKHonal aormentB you aare 
to make. 

N eed better definition of format; confined to documentary/ 
Interview formats 



21. What is your raoial/ethnio group membership? 

(Please specify:) bi«A! aa=7; iJT,»fi ^ 

22. In addition to serving as local coordinator for the student co- 
production team* what is your regular occupation? 

" Documentary fi lm producer at local TV station: 

" Free lance writer, west eoast correspondent for Bridge 74flyiiy-li^f |, 

consultant for Far West Laboratory 

" Instructi on Director for Educational Television Net^ ^yti; 



23. Date of completion: 

Apr. 1, 1975; Apr. 8, 1975; Apr. 22. 1975 
Month Day Year 



THANK YOU VERY MUCH FOR THE TIME AND HELP YOU HAVE GIVEN TO THIS STUDY. 
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Table 11 



Table No, llA 

TABtE SIZE ■ 7 



FREQUENCY OP OBSEKVEO RKSrON'SKS TO STUDENT VIEWER SURVEY: 
QUESTIONS CLASSIFIED BY RACIAL/ETUNIC CROUP OF RESPONDENTS* 



VKSa 



5-*WHlTE 6-*0TMirR 

VARIARIE NC, 1 I3RACE )*«AS1AN Z'^BUACK 3-«$PANlSH AHER, 4««AMER« INDIAN 
VARIABLE NC. U I38I PEER PRESSURF 1<«0I0 NOT HARK 2<«DID HARK 





TOT 


0 


1 2 


3 


4 5 


6 


0 


0 


0 


0 0 


0 


0 0 


0 


I 


1029 


0 


81 350 


1B2 


77 330 


9 


2 


209 


0 


24 33 


31 


26 93 


2 


TOTAL 


123B 


0 


105 3B3 


213 


103 423 


11 


35.140*^^C 


■ .166 


T-C" 


•0B7 6" 


•203 SE-0- 


• 057 



l«Bxc«llent 

2«<;oo<i 

>ralr 

4«Mecd« iBprovuMtnt 



PERCENTS BY CCUliMN FROM THE ABOVE HATRIX 



1 
2 



B3.1 
16.9 



TOTAC 1238 



77*1 91,4 85.4 74,8 78,0 81«6 
22*9 8,6 14,6 25.2 22.0 18.2 



105 383 2\S 103 423 
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Table No. IIB 

TABIC SIZE ■ 



VRS. VARIABLE Nol 14 la^FUU SERIES INOTH PREFERENCE l-^PREFER HOUR SHW* 
BY 3 Z^PREFER HAIFHR SHWS 



TOT 


0 


1 


2 3 ♦ 


5 


6 


0 0 
\ 578 
2 $70 


0 
0 
0 


0 
54 
43 


0 0 0 
193 100 63 
159 93 34 


0 
160 
239 


0 
8 
3 


TOtAK^ 11*8 0 
X2« 31.56"t» .164 T»C» 


96 352 193 97 399 
•219 6" .^59 SE-G« 


11 

• 043 


PCRCENTS BY CCLUHN 


FROM THE 


ABOVr HATRIX 






1 50.3 
- - ~ 2 49«7 * 




56.3 
43*8 


54,8 51«8 64,9 
45*2 48*2 35>1 


40.1 
59.9 


72t7 
27.3 


TOTAL 1148 




96 


352 193 97 


399 
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Table No. IIC 

TABIE SIZE « 



VARIABLE NC. 1 I3RAC£ 
Vf^S. VARIABLE NO* 1$ I40TV MOST KATCHED UDRAHA 2'«HUSICLS 3'«C0HE0Y 

®^ ^ - ♦•^OCCUHENT 5-^ACTICN 





TOT 


0 


1 


2 


3 


4 


S 


6 


0 


0 


0 


0 


0 


0 


0 


0 


0 


1 


116 


0 


6 


44 


22 


10 


34 


0 




95 


0 


11 


^8 


2S 


u 


18 


2 


3 


443 


0 


34 


104 


78 


3iS 




3 


4 


66 


0 


0 


15 


11 


8 


?3 


I 


5 


372 


0 


36 


134 


52 


32 


lis 


3 




1092 


0 


95 


325 


l&^J 


97 


378 


9 


,i03r*x« 


• 2c6 


T-C" 


-.023 


0" 


-•03 


^ SE 




•034 



PERCENTS BY CCLUHN FROM THE ABOVE HATRIX 

1 10^6 6^3 13^5 1U7 10^3 9.0 0^0 

2 f(»7 1U6 A»6 13^3 1U3 4.8 22^2 

3 ^O^ S 35^6 32«0 4U5 37^1 49.7 33.3 

4 6*0 8^4 ^.6 5^9 8^2 

5 34,1 37^9 4U2 27^7 33^0 30^4 33^3 

TOTAL 1092 95 325 188 97 378 9 



* ContlngencF tables displayed have statlstlcB eXgnX^lcsnt at tha «0l(**} tOOlC***) laval* 
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Table 12 

FRKQUENCY OP ORSERVEO RESPONSKS TO STUDRKT VISW£R SURVBYl 
QUnSTIONS CUSSTPZIU) BY SUX OP R£SP0NDlUfT8* 



Table No. 12A variable no. \ izscx i-malc j-,rtMALf 

VRS. VARIARLC NO. 3 I36A COMMUNICATION OAPS |<«DI0 NOT HARK InOlO MARK 

TABLE SIZE ■ 3 BY 3 



TOT 
0 
384 



0 0 
377 464 
124 260 



TOTAL 1225 0 501 724 

X2« l7.14tf**C« .117 T-B» .118 6" .260 SE-0- 

PERCENTS BY COLUMN FROM THE ABOVE MATRIX 



• 060 



68f7 
31.3 



TOTAL 1225 



75.2 64.1 
24.8 35.9 

501 724 



l^ExcellcnC 

2-Good 

>Falr 

4*N«ed8 iBprovcaent 



' Table No. 12B 

TABLE SIZE ■ 3 


VRS. 

BY 


VARIABLE 
VARIABLE 

3 


NO. 1 
NO. 6 


I2SEX ^*.MALE 2-*FEMALr 
T3B0 PREJUDICE UDIO 


< 2-^0 ID HARK 


TOT 


0 


1 2 








0 0 

1 836 

2 391 


0 
0 
0 


0 0 
378 458 
124 267 








TOTAL 1227 
X2- 20.089^'' .127 


0 

T-B- 


502 725 
•128 G* 


.280 


SE-G« .059 





PERCENTS BY COLUMN FROM THE ABOVE MATRIX 



68 il 
31.9 



TOTAL 1227 



75.3 63.2 
24.7 36.8 

502 725 



iable No. 12C variable no. i i2SEx i-^male 2-»femalc 

VRS. VARIABLE NO. 8 I38F INTERRACIAL DATING I^DID NOT HARK 2-,DID HARK 
TABLE SIZE " 3 8Y 3 



0 
1 

2 



TOT 

0 
926 
301 



TOTAL 1227 
X2« 22.49^*C» .1 



0 1 2 

0 0 0 

0 414 512 

0 88 213 

0 502 725 

34 T-8« .135 G« 



.324 SE«G« 

PERCENTS BY COLUMN FROM THE ABOVE MATRIX 



.064 



75.5 
24.5 



82.5 70.6 
17.5 29.4 



TOTAL 1227 502 725 

* Contingency tables displayed have etatlntica significant at the .01(**) or .001<***) level. 
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Table 12 - continued. 



Table No, 


. 12D 




VARI 


ABLE 1 




VRft 


VARI 


ABLe 1 


TABLC SIZE • 3 


BY 


6 






TOT 


0 


1 


2 


0 


0 


0 


0 


0 


1 


116 


0 


21 


95 


2 


93 


0 


29 


64 


3 


443 


0 


200 


243 


4 


66 


0 


38 


2B 


5 


365 


0 


1S2 


213 


TOT^ 
X2" 39.603^" 


1083 


0 


440 


643 


• 188 


T-C- 


•♦114 0" 


PERCEMTS 


BY COLUMN FRC 


!H THE 


ABOVE 


1 


10»7 




4t5 


14,8 


2 


8»6 




6.6 


10.0 


3 


40.9 




45.5 


37.8 


4 


6*1 




8.6 


4.4 




33.7 




34.5 


33.1 


TOTAL 


1083 




440 


643 



VARlARLr N0« I I2SEX NMALE >*?EMALf . . . ^^^•f*v 

llVuliX NOI 15 140Ty HOST WATCHED 1-ORAMA J^MUSICLS 3^C0MC0Y 

4^00CUHENt S'.ACTION 



• 047 



—Table No. 12E 

TABLE SIZE ■ 3 


VRS. 
BY 


VARIABLE 
VARIABLE 

3 


N0»^ 1 I2SCX 1-^MALE 2<«FEHALE 
NO^ 9 t38G GENERATION GAPS 


TOT 


0 


1 


2_. 




0 0 

1 939 

2 287 


0 
0 
0 


0 

41B 
64 


0 
521 
203 




TOTAL 1226 
J- 21. 134*^- ,130 


0 

T-8" 


502 
• 131 


724 


•319 SC*Gb ^065 


• peRcents by column from the 


ABOVE 


MATRIX 


1 76»6 

2 23.4 




83^3 
16.7 


72»0 
28^0 




TOTAL 1226 




502 


724 





InOID NOT HARK 2-<0i0 HARK 



151 

158 



ERIC 



Table 13 



FREQUENCY OP OnSF.RVED RKSPONSES TO sTl/nraT VIEWER SURVKVl 
qUtfSTIONS CLASS IXXEU UY CEOGRAPHIC REGION OP RESPONDCNTS* 

Table No. 13A !!*2I*^E ^2* ^ArI 0E0AR£A,l-S0UTM,2-MlOWESTt3-KA$T.4-SOUTMWeSTf5-W€ST 

TABUrsiiirr* 6 BY 3^*''^^^*-^ ^^BB BUSlNO I^OIO NOT MARK {^OIQ MARK 





TOT 


0 


1 


2 


3 


0 


0 


0 


0 


0 


0 


1 


1034 


0 


117 


2B4 


127 


2 


20* 


0 


20 


A3 


13 


TCTAL 


123B 


0 


137 


327 


lAO 



AB 



BO 



l«Excelltnt 

2^-CQod 

>Falr 

A^Nceds laqirovement 



• 0S6 



PERCENTS BY CCUUMN FRCM THE ABOVE MATRIX 

1 B3.5 B5,4 B6,9 90.7 7B,7 BO.A 

2 16*5 IA.6 13.1 9.3 21,3 19.6 

TOTAU 123B 137 327 140 225 A09 



Table No. 13B variable no, l VARI CECAREAf l«SCUTHt2"HlOWESTt3«EAST«A«SCUTHWESTf5«WEST 

————— VRS. VARIABLE NO, 5 I3BC EXTRA CURRICUUAR UOIO NOT MARK 2^010 HARK 
TABLE SIZE ■ 6 BY 3' 





TOT 


0 


1 


2 


3 


A 


5 


0 


0 


0 


0 


6 


0 


0 


6 


1 


10A6 


0 


115 


276 


129 


200 


326 


2 


194 


0 


22 


51 


11 


26 


84 


TOTAL 


1240 


0 


137 


327 


140 


226 


410 



X2" 16,674^*C» ,115 T-C» .042 G» .105 SE-G- ,062 



PERCENTS BY COLUMN FRCM THE ABOVE MATRIX 

1 64,4 83.9 84,4 92,1 88,5 79,5 

2 15*6 16.1 15.6 7,9 11,5 20.5 

TCfAL 1240 137 327 l4o 226 410 



Table No. 13C variable NC, l VARI GEOAREAi l ■south. 2"MIDWESTf3«EASTi4«S0UTMWEStt5«WEST 

VRS, VARIABLE NO, 7 I38E GANGS I^DIO NOT MARK 2^0X0 HARK 
TABLE SIZE ■ 6 BY 3 



TOT 

D 0 

1 892 

2 348 



1240 



1 


2 


3 


4 


5 


0 


0 


0 


0 


6 


98 


225 


105 


183 


281 


39 


102 


35 


42 


130 


137 


327 


140 


225 


All 



.048 



PCRCENTS BY COLUMN FRCM THE ABOVE MATRIX 

1 71,9 71,5 68,8 75,0 81,3 68.4 

2 26.) 28.5 31.2 25,0 18,7 31.6 

TCTAL 1240 137 327 l4o 225 411 



* Contingency tables displayed have atatlsticB Blgnlficai»t at tha .Ol(**) or .001(***) level. 
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Table 13 ^ continued 



Table No. 13D 

TABIC SIZE • 6 


VRS. 
BY 


VARIABLE 
VARIABLE 

9 


NO. 1 VARI QeCA^C^A»1«ScUTH,2«Ml0WESToaEAST«A«S0UTH^>4CSTv5aWEST 
NO. 10 I38H ^te^^OrvPlNG UOlO NOT Hark 2^010 MARK 


TOT 


0 


1 2 


14 8 


p 0 
t 256 


0 

0 
0 


0 0 
Ul 261 
26 66 


0 0 6 

119 192 300 
21 34 109 


TOTAL 1239 
X2« l6«3l«^*^C«i 


0 

T*C« 


137 327 
.059 Qm 


160 226 609 

•120 SE*Ga •054 


PERCENTS BY COLUMN FROM THE ABCV^ MATRIX 


1 79.3 
Z 20*7 




81. 0 79.8 
19.0 20.2 


85.0 B5.0 73.3 
15.0 15«0 26^7 


TOTAL 1239 




137 327 


160 226 609 


Table No. 13E 

TABLE SIZE • 6 


VRS. 
BY 


VARIABLE 
VARIABLE 

3 


NO^ 1 VARI Qe0!i'^^Atl«SoUTH,2»HlDWESTt3«EASTt6«ScUTHWEST«S«tfeST 
N0« 13 I3BK rtf^^ OF PETTY CRIHES VIOLENCE I-<0ID NOT MARK 

2^lD HARK 


TOT 


b 


1 2 


3 6 5 


0 0 

1 989 

2 249 


0 
0 
0 


0 b 

106 254 
31 73 


0 0 0 
128 196 307 
12 31 102 


TOTAL 1238 
XZm 24«6B9*^« .144 


0 

T*C» 


137 327 
•021 0" 


160 225 609 

•063 sE*8a •^^6 



PERCENTS BY COLUHN FRCM THE ABdVE MATRIX 



1 
Z 



79^9 
20^1 



TOTAL 1238 



77^4 77^7 9U4 66^2 75«l 
22.6 22^3 8^6 13^8 26^9 

137 327 160 229 609 



Table No. 13F variable NO^ i VARI Gg^t^EA.UscUTH,2-MlDWCST,3.EASTj^^^ 

. ... VRS. VARIABLE NO^ 16 l39FUut ^ERlES lnOTH PREFERENCE l^RREfC« HOUR SHW 

TABLE SIZE ■ 6 BY 3 Z^tfW HALFHR SHWS 



X2" 26^ 



0 
1 
2 

TOTAL 



TOT 


0 


1 2 


3 6 S 


0 


0 


0 6 


0 0 0 


578 


0 


75 165 


36 116 16% 


970 


0 


51 150 


85 96 186 


1168 


0 


126 315 


121 210 37« 


• ISl 


T-C» 


•035 0" 


•065 SE-G% 



•069 



PERCENTS BY COLUMN FROM THE ABOVE MATRIX 



90«3 
69*7 



TOTAL 1166 



59^5 52^6 29^8 56^3 50,o 
60^5 67.6 70^2 65.7 50«o 

126 315 121 210 376 
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Table 13 - continued 



Table No. 


13G 




VARIABLE 


NO, 


I VARl GECAREAfUSCUTHf 


2"M lOWEST t 3bEAST t 4»S0UTHWEST •5bWCST 






VRS, 


VARIABLE 


NO, 


15 I40TV MOST WATCHCO 1^ 


lORAHA 2<»MUSICLS 3<»CCME0Y 


TABLE SIZE ■ 6 


8Y 


6 










4^DCCUHENT 5"«ACTI0N 




TOT 


0 


1 


2 


3 


4 


5 




0 


0 


0 


0 


0 


6 


0 


0 




1 


116 


0 


9 


33 


16 


26 


32 




2 


95 


0 


18 


23 


7 


28 


19 




3 


443 


0 


34 


131 


46 


64 


168 






66 


0 


e 


16 


5 


12 


25 




5 


372 


0 


43 


98 


42 


74 


115 




TCUL 


1092 


0 


112 


301 


116 


204 


359 






• 182 


T-B- 


t007 0- 


•C09 5E«0" ,034 




PERCENTS BY COLUMN FROM THE ABOVE MATRIX 






1 


I0t6 




8.0 


11,0 


13,0 


12,7 


8.9 




2 


8t7 




16.1 


7,6 


6.0 


13.7 


5.3 






40t6 




30«4 


43.5 


39,7 


3lt4 


46.8 




4 


6»0 




7,1 


5,3 


♦ •3 


5.9 


T.O 




5 


34.1 




38.4 


32.6 


36,2 


36.3 


32.0 




TOTAL 


1092 




112 


301 


116 


204 


359 





Table No. 13H 



TABLE SIZE m 



VRS, 
8Y 



VARIABLE NO. 1 VARl GECAREAt l«S0UTH,2-MIOWeST»3-EASTt4>S0UTHWCSTt5>WCST 
VARIABLE NO, 47 I72TITLE 1-ITSS A OOCO TITLE 2-SHOULO CMANOC TITLE 



TOT 



0 
463 

232 



0 
47 
14 



0 

129 
64 



0 
46 
35 



TOTAL 695 0 61 193 81 1 

X2» 18,<»5tf^» •161 T-C« ,068 0- ,102 



0 0 
97 144 

26 93 

23 237 
SE*0« 



•059 



PERCENT5 BY COLUMN FROM THE ABOVE MATRIX 



66^6 
33^4 



TOTAL 695 



77*0 66,8 56,8 78^9 60^8 
23.0 33^2 43^2 39^2 

61 193 81 123 237 
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Table 14 

rKiqUUHCY or OBSKRVED KKSI*0NSE3 to STUDDH' ViKt^KK SUKVKYI RATtNCS OP KBMPUtS BAST BPI80DB 
CUSSIPIEU BY RACIAL/inilNIC GKOVP»SRX. Ci:00lUU*!UC RltCXON AMD TYFB OP COMCUNZTY 



Sioryllii* 



able No. 14A 

TABir t^rz m 6 



uoe y!2J^°*-^ * 6e0AfiEA,l.S0UTH;2.MI0WEST.3-EASTt 

VRS. VARIABLE N0« 16 I41MEMPHIS $T 

BY 3 4«S0UTHh^£ST«S«WEST 







TOT 


0 


1 2 


3 4 5 








0 0 

1 285 
Z 401 

3 272 

4 130 


0 
0 
0 
0 
0 


0 0 
44 58 
43 121 
19 89 
12 23 


0 0 0 
50 55 78 
33 63 141 

21 50 93 

22 16 57 




• 




TOTAL 1088 
53.52tf^" .217 


0 

T-C» 


118 291 
•065 0« 


126 184 369 
•069 SE«6« 


• 033 






PERCENTS BY COLUMN fROM THE ABOVE MATRIX 








1 26«? 
Z 36,9 

3 25*0 

4 11,9 




37.3 19.9 
36*4 41,6 
16,1 30*6 
10*2 7,9 


39,7 29^9 21^1 
26,2 34,2 38,2 
16^7 27.? 25»2 
17,5 8,7 15,4 








TOTAL loss 




118 291 


126 184 369 








Table No. 14B' 

TABLE SIZE " 7 


VRS« 
BY 


VARIABLE 
VARIABLE 

5 


NO^ 1 I3RACE l^^.Mh;AN 
NO^ 16 I41MEMPHIS ST 






TOT 


0 


1 2 


.3,4 5 








0 0 

1 285 

2 401 

3 272 

4 130 


0 

0 
0 
0 
0 


0 0 
15 106 
48 102 
20 79 
13 32 


0 0 0 
51 29 82 
69 32 145 
34 25 U2 
27 7 50 


0 
2 
5 
2 
1 






TOTAL 1088 
32.86^ C» ,171 


0 

T-C" 


96 319 
•051 6« 


181 93 389 
•071 SE-G» 


10 

• 034 






PERCENTS BY COLUMN FROM THE ABOVE MATRIX 








1 26.2 

2 36.9 

3 25«0 

4 11.9 




15^6 33,2 
50^0 32^0 
20^8 24^6 
13^5 10^0 


28,2 31.2 2U1 
38,1 34^4 37^3 
18^8 26^9 ?R^8 
14,9 7^5 12^9 


20^0 
50^0 
20^0 
10^0 






TOTAL 1088 




96 319 


181 93 389 


10 



l*Excttll«nt 

2-Good 

>Falr 

4*Ne*da Xaproveaent 



4«AMER« INDIAN 5««WMITE 
'6«0THER 



* ContlQSency tablea displayed have atatlsticB clgnlf leant at the .01(**) or .001(***) level. 
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EKLC 



162 



Table 14 - continued 



fa runt 



Tal)Jtf Nt). I4C 



TABLE tI2C m 



BY 



VANUHLr NOt 1 
VARIAMLC NO, \y 



4-fOUTMWefT.BPWtST 



0 

1 

2 
3 
4 



TOT 

0 
311 
<^12 
226 
109 



TCTAL 105B 
X2« 35, 271*^. , 



180 



0 
0 
0 
0 
0 

0 

T«C« 



0 
45 
41 
17 

9 

112 
• 042 



0 
83 
125 
53 
30 

291 
0« 



0 
23 

4e 

28 
23 



0 
57 
71 
29 
18 



0 
103 
127 
99 
29 



122 175 358 
I 059 SC»G« 



PERCENTS BY CCLUMN rROM THE ABOVE MATRIX 



1 
2 
3 
4 



29*4 
38«9 
21t4 
10f3 



TOTAL 1058 

Table No. 14D 

TAQLE SIZE = 



40.2 28,5 18.9 32.6 28.8 
36.6 43.0 39,3 40.6 35.5 
15.2 18.2 23.0 16.6 27.7 
8.0 10.3 18«9 10.3 Btl 

112 291 122 175 



T-Good 
>ralr 

4-*Nteds lH(>rov«aeat 



t03S 



VRS. 
BY 



358 

VARTA9LE NO. 1 I<»GE OGRAPHIC ARE A 1 " 
VARIABLE NO. 17 I*»2F0HAT 



'RURAL 2"'SHALL TOWN 

S^'SUBURB li^URBAN 





TOT 


0 


1 


2 


. 3 


4 ... 


0 


0 


0 


0 


0 


0 


0 


1 




1 


29 


60 


eft 


129 


2 


409 


1 


59 


76 


107 


166 


3 


?16 


0 


31 


66 


52 


69 




110 


0 


16 


15 


. t»l 


.36 






2 


135 


217 


2BA 


(»02 




= .160 T-Q= . 


-•070 G= 


-.098 SE-G= 


PERCENTS 


9Y COLUMN 


FRCH THE 


ABOVE MATRIX 


1 


29. (» 




21.5 


27.6 


.10.6 


32.1 


2 


39.2 




<»3«7 


35.0 


37. 2 


(»1.3 


3 


20.9 




23.0 


30. <* 


1B.1 


17.2 


U 


10.6 




11.9 


6.9 


1(».2 


9.5 


TOTAL 


10(*2 




135 


217 


2BA 


(»02 



.036 



Music 



Table No. 14E 



TABLE SIZE « 



VRS. 
BY 



VARIABLE NO. 1 
VARIABLE NO. is 



i3RACE I-ASIAN 2-8LACK 3-.SPANISH AMER, 
I43MUSIC 

4-*AMER.lN0lAN 5-.WHITE 6-OTHER 



0 
1 
2 
3 
4 



TCT 
0 

276 
415 
263 
134 



0 
0 
0 
0 
0 



TCTAL. 1088 0 
X2« 52.810^- .2 



.215 T-C« 



0 0 

18 109 

34 111 

35 60 
9 32 



• 086 



3 


4 


5 


6 


0 


0 


6 


0 


44 


31 


71 


3 


78 


36 


155 


1 


38 


18 


106 


6 


19 


11 


63 


0 


79 


96 


395 


10 


.121 


SE 


-G8 


.034 



PERCENTS BY CCLUMN FRCM THE ABOVE MATRIX 



1 
2 
3 
4 



25,4 
38.1 
24.2 
12.3 



TOTAL 1088 



18.8 34.9 24.6 32t3 18. 0 30.0 

35.4 35.6 43.6 37.5 39.2 10.0 

36.5 lQ.2 21.2 in.fl 26.8 60.0 
9.4 10.3 10.6 11.5 l5tV 0.0 

96 312 179 96 395 10 
156 



163 



Table 14 - continued 



Table No. 14F VARUBLI NO, J VARI OtOAMCA||MOUTH|MMfOWCfT»mAITi 

TOT 0 1 2 3 4 S 

0 0 000000 

1 276 0 38 71 2« 60 72 

2 615 0 50 120 6S 61 139 ' 

3 263 0 11 60 29 35 108 
6 136 0 16 33 20 21 66 

TOTAL 1080 0 115 306 120 186 363 

X2« 61.07d*^" 9 191 T*C« .056 O" .077 SE-6« .036 



PCRCCMTS BY COLUMN FROM THE ABOVE MATRIX 

1 25.6 33.0 23.6 21.7 37.1 19.8 

2 30.1 63.5 39.5 37.5 32.8 38.3 

3 26.2 9.6 26.3 26.2 18.8 29.8 
6 12.3 13.9 10.9 16.7 11.3 12.1 

TOTAL 1088 119 306 120 186 363 
foumS Effects 



Table No. 146 

TABLE SIZE • 



VRS. 

BY 



VARIABLE NO. \ I3RACE UASIAN 2<^BLACK 3iSl»ANlSH AMER. 
VARIABLE NO. 19 I6650UN0 EFFECTS 



6<«AMER.tN0IAN 5<^«HITE 6<^0THE«I 





TOT 


0 


1 


2 


3 


6 


5 


6 


0 


0 


0 


0 


0 


0 


0 


6 


0 


1 


208 


0 


12 


87 


32 


20 


56 


3 


2 


619 


0 


37 


126 


75 


23 


157 


3 


3 


285 


0 


31 


65 


68 


32 


107 


2 


6^ 


168 


0 


15 


36 


26 


18 


72 


-1^ . 


TOTAL 


1080 


0 


95 


312 


181 


93 


390 


9 


X2« 6). 021 


Ca .191 




.077 






108 SE 


>0» 


.036 



PERCENTS BY COLUMN FROM THE ABOVE MATRIX 

1 19.3 12.6 27.9 17.7 21.5 13.8 33*3 

2 38.8 38.9 39,7 61.4 ?6.7 40.3 33*3 

3 26.6 32.6 20.6 26.5 34.4 27.6 22.2 
6 15.6 15.8 11.5 16.6 19.4 1B.5 11*1 

TOTAL 1080 95 312 181 93 390 9 



Table No. 14H variable no. l VARI GeCAREA.lM0UTH.2«MIOWeSTff3«EA$T» 

VRS. VARIABLE NO. 19 I44SCUN0 EFFECTS 6M0UTHtfEST«5*VCfT 

TABLE SIZE ■ 6 BY 9 





TOT 


0 


1 


2 


3 


6 


5 


0 


0 


0 


0 


6 


0 


0 


0 


1 


208 


0 


32 


57 


13 


47 


59 


2 


619 


0 


6B 


126 


49 


57 


141 


3 


285 


0 


22 


77 


33 


66 


107 




168 


0 


15 


38 


27 


2B 


60 


TOTAL 


1080 


0 


117 


296 


122 


178 


367 



X2a 27.55tf*^C« .158 T-C« .066 0* .087 5E-6« .036 



PERCENTS BY COLUMN PROM THE ABOVE MATRIX 



1 


19.3 


27.4 


19.3 


10.? 


26.4 


2 


36.8 


61.0 


61.9 


60.2 


32.0 


3 


26.6 


18.8 


26.0 


27.0 


?S.B 


6 


15.6 


12.8 


12.8 


22.1 


15.7 


TOTAL 


1080 


117 


296 


122 


178 



157 



164 



Table 14 - continued 



Table No. 


14J 




VAPIAfJLE 




1 KiGEOGRArMlC 








Vfti^lAOLr 


NO^ 


19 i«.«.souNO rrp: 


taole siz 


r 3 5 


BY 


5 










TOT 


0 


1 


T 


S 


(» 


0 


0 


0 


0 


0 


0 


0 


1 


?D3 


t 


14 


37 


66 


ftO 


2 


Ills 


0 


(*9 


73 


lU 


lAl 


3 


?8? 


0 


39 


70 


65 


lOA 


d 


167 


0 


37 


39 


(•6 


(•5 




1065 


2 


139 


219 


291 


(•Id 




• 173 


T-0 = 


-•106 G- 


-•1 


fO SE-G= .035 


PERCENTS 


BY COLUMN FROM THE 


ABOVE MATPIX 


1 


1S.9 




!2^9 


16.9 


22^7 


19^3 


9 

C 


38.9 




^2»k 


33. 3 


39^2 


<.3^7 


3 


2b. S 




2BA 


3?.0 


??• 3 


?6^1 




15.7 




2h.h 


17. « 


15^6 


10.9 


TOTAL 


1063 




139 




291 


(•Id 


yituali 














Table No. 


14K 




VARIABLE 


NO, 


1 VARl GEOAREA* 






VRS, 


VARIABLE 


NO. 20 I45VISUALS 


TABLE SIZE > « 


BY 


5 










TOT 


0 


1 


2 


3 


4 5 


0 


0 


6 


0 


0 


0 


0 0 


1 


399 


0 


60 


115 


28 


75 121 


2 


391 


0 


35 


111 


43 


58 144 


3 


188 


0 


9 


46 


35 


28 76 


4 


90 


0 


9 


19 


16 


22 24 



P'^SMACL TOWN 
S'-SUOURn (."UR9AN 



4bS0UTH»EST»5>WEST 



TOTAL 1068 O 113 291 12? 183 359 

•X2» 45,05r*X» ,2ol T-C- ,064 0> ,091 SE-C- .035 



PERCENTS BY COLUMN rRCM THE ABOVE MATRIX 



37.4 
36.6 
17»6 
8*4 



TOTAL 1068 

Table No. 14L 

TABLE SIZE = ! 



VRS^ 
BY 



53*1 39.5 23,0 4U0 33.7 
31*0 38*1 35,2 3U7 40*1 
8*0 15.B 2B,7 15*3 19.5 
8*0 6,5 13.1 12*0 6«7 

113 291 122 183 359 



VARIA3LE NO. 1 
VARIABLE NO. 20 



IdGEOGRAPMiC AREA I'^m'^J.C Z^SMALL TOWN 
Id5V:SUALS 3-SUBUR8 d^URBAN 





TOT 


0 


1 


2 


3 


d 


0 


0 


0 


0 


0 


0 


0 


1 


39? 


2 


dl 


76 


i?n 


151 


2 


3'iO 


0 


d3 


73 


103 


166 


3 


1^5 


0 


30 


50 


35 


70 


d 


91 


0 


20 


Id 


30 


27 


ITAL 


1063 




13d 


?15 




did 



K2r 26.B7(t^C= •156 T-!' -•05d G= -• 076 SE-G= .338 



PEsCCNTS 9Y COLUMN FPOM THf A90'/E MATPIX 



37^1 

36 •e 

1 7.f 
^•7 



TOTAL to*?! 



30.6 36.3 dl.7 

32.1 3d^0 15.6 

^?^d 23^3 !?.? 

1(».9 6^5 lO^d 

IJd 2\^ 2«« 



36.5 
dC^l 
16^9 
6.5 

did 



158 



Fac« and TttBpo 



Table l^i - cuntlnuad 



Table No. 14M VARUBlC no, \ VARI GCCAReA«l«S0UTHt2*M!DWe$T«3>eASTt 

VRS« VARIABLE NO, 21 U6PACE ♦ TEMPO 4«S0UTHWESTt5>WE9T 



TABLE SIZE > 6 


BY 


5 










TOT 


0 


1 


2 


3 4 9 




0 


0 


0 


0 


6 


boo 




1 


205 


0 


39 


96 


14 42 56 




2 


406 


0 


47 


117 


90 63 131 




3 


314 


0 


20 


66 


39 93 120 






14$ 


0 


10 


36 


24 24 49 




• TOTAL 


1072 


0 


112 


29T 


123 162 398 




X2* 2f.51~C« 


• 164 


T-C« 


•074 0» 


•103 SE*Oa 


• 034 


PCRCENTS BY COLUMN FROM THE 


ABOVE MATRIX 




1 






3U3 


16^9 


1U4 23^1 16^2 




2 






42^0 


39^4 


40^7 34^6 36^6 




3 


29,3 






29^0 


2B^5 29^1 33^9 




4 


13,8 




B^9 


12^6 


19^9 13^2 13^7 




TOTAL 


1072 




112 


297 


123 162 396 




Tabl* No. 


14N 




VARIAQLE 


NO. 1 IiiGEOGRAPHiC AREA 






VRS. 


VARIABLE 


NO. 21 Zii6PACE 


♦ TEKPO 


. TABLE SXZE ■ 5 


BY 


5 










TOT . 


0 


1 . 


2- 


3. . <• 




0 


0 


0 


0 


0 


0 0 




1 


202 


0 


Iff 


31 


6S 69 




2 


<iOO 


2 




79 


lOA 169 




3 


309 


0 


49 


71 


73 116 




% 


iii6 


0 


30 


.32 


41 <*3 





3-*SUBURB d'nJRBAN 



TOTAL 1057 2 130 213 290 U17 

X2« 30.3ef^^« .167 T-Oe -.118 G« -.164 SE-G* .03S - 

PERCENTS BY COLUHN FROH THE_ ABOVE HATRIX ~ 

1 19.1 10. d 1^.6 23.4 21.3 

. . 2 37.7 . 31** 37.1 37.2 <i0.5 

3 29.3 36.if 33. 3 25.2 ?7.S 

4 13.6 22*2 15." 14.1 10.3 

'total 1055 135 YH" ziti 417 

Pre««nt« 8y^>tou and OrlglM of Probl«M EtUtttd to Desegregation 

Table No. 14 0 variable no. i I2Sex i^malc 2-<FEMALe 

— — — — VRS^ VARIABLE NO^ 22 I47PRSNTS SYHP ♦ ORQNS OF Pft8LM$. 

TABLE SIZE ■ 3 BV 9 

^ TOT 0 1 2 

0 0 0 0 0 

1 2S1 0 6B 163 

2 437 0 16B 269 

3 240 0 90 ISO 

4 122 0 68 94 

TOTAL 1050 0 414 636 

X2a 16^14r Ca .123 T-C- -•091 Oa ••134 SE-G> ^049 

PERCENTS BY COLUMN FROM THE ABOVE MATRIX 

1 23^9 2U3 29^6 

2 4U6 40^6 42»3 

3 22*9 21^7 23^6 

4 1U6 16«4 6^9 



TOTAL 1050 414 636 



159 



Table 14 - continued 



Presents Syinpcotta snd Origins of Froblemn Reldtcd co Dcsegrugnclon 

i«$0UTHWtST«5«WC$T 
VARIABLE NO, 1 VARl OCOARCA«l«80UTH,>aMlOWe$Tf SaCASTi 
VRS, VARIABLE NO* ?2 MTPRShTS SYHP • ORONS Or PRBLMS 



Table No. 14P 

TARLE SIZE > 6 



BY 



0 
1 
2 
3 
4 

X2« 44,783**' 



1 
2 
3 
4 

TOTAL 



TOT 


0 


1 




3 


4 


5 


0 


0 


0 


0 


0 


0 


6 


254 


0 


40 


64 


25 


46 


T9 


438 


0 


48 


139 


37 


65 


149 


245 


0 


12 


59 


33 


46 


95 


121 


0 


9 


27 


28 


21 


36 


1058 


0 


109 


289 


123 


178 


359 


• 2o2 T- 




,064 6* 


•089 5E-0« 


BY COLUMN 


FROM THE 


ABOVE 


: MATRIX 




24,0 




36*7 


22,1 


20,3 


25.8 


22,0 


41,4 




44,0 


4A,1 


30,1 


36,5 


41,5 


23,2 




11.0 


20,4 


26,8 


25,8 


26*5 


1U4 




8,3 


9,3 


22,6 


11,8 


lO'rO 


I05B 




109 


289 


123 


178 


359 



■ 034 



Presents Ideas that Can Help to Reduce Confllc and Tension In DeseRregated Schools 



Table No. 14Q 

TABLE SIZE " 



VRS« 
BY 



VARIABLE NO, 1 
VARIABLE NO, 23 



5«¥C5T 

VARl 6E0AREAtl«SCUTH,2aMI0WEST«3aEAST«4aS3UTHWESTt 
I48PRSNTS IDEAS THAT CAN HELP TO RSOUCE CONFLICT • 





TOT 


0 


1 


2 


3 4 


5 


0 


0 


0 


b 


b 


0 0 


b 


1 


234 


0 


93 


58 


20 55 


68 


2 


396 


0 


40 


12B 


42 49 


137 


3 


270 


0 


23 


63 


25 49 


110 


4 


158 


0 


13 


40 


31 30 


44 


TOTAL 


1058 


0 


109 


289 


118 183 


359 


41,564^« 


•19A T- 


•C« 


•042 0> 


,057 SC-6" 


PERCENT S BY COLUMN 


FRCM THE 


ABOVE 


: MATRIX 




1 


22*1 




30«3 


20,1 


16,9 30«1 


18<' 


2 


37*4 




36^7 


44,3 


35,6 26^8 


30,1 


3 


25*5 




21.1 


2U8 


21,2 2^f8 


•/0«( 


4 


14,4 




11.9 


13^8 


26,3 16;f 


12,: 


TOTAL 


1058 




\09 


PRO 




359 



.033 



160 

167 



Table 14 - continued 



Bncour«ge« Toan* Co Identify with Each Other Afl Tceuii, KiiLlier thjt-a along Ethnlc/RAClAl Llota 





Table No. 14R 

TABLE SIZE • 3 


VPS. 
8Y 


VARIARLE 
VARIABLE. 

5 


NO. 1 IPSex 1-.MALE 
NO* 24 l<t9eNCCURAtiE 


• 


TOT 


0 


1 2 






0 0 

1 349 

2 370 

3 221 

4 122 


0 
0 
0 
0 
0 


0 0 
112 237 
154 216 
94 127 
59 63 






TOTAL 1062 
X2« 13,576 Co ,112 


0 

T-C« 


419 643 
••116 G" 


-•168 SE-G« .047 


• 


PERCENTS BY COLUMN FROM THE ABOVE MATRIX 


• 


1 32.9 

2 34«8 

3 20.8 

4 11*5 

TOTAL 1062 




26*7 36,9 
36.8 33.6 
22.4 19.8 
14.1 9.8 

419 643 






Table No. 14S 

TABLE SIZE • 6 


VRS. 
BY 


VARIABLE 
VARIABLE 

5 


NO. 1 VARl OECAREA 
NO, 24 I49ENCCURAGE 




TOT 


0 


1 2 


3 4 5 




0 0 

1 353 

2 371 

3 226 

4 121 


0 
0 
0 
0 
0 


0 0 
45 104 
40 114 
17 48 

9 29 


0 0 0 

26 69 109 
38 55 124 

27 35 99 
31 23 29 




TOUW 1071 
X2« 51,499 Cm ,2i4 


0 

T-C« 


111 295 
•053 0« 


122 182 361 

,073 SE-0* ,033 




PERCENTS BY COLUMN FROM THE ABOVE MATRIX 




1 33*6 

2 34.6 

3 2U1 

4 11,3 




40.5 35.3 
36*0 38,6 
15.3 16,3 
8*1 9,8 


21.3 37,9 30.2 
3U1 30*2 34.3 
22.1 19,2 27.4 

25.4 12«6 8*0 




TOTAL 1071 




111 295 


122 182 361 


• 
• 


Table No. 14T 

TABLE SIZE » 5 


VRS. 

BY 


VARIABLE 
VARIABLE 

5 


NO. 1 I<»r.EOGRAPMlC 
NO. 24 I(*9ENC0URAGE 




TOT 


0 


1 2 


3 


1 


0 0 

1 348 

2 365 

3 222 

4 121 


0 

1 
1 

0 
0 


0 0 
32 71 
<*0 73 
37 50 
29 22 


0 0 
96 140 
109 1<*2 
US 90 
34 36 


I 


yOTAL 1056 
X2« 27.97i**C= .Ifl 


? 


l.Ti 216 
-.083 G> 


Znu 416 
••116 Sf-G» .037 




PERCENTS BY COLUMN FROH THE A90Vr 


HATPIX 




1 37.9 

2 .^<*.5 

3 21.1 

4 11.5 




73.2 .^7.9 
?9.0 33.8 
76.8 2.Y.1 
21.0 10.2 


13.8 .^0.6 
38. <• 3<«.l 
15.8 ?\.f% 
12. D 8.7 




TOTAL 1054 




118 716 


28<* 41f 



♦■SOUTHWEST t5»WCST 



2-*SMftLL TOMN 



ERIC 



161 

168 



Table 15 



FREQUENCY OF OBSERVED RESPONSt:S TO STUDEKT VIEWER SURVEY: 
RATINGS OP STEREOTYPING EPISODE CUVSSIPIBO BY 
RAGIAL/KTIIMG GROUP, SEX, CEOGRAPHIG REGION 
AND TYPE OK GOMMUNITY* 



MuMlc 

Table No. 15A 

TABLE SIZE « * 6 



VRS. 
BY 



VARIABLC NO, 
VARU8L6 NO, 



I VARI OCOARU»1«50UT 
27 I52MU$IC 



0 
1 
2 
3 
4 



TOT 
0 

282 

271 
89 



36,5orf 



0 


1 


2 


3 


0 


0 


0 


0 


0 


41 


66 


36 


0 


35 


131 


44 


0 


23 


73 


28 


0 


6 


20 


10 


0 


105 


290 


118 


T-C- 


• 073 


0» 


• 1 



2-Oood 
>PBlr 

A«Na«dB laprovMcnt 



.184 

PERCENTS BY COLUMN FROM THE ABOVE MATRIX 



0 
66 
49 
43 
17 



0 
73 
146 
104 
36 



175 359 
2 sE-0» 



• 034 



1 


26,9 


2 


38.7 


3 


25*9 


4 


a .5 


TOTAL 


1047 



39,0 22.8 30,5 37,7 20,3 
33,3 45,2 37,3 28,0 40,7 
21*2 25.2 23,7 24.6 29,0 
5*7 6,9 8,5 9,7 lO.O 



Sound Effects 

Table No. 15B 

TABLE SIZE = 



TOT 
0 

251 

21*1 
112 





105 


29b 


UB 


175 359 




VA^lftBLE 


NO. 


1 KtGCOGRAPHiC AREA 


VRS. 


VARIABLE 


NO. 


2ft I53SOUNO EFFECTS 


BY 


5 








0 


1 . 


2 


.1 


ti 


0 


0 


0 


0 


0 


2 


25 


1*?. 


73 


109 


0 


kb 


7t, 


120 


163 


0 




73 


50 


7h 


0 


ZU 


30 


31 


27 _ _ 


2 


135 


219 


27»# 


397 


-3= 




C= 


-.199 SE-G= ,036 



3-*SUBUR9 4'*URBAN 



PERCENTS OY COLUMN FROM THE ABOVE HAlRIX 



1 


21*. 3 




18.5 


19.2 


?6.6 27.5 


2 . 


t*l. 3 




3<*.l 


33.8 


<*3. 


8 1*6.1 


3 


23.5 




29.6 


33.3 


18. 


2 19.6 


«• 


10.9 




17.8 


13.7 


11.3 6.8 


TOTAL 


1025 




135 


219 


27k 


397 


Visuals 














Table No. 


15C 




V4RIA9LE 


NO. 


1 I<*GE0GR4PHIC 






VRS. 


VARIABLE 


NO. 


29 I5<*VISUALS 


TABLE SIZE = 5 


BY 


5 










TOT 


0 


1 


2 


3 


. k 


0 


n 


0 


0 


0 


0 


0 


1 


361* 


2 


31 


bk 


113 


1(*6 


2 


.168 


0 


<*3 


76 


95 


i^k 


3 


209 


0 


31 


58 


kS 


75 


1* 


7k 


0 


21 


16 


20 


17 




1015 


2 


13f* 


273 


39? 



ERIC 



S'^SUBUR^ k^XJRBAH 



X2« 33.230*^=^ .178 T-3= -. 096 G= -.136 SE-G^ 
PERCENTS OY COLUMN FROM TMf ABOVE MATPlX 



.036 



1 S5.7 

2 36.3 

3 ?o.e 

4 7.3 



29.1 29.9 (*l.l* 37.2 

32.1 35.5 3<..e 39.3 

23.1 27.1 16.5 19.1 

15.7 7.5 7.3 i».3 



TOTAL 1013 i^k ?\k 273 :t92 

•Contingency ublcs dlspUycd hsve ■'■Hjftic- signlflc.nt st the .01(**) or .001(***) level. 



162 



169 



Table 15 <")ntlniM<; 



t*««9 Jinit TftMpf^ 

Tabltt No. 15D VAAURie ^^o, \ imHAU f^nnku 

- VPS. V4HlAfiL€ ^40. 30 I5!»PaCC ♦ TCfc^O 

TASUt Sl?e ■ 3 6Y 5 



X2a 



TOT 


0 


I 2 


0 


0 


0 0 


23£ 


0 


42 U9 




0 


165 ?7C 


2Aa 


0 


98 J 50 


96 


0 


50 dS 


1010 


0 


403 607 


• 137 


T-C- 


-•103 30 



•050 



PERCENTS BY COLUMN 

1 22n9 

2 43^1 

3 24^6 

4 9^5 

TOTAL 1010 



FROM THE ABOVE MATRIX 

20^3 24,5 
40^9 44.5 
24^3 24^7 
14^A 6^3 

403 607 



Table No. 


15E 




VARIABLE 


NO.. 


1 I4GF0GRAPHIC AREA 




VRS. 


VARIABLE 


NO. 


30 I55PACE 


♦ TEMPO 


TA8LE SIZE s 5 


BY 


5 










TOT 


0 


1 2 


3 


4 




0 


0 


0 


0 0 


0 


n 




1 


233 


1 


23 t*Z 


73 


9<. 




2 


435 


1 


59 72 


117 


IBf. 




3 


243 


0 


29 71 


60 






4 , 


9B 


0 


20 24 


23 


31 




TOTAL 


10Q9 


2 


131 209 


273 


394 




X2« 26.85l''*C= 


.161 T 




-.086 G« 


-.1 


21 se-6= 


.037... 


PERCENTS 


BY COLUMN 


FRCH THE ABOVE 


: MATRIX 




1 


23.0 




17.6 ?Q.l 


26.7 


2.^.9 




2 


43.1 




45.0 34.4 


42.9 


47.2 




3 


24.1 




22.1 34.0 


22.0 


21.1 




4 


9.7 




15.3 11.5 


B.4 


7.0 




TOTAL 


1007 




131 209 


273 


39t. 





l^RURAL 2"'SHALL TOWN 

3-SUBURB 4'njRBAN 



PreacntB Sy«pto»s .„d Origins of Some Probl«. Relating to Deaegreg-tlon A.AMER^INOIAN S^WHITE 6.CTHER 

Table No. 15F variable no^ i i3race i«asian 2-8Lack 3-«spanish amer^ 

TABLe'sIZE**** 7 BY^' ^^A^IABLE NO^ 31 I56PRSNTS SYM ♦ ORONS OF PRBLHS 



X2- 





TOT 


0 


1 


2 


3 


4 


5 


6 


0 


0 


0 


0 


0 


0 


0 


0 


0 


1 


194 


0 


12 


65 


29 


10 


76 


2 


2 


424 


0 


35 


106 


B6 


36 


156 


5 


3 


2B7 


0 


3B 


SI 


3B 


24 


104 


2 


4 


lOB 


0 


9 


30 


13 


19 


36 


1 




1013 


0 


94 


262 


166 


B9 


372 


10 


|4^ C- 


• 174 


T-C« 


-•023 


6" 


-•033 


I SF 


-6« 


• 037 



PERCENTS BY COLUMN FROM THE ABOVE MATRIX 

12^B 23^0 17^5 1K2 20.4 20.0 
37^2 37.6 5Ua 40^4 4] .9 SO^O 
40^4 26,7 22^9 27^0 28^0 20^0 
9^6 10^6 7^ft 2K3 9.7 10^0 

TOTAL 1013 94 282 166 69 37? 10 

163 



1 19^2 

2 4K9 

3 2B^3 

4 10.7 



170 



Table 15 - continued 



Table No. 15G 

TABU SI2E ■ 



0 

1 

2 
3 
4 



TOT 

0 
194 

287 
108 



TOTM. 1013 
X2" 27.34y^C- ,1 



62 T-C« 



VRS* 


VARIAOL E 


NO, 


VAn 


rAnuF 


NO, 


8Y 


8 






0 


1 


t 


3 


0 


0 


0 


0 


0 


26 


64 


23 


0 


52 


1?? 


40 


0 


19 


74 


32 


0 


4 


24 


14 


0 


101 


284 


109 



BawCtT 



0 0 

28 53 

75 135 

45 117 



23 



43 



•165 SE*G- 



.035 



PERCENTS BY COLUMN FROM THE ABOVE MATRIX 



19.2 
41,9 
28t3 
10*7 



25.7 22,5 21,1 16.4 15.2 
51,5 a3.0 36,7 a3.9 38.8 

18.8 26.1 29,4 26.3 33.6 
4.0 8,5 12,B 13.5 12.4 



TOTAL 1013 101 2«4 109 171 3^6 

Prftsents Ifleas that Can Kelp Reduce Conflict and Tension in Desegregated Schools 



Table No. 15H 

TABLE SIZE ■ 



VRS« 
BY 



VARIABLE ND, 1 
VARIABLE NO, 32 



5-WEST 

VARl GE0AREAtl-SCUTHt2-HI0WESTt3aEASTt4-S0UTHWESTt 
I57PRSNTS IDEAS THAT CAN HELP TO REOUCC CONFLICT 



X2- 



TOT 


0 


1 


2 


3 


4 5 


0 


0 


0 


0 


0 


0 0 


211 


0 


35 


51 


29 


50 46 


386 


0 


39 


115 


31 


58 143 


286 


0 


15 


7fl 


36 


40 117 


127 


0 


6 


41 


16 


20 42 


1010 


0 


97 


285 


112 


168 348 


.213 


T-C" 


.078 


6" 


.1 


108 SE-G« 



• 034 



PERCENTS BY COLUMN FROM THE ABOVE MATRIX 



I 
? 

4 



20*9 
38.2 
28.3 
12.6 



TOTAL 1010 



36.1 17,9 25,9 29.8 13.2 

40.2 40.4 27.7 34,5 41.1 
15.5 27,4 32.1 23.8 33.6 

8.2 14,4 14,3 11.9 12.1 

97 285 112 168 348 



Encourages Teeti» to Identify with Each Other as Teens, Rather than along Racial/Ethnic Lines 

Table No. 15 J 



TABLE SIZE ■ 



VARIABLE NO, t VARl GEOAREA* 1-SOUTHf 2-HIOWeSTf 3-EASTf 4«S0UTHWESTt 
VRS. VARIABLE NO. 33 I58ENC0URAGE TEEN IOENTIFICATION 
8Y 5 



5«WEST 



EKLC 



0 

1 

2 
3 
4 



TOT 


0 


1 


2 


3 


4 5 


0 


0 


0 


0 


0 


0 0 


261 


0 


38 


79 


26 


56 82 


344 


0 


40 


105 


30 


43 126 


265 


0 


16 


74 


32 


46 97 


132 


0 


6 


28 


27 


24 47 


1022 


0 


100 


286 


115 


169 352 


,188 


T-C" 


.075 


G- 


.102 SE-G- 



TOTAL 1022 
X2« 37,538^« ,18 

PERCENTS BY COLUMN FROM THE ABOVE MATRIX 



1 


27.5 


38,0 


27,6 


22.6 33.1 


23.3 


2 


33.7 


40*0 


36.7 


26,1 25.4 


35. 8 


3 


25*9 


16*0 


25,9 


27,8 27.2 


27.6 


4 


12.9 


6.0 


9,8 


23.5 14.2 


13.4 


TOTAL 


1022 


100 


286 


115 169 


352 










164 












171 





• 033 



Table 16 



FKKQUKNCY OF OBSKRVED REi;PON.':KC TO STUDENT VIEWER SURVEY t 
RATJNCS OK S.K. aUNAim'N rPISODB CUS5I7IED 
BY RACIAI./KTHNIC CKUUr, GlIX, OWWRAPHIC 
REGION AND TYPK OK m»mhiiNITY» 



Story] liii! 

Table^Np^.^^l6A 

TARLC SIZE ■ 



VPS. 
8Y 



VARIABLf NO, 1 
VARIABLE NO. 3A 



X2i 



64. 



TOT 


0 


1 


2 


3 


4 9 


0 


0 


0 


0 


0 


0 d 


331 


0 


45 


94 


27 


67 98 


382 


0 


42 


124 


30 


55 131 


216 


0 


9 


49 


29 


36 93 


121 


0 


5 


25 


31 


21 39 


1050 


0 


101 


292 


117 


179 361 


• 261 


T-C» 


.090 


0- 


. ! 


125 SC«0" 



VARl GE3AnF.*il-S0UTH.2aHIOHeSTi3rr*STt 
t59CHNT0WNSTY ♦-S00TMWEST.5-WEST 



l»CxccllenC 

2-Good 

>F«lr 



.033 



P^eiCENTS BY COLUMN FROM THE ABOVE MATRIX 



31.5 
36.4 
20*6 
11.5 



TOTAL 1050 

Table No. 16B 

TABLE SIZE « 



44.6 32.2 23.1 37.4 27.1 

41.6 42.5 25.6 30.7 36.3 

8.9 16,8 24.8 20.1 25.8 

5.0 8,6 26.5 U*7 10.8 

101 292 117 179 361 



VARIABLE NO* 1 
VRS. VARIABLE NO. 5<» 
8V 5 



lUGFOGRAPHlC AREA l^RURAL 2''SHALL TOWN 
I-CHNTO-NSTt - - j^sOBO,., .'URBAN 





TOT 


0 


t 


2 


^ 


U 


0 


0 


0 


0 


0 


0 


0 


1 


329 


1 


37 


60 




133 


2 


340 


1 


'♦7 


7» 


inn 


I6n 


3 


20ft 


0 


29 


>^ 




77 




122 


0 


23 


27 


ill 


31 


TOTAL 


1039 


2 


136 


21B 


282 


(»01 


X2« . 2k. 75^* C- 


.153 T-3= 


- . Ofll . G» 


-.113 SC-G= 


PERCENTS 


BY COLUMN 


FROM THE 


ABOVE MATPlX 


I 


31.6 




27.2 


27.5 


3l». ft 


3.^.2 


. _ . 2 


36. ^ 




3(».6 


33.0 


15.5 


39.9 


3 


20.1 




21.3 


27.1 


15.2 


19.2 


k 


11. B 




16.9 


12. (» 


U.5 


7.7 


TOTAL 


1037 




136 


2ia 


2ftZ 


(»nl 



.036 



Fonac 

Tabl«^No.^^l6C 

TABLE SIZE > 



VPS. 
BY 



VARIABLE NO. 1 
VARIABLE NO* 35 



VARl OE0AR£Afl«S0UTHf2BHIDlirESTt3BEASTf 

I60F0RMAT 4«S0UTMWF5:t,5-WEST 



TOT 
0 

255 
414 
267 
95 



0 

0 
0 
0 
0 



0 
39 
37 
20 

4 



.062 



2 


9 


4 


5 


0 


0 


0 


0 


64 


14 


58 


80 


141 


30 


(SO 


13B 


68 


31 


40 


lOA 


16 


31 


15 


29 


289 


114 


173 


355 


1 0« 


.087 SE 


-6a 



TOTAL 1031 0 
X2« 83.65r^T» ,274 T-C» 

PERCENTS BY COLUMN FROM THE ABOVE MATRIX 



1 
2 
3 
4 



24.7 
40.? 
25.9 
9.? 



39.0 22.1 12.3 33.5 22.5 
37.0 46.8 33.3 34.7 38.9 
20.0 23.5 27.2 23.1 3o.4 
4.0 5.5 27.2 8.7 8.2 



.035 



TOTAL 1031 100 289 U4 17:) 355 

*Contlnerncy CAblon dlnplayrj have i*totl«tlc» niRnif leant at tb« .Ol(**) or .001(***) level. 

165 



1 72 



Table 16 - continued 



Table No. 16D 

TABLE Sl?t - 5 



8r 



VARIARLf NO. I 
VARIftOLF NO. 35 



TtGroGPAPHlC APEA I^RURAL a^SHALL TOWN 
I60FORMAT 

S-'SUBURB li-URBAN 



X2 = 





TOT 


d' 


1 


2 


^ 


I* 


0 


0 


0 


0 


0 


0 


0 


) 




?. 




i*5 


76 


m? 


? 


i*\ \ 


n 


UU 


7« 


110 


179 


3 


259 


0 




73 


6f> 




k 


96 


0 


23 


19 


27 


27 




102O 


2 


t30 


;>15 


279 


19i« 




= T 


-8= 




1 


?2 SE-G= 


PFRCENTS 


BY COLUMN 


FPOM THE 


ABOVE 


: MATRIX 


1 


2^.6 




22.3 


20.9 


27.2 


25.9 


2 






33.4 


36.3 


39. 




3 


25. 




?6.2 


7^ .0 


23. 7 


21.0 




9.^ 




17.7 


8.6 


9.7 


6.9 


TOTAL 


lOld 




130 


215 


279 


39*4 



.037 



Music 

Table No. 16E 

TABLE SIZE ■ 



VRS, 
BY 



VARIABLE NO. 1 
VARIABLE NO. 36 



VARl GE0AREA.l»SCUTHt2-MlOWESTt3-EASTf 

4-S0UTHWE$T,5-WCST 



0 
1 
2 
3 
4 



TOTAL. 104 
X2« 83,924**T:« , 



TOT 
0 

200 
365 
315 
141 

1041 



0 


1 


2 


3 


4 5 


0 


0 


0 


0 


0 6 


0 


27 


54 


16 


46 57 


0 


50 


121 


24 


59 131 


0 


20 


65 


35 


45 130 


0 


6 


30 


41 


24 40 


0 


103 


290 


116 


174 356 


T-C« 


• 066 


6B 


•091 SE-Ob 



• 033 



PERCENTS BY COLUMN FROM THE ABOVE MATRIX 



1 
2 
3 
4 



19.2 
37.0 
30.3 
13^5 



TOTAL 1041 



26^2 16.6 13.6 26^4 15.9 

46^5 41.7 20^7 33.9 36.6 

19^*^ 29.3 30.2 25.9 36^3 

!3.6 10.3 35.3 13.8 11.? 

103 290 116 174 356 



Sound Effects 



Ta>-^': Mo. 16F 
Si'E n e 



BY 



VARIABLE NO. 1 
VARIABLE NO. 37 



y^2L.^"*?"'*"S0l^^"»2"MlOWEST,3i.EAST, 

I62S0UN0 EFFECTS 4-S0UTHWEST.5.WCST 





TOT 


0 


1 2 


3 


4 5 


0 

1 

2 
3 
4 


0 
167 
401 
313 
132 


oooo o 


0 0 
27 54 
45 129 
20 62 

7 27 


0 
14 

22 
40 
35 


0 b 

41 51 
69 136 
^3 126 
21 42 


X2« 72.6ir^C 


1033 
■ .256 


0 

T-C« 


99 292 
•079 Ob 


111 174 357 
•111 SE-O- 



•034 



PERCENTS BY COLUMN FROM THE ABOVE MATRIX 



1 
2 
3 
4 



16^1 
30.6 
30*3 
12^6 



TOTAL 1033 



27.3 16.5 12.6 23.6 14.3 
45.5 44.2 I9.fi 39.7 33.1 
20.2 26^1 36^0 24^7 35.9 
7^1 9.2 31.5 12.1 11.6 

99 292 111 174 357 



166 

173 



Table 16 Continued 



Table No. 16G 

TAULu SIZE • 



VftRIAOLfT NO. I ii,r.ror,RAPHic APE* l-'RuRH 2-SM*lL TqwN 
V^S. VARIAOLr NO. 37 t FPf SCTS 

or 5 s-'Sunu^^ <»-uRn*N 





101 


0 


1 


2 


"1 


d 


0 


0 


0 


0 


0 


0 


0 


1 


1K6 


1 


19 


3? 




7f 


2 




1 




6ft 


lis 


171 


3 


30S 


n 


39 




6A 


11? 


(• 


132. 


0 


29 


30 


36 


37 


TOTJt 


S022 


2 


131 


216 


277 


396 




.177 


T-8 = 


-.106 




-.i<»8 se 



•037 



PERCENTS Br COLUMN FROM THE AOOVE MATRIX 

19. J 



19.1 
39.0 
29.9 
12.9 



TOTAL 1020 



33.6 
29.5 

22.1 13.9 



20. 9 

31.5 iil»5 (*3.^ 

39. n 2<».5 ?fl.5 

13.0 9.) 

396 



131 216 277 



Visuals 



table No. 16H 

TABLE SIZE ■ " 



VARIA8LE NO. I 
VRS. VARIABLE NO. 38 
BY 5 



VAf»i 2EOAReA,l«SCUTH,2.HlOWESTt3«CASTi 

1 6 3^ * 5U ALS ♦•SOUTHWEST • 5>WCST 



0 
1 
2 
3 
4 



TOT 


0 


. 1 


2 


3 


4 


0 


0 


0 


6 


0 


0 


300 


0 


39 


B8 


17 


59 


3B9 


0 


41 


125 


26 


59 


246 


0 


19 


57 


34 


35 


93 


0 


2 


16 


35 


16 



0 

^2 



^^I&ts. *02B 0 101 2BB 112 169 3$^ 

X2« 103.5Br^« .303 T-C« .053 6« .074 SE-^" 



PERCENTS BY COLUMN FROM THE ABOVE MATRIX 

3B.6 30.6 15.2 34.9 gf-l 
40.6 43.4 23.2 34.9 30«^ 
18. B 19.8 30.4 20.7 9^*^ 

3$fl 



1 


29.2 


2 


37.8 


3 


23.9 


4 


9.0 


TOTAL 


1028 



Table No._16J 

... _TAOLE SIZE = 5 



TOT 
0 

?99 
3A(t 
2<*0 
9% 



BY , 



X2- 21.«c»t**C= 



1017 2 
.1<»5 T-a = 



2.0 


6.3 


31.3 


9.5 


101 


288 


112 


169 


VARIABLft 


NO. 


1 : 


V:4RIA9LE 


NO. 


3« 


5 








1 


2 


3 


d 


0 


D 


0 


n 


3(« 


61 




nr. 


35 


77 


11<» 


157 


**2 


57 






21 


lA 


25 


3n 


132 


213 


?A0 


190 



Ii^C^QGrAPHic area 1>URAL 2^SMAlL ^OwN 
YaI^^SuALS 



-.062 G= 



► 057 = 



.03b 



PERCENTS BY COLUMN FROM THE ABOVE MATRIX 



29. <• 
37.7 

2.1.6 
9.3 



TOTAL 1015 



?5.ft 2«.6 
?6.5 16.2 



11 .8 
15.9 



?6.8 
8.5 



11. d 
dO. 7 
18. <) 
8.9 



?9. 
<*0. 



7.7 



132 213 280 190 



167 

174 



Pace and Tempo 

Table No, 16K 

TABLE SIZE c ^ BY 



Table 16 - continued 



4«S0UTHWESTt5»WEST 





TOT 


0 


1 


2 


3 4 


5 


0 

1 

2 
3 
4 


0 
177 
414 
310 
123 


0 
0 
0 
0 

0 


0 
31 
44 

18 
6 


0 
50 
135 

21 


0 0 
7 44 
31 57 
42 47 
34 21 


0 
45 
147 
122 
41 


X2» 89.206*^» 


1024 

.283 T" 


0 


99 267 
.096 Qm 


114 169 355 
• 135 SE-^G* 


PERCENTS BY COLUMN 


PRC 


M THE 


ABOVE MATRIX 




1 
2 
3 
4 


17,3 
40.4 
30.3 
12.0 




31,3 
44.4 
18.2 
6.1 


17,4 
47,0 
2R.2 
7,3 


6.1 26.0 
27,2 33.7 
36,8 27.8 
29,8 12.4 


12.7 
41,4 
34.4 
11.5 


TCTAL 1024 




99 


287 


114 169 


355 



• 034 



Presents Symptoms and Origins of Some Problems Relating to Desegregation 

VAPTAoiir • 4«S0UTHWESTf5«WEST 

VPS lloitl^l * GE0AREA,1.SCUTH,2-MIDWCST,3.CAST. 

6 B? 5^^'''^"LE NO. 40 I65PRSNTS SYM ♦ QRONS OF PR8LMS 



Table No. 16L 

TABLE SIZE " 



0 
1 
2 
3 
4 



TOT 
0 

240 
404 
254 
U9 



0 
0 
0 
0 
0 



1 


2 


3 


4 


5 


0 


6 


0 


0 


6 


37 


72 


11 


46 


74 


44 


128 


32 


59 


141 


IS 


60 


38 


42 


99 


4 


24 


33 


22 


36 


loo 


284 


114 


169 


356 


.081 


Qm 


.113 SE 




THE 


ABOVE 


MATRIX 





1 

2 
3 
4 



23.6 
39,7 
25.0 
11.7 



TCTAL 1017 



37.0 25,4 9,6 27,2 21,1 

44,0 45,1 28,1 34,9 40.3 

15.0 21,1 33,3 ?4,9 28,3 

4.0 8,5 28,9 13,0 10.3 

100 284 114 



• 034 



169 356 

Presents Ideas that Can Help Reduce Confllc and Tension In Desegregated Schools 

Table No. 16M 

VRS, 

5 



TABLE SIZE • 6 BY 



5-WEST 

VPS XfSJfaM yfJL?^Sf''P**"^^"^"'2"MIDWCsTt3.EAST,4«S0UTHWEST. 
VRS, VARIABLE NO. 41 I66PRSNTS IDEAS THAT CAN MEUP TO REDUCE CONFUlcT 



0 
1 
2 
3 
4 



TOT 

0 
189 
389 
312 
136 



TOTAL 1026 



0 


1 


2 


3 


4 5 


0 


0 


0 


0 


0 0 


0 


30 


55 


11 


42 51 


0 


43 


131 


28 


53 134 


0 


22 


78 


37 


48 127 


0 


5 


25 


38 


27 41 


0 


100 


289 


114 


170 353 


T«C» 


• 093 


Qm 


• 129 SE-*Q« 



PERCENTS BY COLUMN FROM THE ABOVE MATRIX 



1 


18^4 


30.0 


2 


37.9 


43.0 


3 


30.4 


22.0 


4 


13.3 


5.0 


TOTAL 


1026 


100 



8.7 33^3 15^9 11.6 
100 289 114 170 353 

175 



.033 



168 



Table Id i'<^ntlnued 



Kncour.R.. T.ena to Identify with E-ch Other Xe.ns. r.ther than .long lUicl.l/Bthnlc Llne« 



Table No. 16N 

TABte SIZE • 6 



^■SOUTHWEST f S«WE$T 
VARIABLE NO, \ VARl GEOAREA . l«SCUTM,2«MI0WESTt 3«EAST t 
VrS. variable no. 42 I67ENC0URA0e TEEN lOENTIFICATlCN 

By 5 



0 
1 
Z 
3 
4 



TCTAI 102 
X2» 82. Tor ''C* • 



TOT 


0 


1 


2 


3 


4 5 


0 


0 


0 


b 


0 


0 0 


245 


0 


36 


77 


17 


51 62 


353 


0 


36 


115 


25 


46 129 


264 


0 


15 


62 


33 


40 114 


162 


0 


7 


33 


40 


32 50 


1024 


0 


9^ 


267 


115 


169 355 


• 273 


T-C» 


.121 


0« 


fl50 SE-Oa 



• 032 



PERCCNTS BY COLUMN FROK THE ABOVE MATRIX 



1 
2 
3 
4 



23«9 
34,5 
25^6 
15.6 



TOTAL 1024 



36.6 26.6 14.6 30^2 17.5 

3B.6 40.1 21. T ?7^2 36.3 

15^3 21.6 26. T 23^T 32.1 

T^l 1U5 34. R 16.9 14.1 

9B 28T lis 169 355 



Table No_._160 

TABLE SIZE = ! 



VRS. 
6Y 



VARIABLE NO. 1 I *#GE OGRAPHI C AREA l -RURAL Z'^SNALL TOWN 
VARIABLE NO. t*2 I67ENC0URAGE TEEN IDENTIFICATION 



TOT 
0 

350 
256 
162 



TOTAL 1013 
X2r 2e.407***C= .160 



23. a 

25.5 
16.0 



TOTAL 1011 



0 


1 


. 2. 


3 


U 


0 


0 


0 


n 


n 


2 


20 


51 


72 


90 


0 


38 


bk 


99 


l<#9 


0 


2^ 


70 


' 61 


98 


0 


37 


ra 


45 


5? 


2 


132 


213 


277 


369 




-. 056 


-.077 SE-G- 


FROM 1H£ 


ABOVE HATRIX 




?1.2 


?3.<J 


26.0 






2a. A 


.tn.o 


35.7 


3**. 3 




22.0 


32.9 


22.0 


25.? 




2ft. 0 


13.1 


16.? 


1.1. 




132 


21-S 


277 


309 



.037 



176 

169 



ERIC 



Table 17 



VRFQUKNCY OF ORSKRVKO RKSPONSES TO STUDENT VIEWER SURVEY: 
RATINCS 1)1' WKAfAUOUNU CLASSIPfl-D DY RACI AL/I. IIIN IC (iROUP, 
«KX. (.1 lU.UrM'IIK HniJdN ANII TYPI? OF CCJMMUNnY* 



Mueic Table No. i 



TABLE SIZE ■ 



BY 





TOT 


0 


1 


2 


3 4 S 


6 




0 0 

1 425 

2 295 

3 213 

4 134 


0 
0 
0 
0 
0 


0 
21 
32 
28 
14 


0 
152 
70 
55 
22 


0 0 0 
70 47 131 
58 22 112 
34 14 78 
22 13 63 


0 
4 
1 
4 
0 




TOTAL 1067 
49,695^*^:» ,211 


0 

T-C» 


95 299 
.049 0- 


184 96 3B4 
.069 SE«Oa 


9 

.035 




PERCENTS BY COLUMN TRCM THE 


: ABOVE MATRIX 






1 39.8 

2 27.6 

3 20.0 

4 12.6 




22«1 
33.7 
29.5 
14.7 


50.8 
23.4 
18,4 
7,4 


38,0 49.0 34,1 
31.S 22.9 29.2 
18.5 14.6 20.3 
12.0 13.5 16.4 


44.4 
11.1 
44.4 
0.0 




TOTAL 1067 




95 


299 


184 96 384 


9 





Table No. 17B 

TABLE SIZE ■ 3 


VRS. 

BY 


VARIABLE 
VARIABLE 

5 


NO. i I2SEX l^MALE ; 
NO. 43 I66WRAPAR0UND 




TOT 


0 


1 


2 








0 0 

1 419 

2 291 

3 211 

4 135 


0 
0 
0 
0 
0 


0 
149 
107 
93 
70 


0 

270 
184 
118 
65 








TOTAL 1056 
14.060*^C» ,115 


0 

T-C" 


419 637 
-•111 G- 


-.161 SE-G" 


.048 




PERCENTS BY COLUMN r ROM THE 


ABOVE MATRIX 






1 39.7 

2 27.6 

3 20.0 

4 12.6 




35.6 
25.5 
22.2 
16.7 


42.4 
28,9 
18. 
10,2 








TOTAL 1056 




419 


637 






Table No. 17C 

TABLE SIZE ■ 6 


VRS. 
8Y 


VARIABLE 
VARIABLE 

5 


NO. 1 VARl GEOAREA.l 
NO. 43 I68WRAPAR0UND 




TOT 


0 


1 


2 


3 4 5 






0 0 

1 425 

2 295 

3 213 

4 134 


0 
0 
0 
0 
0 


0 
50 
28 
19 
11 


0 

123 
91 
47 

35 


0 0 0 
59 86 107 
21 43 112 
23 33 91 
13 21 54 




X2« 


TOTAL 1067 
34,79<''*^" .178 


0 

T-C« 


108 
.098 


296 
G« 


116 183 364 
•137 SE-G- 


.034 




PERCENTS BY COLUMN TROH THE 


ABOVE 


MATRIX 






1 39.8 

2 27.6 

3 20*0 

4 12.6 




46,3 
2S.9 
17*6 
10.2 


41,6 
30.7 
15.9 
11.8 


50.9 47.0 29.4 

18.1 23.5 30.8 
19.8 1B.0 25.0 

11.2 1U5 14,8 






TOTAL 1067 




108 


296 


116 183 364 





VAMIAHLE NO, J IIMACE I^AflAN >i.«LAr« 3^IPANl«H AMtR. 

VAHI^HLE NO. 43 1 68WRAPAR0UND 4iAMf:R. INDIAN i-o^MlTC 4^0THCff 



l-Excellent 

2«Good 

>Falr 

4-Need8 iBprovenent 



4"S0UTHWEST»5aWfi:ST 



^Contingency toblct displayed hnvc atatlstirs BigniClcanC at the .OK**) or .OOlC***) level. 

170 



177 



Table 17 - continued 



Danrtng 



Table No. 17D 



TABLE SI2£ • 



vapiablE no 

VRS, VARlAbte NO. 44 
8Y 5 



I I3RACE: l-ASlAN 2<«nLACK B^SPANISH AMCr. 



I69DANCIN0 



4-»AMCR. INDIAN 5-WMtTE 6.,0TMrR 



TOT 


0 


1 


2 


3 4 9 


6 


0 0 

1 409 

2 304 

3 192 

4 164 


0 
0 
0 
0 
0 


0 
23 
31 
25 
15 


0 

149 
63 
AO 

30 


0 0 0 
71 129 
59 26 103 
30 19 76 
25 14 AO 


0 
5 
2 

2 

D 


TOTAL 1069 
A4,52J*^» .200 


0 

T-C» 


94 302 
.078 Qm 


185 95 384 
•108 SE-Gb 


9 

.035 


PERCENTS BY COLUMN FROM THE 


ABOVE MATRIX 




1 36.3 

2 28.4 

3 18.0 

4 15.3 




24.5 

33.0 
26.6 
16.0 


49.3 
27.5 
13.2 
9.9 


38.4 37.9 32.6 
31.9 27.4 26.8 
16.2 20.0 19.8 

13.5 14.7 20.8 


55t6 
22t2 
22.2 
0.0 


TOTAL 1069 




94 


302 


185 95 384 


9 


Table No. 17E 

TABLE SIZE ■ 3 


VRSt 
8Y 


VARIABLE 
VARIABLE 

5 


NO. 1 I2SEX 1<«MALE 
NO. 44 I690ANCING 


TCT 


0 


1 


2 






0 0 

1 400 

2 303 

3 189 
A 165 


0 
0 
0 
0 
0 


0 

132 
128 
79 
85 


0 

268 
175 
110 
80 






TOT\L 1057 
IB.lsf Cb .130 


0 

T-C- 


424 
-.134 


633 


-.192 SE-G« 


.046 


PERCENTS BY COLUMN FROM THE 


ABOVE 


MATRIX 




1 37.8 

2 28.7 

3 17.9 

4 15.6 




31.1 
30.2 
18.6 
20.0 


42.3 
27.6 
17.4 
12.6 






TOTAL 1057 




424 


633 







Table Now 17F 



TABLE SIZE 



VRS. 

Br 



VARIAOLF NO. I lUGFOCRAPHIC AREA l^RURAL 2**SMALL TOWN 
^VARIAOLE NO. I690ANCING VsUBUR^ 4-URBAN 



TOTAl 
23. 097^0 = 



TOTAL 



TOT 


0 


1 


2 


3 


u 


0 


0 


0 


0 


0 


n 


U07 


2 




71 


120 




301 


0 


30 


68 


fll 


1?? 


189 


0 


22 


50 




73 


161 


0 


35 


36 


39 


51 


1068 


? 




2?5 


2RU 






3= 


-.076 




-.ms St 


9Y COLUMN 


FPOM THE 


ABOVE 


MATPTy 




















3 0.2 


26. f 




17.9 




16.3 


22.? 


15.5 


17.7 


i<;«2 




25.9 


U.O 


13. 7 




1 0 56 




135 


225 







.037 



171 

178 



Table 17 - continued 



Narration 



Table No. 

TABLE SIZE 



17( 



VRS, 

BY 



VARl/iBLE NO. ^ 
VARIABLE NO. 4^5 



I3RACE 1-»ASUN 2-.BLACK 3^SPANlSH AHER. 

I70NARRATICN INDIAN S^WHITE 6.0THCR 



TOT 

0 
276 
362 
250 
131 



0 
0 
0 
0 
0 



TOTJy. 1039 C 
X2» 41,061 "Ca .195 T-C= 



1 2 


3 


4 


5 


6 


0 0 


0 


0 


0 


0 


13 100 


55 


25 


Bl 


2 


34 105 


6<» 


36 


140 


3 


31 65 


38 


18 


95 


3 


16 19 


19 


12 


65 


0 


94 289 


176 


91 


381 


6 


• 059 G« 


.062 


SE 




.035 



PERCEN7S BY CCLUMN' FROM thE ABOVE MATRIX 



I 

3 
4 



26,6 
36,8 
24,1 
12.6 



TOTAL 1039 



13,8 3'».6 31.3 27,5 21.3 ZT.O 
36,2 36.3 36.4 39.6 36.7 i^.s 



33,0 22.5 21o6 
17,0 6.6 10.8 



19.8 24,9 37,5 
13,2 17.1 OeO 



94 ?89 76 91 381 



Table No. 17H 

TABLE SIZE ■ ' 



VRS. 
BY 



VARIABLE NO. j 
VARIABLE NO, 45 



I2SEX l^MALE 2^FEMALE" 
I70NARRATICN 



0 
1 
2 
3 
4 



TOT 
0 

272 
378 
249 
130 



0 
0 
0 
0 
0 



0 0 

79 193 

154 224 

I05 l^^ 



60 



TCTA^^ 1029 0 408 621 

X2. 2A.S83* C» .153 T-C- -.j^^ -.224 sE-G- 

PERCENTS BY COLUMN FROM the ABOVE MATRIX 



• 047 



26.4 
36.7 
24.2 
12*6 



TCTAL 

Table No, 

TABLE SIZE 



1029 



17J 



VRS« 

BY 



19,4 31.1 
37,7 36.1 
25.7 23.2 
17.2 9.7 

^08 621 



Variable no. i 
Variable no, 45 



VARl GECAREA,1.SCUTH.2-MI0VEST«3-EAST« 
,70NA«PATICN 4.S0UTHWEST,5.WEST 



X2» 34 



0 
1 
2 
3 
4 



TOT 
0 

276 
362 
250 
131 



X 


2 


3 


0 


0 


0 


32 


79 


32 


48 


loe 


28 


15 


63 


3d 


8 


39 


17 



0 
57 
72 
33 
15 



0 
76 
126 
101 

52 



J> 103 289 115 177 355 
,179 T-C« .073 6« •lOl sE-0« 



.034 



PERCENTS BY COLUMN FROM th^ aBC^^ ^ATRIX 

31. i 27,3 27.8 32.2 
^^•6 37,4 24.3 40^7 35.5 
1J«6 21.8 33.0 18.6 2fl.5 
7.8 13.5 14,8 e-'^ 14.6 



1 


26.6 


2 


36. B 


3 


24.1 


4 


12.6 


TOTAL 


1039 



103 2fl9 115 



177 J55 

179 



172 



Tcole 17 - continued 



Narradon 



Table No. 17K 



TAOLE SlZt ■ 



fir 



VA^Tftaifc NO, t»0 



TUC.mr.w'APHTC APEA 1-RURAL 2"'SMALL TCWN 

I7QhAn,PAT10N 



TOT 0 1 <♦ 

0 0 0 0 0 

v 275 1 ?n ll*' 

? 377 1 UQ i<] \Sk 

3 ^^7 n 33 h. 5S «q 

(ft 171 0 30 30 30 Ui 

TOTAL 1010 2 131 2m 2«0 (♦03 

:'9.-i36*^c= .loe t-3= -,107 c= -.ma se-g= .037 



FtRCENTS BY COLUMN FPOM THE ABOVE MATRIX 



26.7 
36.6 

2^.o 
12.7 



?i 

30.5 
25.2 
22.9 



?1 .0 
33.6 
31.3 
1<*. 0 



29.5 
Ifi .2 
??.l 
10 .2 



TOTAL I02ft 



131 21<* 2bO kO^ 



Ideas about Teen-aged Conflict and Tenalon Reduction 



Table No. 17L variable no, i i2SEx i^male 2-»femali? 

————— VRS. VARIABLE NO, 46 I71I0EAS ABOUT TEEN CONFLICT ♦ TENSION REOUCT 
TA6L£ SIZE ■ 3 BY 5 





TOT 


0 


1 


- 2 , 




0 


0 


0 


0 


0 




1 


30V 


0 


106 


203 




2 


346 


0 


131 


215 




3 


233 


0 


96 


137 






1^9 


0 


78 


71 




TOTAL 


1037 


0 


411 


626 




1A,431**C» 


• 117 


T-C« 


••116 


1 6" ••165 SE-G« 


• 047 



PERCENTS BY COLUMN 

1 2Si.6 

2 33^4 
^ 3 22^5 

4 14.4 

TOTAL 1037 



CM THE ABOVE MATRIX 

25.6 32.A 
31^9 34.3 
23^4 2U9 
19.0 1U3 

411 626 



180 

173 



